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ABSTRACT 
The objective of the research was to improve the eleventh grade students’ 
English speaking skill of SMK N 6 Yogyakarta at Travel Tourism Program in the 
academic year of 2013/2014 with the use of role play techniques. It expected that 
role play can improve the students’ speaking English skill. Based on the 
observation, there were some problems in the teaching and learning of speaking. 
To solve those problems, the researcher implemented role play as a speaking 
activity. 
 The research was carried out through action research that consisted of two 
cycles. The researcher collaborated with the English teacher in implementing the 
actions and an observer. The data were in the forms of qualitative and 
quantitative. The data qualitative were in the forms of field notes, interview 
transcripts, questionnaire and photographs. The quantitative data were obtained 
from the test results of pre-test, post-test 1 and post-test 2, and also questionnaire 
data. The procedures of the research were reconnaissance, planning, actions, and 
reflection. The validity of the data was obtained by applying the democratic 
validity, process validity and outcome validity, catalytic validity and dialogic 
validity. Meanwhile, the reliability, in this research was using interrater reliability. 
In addition, the researcher used time triangulation, research triangulation and 
investigation triangulation. 
 The research finds that: (1) the use role play can improve the students 
speaking skill and can help them to speak confidently, (2) the use of role play can 
give the students more chances for practicing speaking, and therefore the students 
can lose their fears of making mistakes and be more confident, (3) the use of role 
play can improve the students’ fluency, pronunciation, vocabulary and accuracy.  
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CHAPTER I 
INTRODUCTION 
 
 This chapter consists of six sections. The first is the background of the 
problem. The second is identification of the problem. The third is limitation of the 
problem. The fourth is the formulation of the problem. The fifth is the objective of 
the research and the last is the significance of the research. 
A. Background of the Problem 
 Tourism is one way to improve Indonesian’s economy. The growth of 
economy in Indonesia is better, but the human resources should be prepared well. 
The human resources for tourism industry can be prepared from an earlier level. 
In line with the argument, Education Ministry of Indonesia opens a Travel 
Tourism Program at the vocational school levels. It aims to improve the ability of 
human resources in the tourism industry. In the tourism and travel professions, the 
students should prepare their skills seriously. The most important skill or the first 
skill that should be mastered by the students is language skills. Language skills 
are tools for communicating with others. It is a tool for them to interact with 
tourists. 
 In addition, English is significantly important for travel tourism students. It 
continues to dominate as the lingua franca of various contexts, in tourism and 
travel professions particularly, and has become a common language for travelers 
from many different countries. The travel tourism students who are going to work 
with foreigners have to be able to speak English well. It has an important role to 
meet the global trend and the students’ future career needs. Furthermore, in 
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connection with school based curriculum for vocational schools, they are required 
to master both spoken and written English. 
 There are four skills that should be fulfilled in English language. Those are 
listening, speaking, reading and writing. Mastering speaking skills is important for 
students who are going to work in the tourism industry. That is useful for their 
future career. They are demanded to speak with foreigners in many different 
contexts conversations, such as taking a reservation, giving information about 
tourism, marketing products or services, etc. Therefore, having a high level of 
speaking English is crucial for the students who are going to work in the tourism 
industry. 
 The approach of language teaching and learning today is communicative 
language teaching (Richards, 2006:2). The goals of CLT are mainly to achieve 
communicative competence. It means the students of vocational school should 
fulfill the communicative language to support their own skill in their own 
workplace. 
 To master the speaking skill, the students have to be accustomed using 
English in oral communication. It will determine the fluency of using the 
language. In line with the statement above, Richards (2006:14) argues developing 
fluency is one of the goals of CLT. In addition, the experience of learning the 
language is important. To support it, the students need some classroom activities 
which enable them to develop their skills to participate in oral communications. 
Based on Permendiknas No. 22 (2006:384), the eleventh grade students in 
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Indonesian Vocational School is elementary level. In addition, based on 
Permendiknas No. 23 (2006:72), the goal of learning speaking in the elementary 
level is expressing meaning orally both interpersonal and transactional 
expressions, either formal or informal, in delivering request and commands 
related to the job. 
 Despite, the eleventh grade students have had English subject before, most of 
them still have low motivation to speak English. Their language skills are 
influenced by their mother tongue and they often find some problems, such as 
lack of vocabulary, grammatical errors, mispronunciation and many more. 
 The facts above were also faced by students of SMK N 6 Yogyakarta of the 
Travel Tourism Program. Basically, they should be the best guides for tourists 
when they have been graduated from this program. Based on the observation, they 
have low motivation to speak in the class, because they cannot speak English 
fluently. They still have some problems in mastering speaking skills, such as lacks 
of vocabulary and lacks of opportunity in the real speaking activities to support 
their fluency to speak English, and mispronunciation. 
 The writer conducts action research to solve the problems of the students in 
learning English. The writer carries out classroom action research since she 
identifies the crucial problem of speaking especially for students’ vocational 
school at Travel Tourism Program. The writer uses the role play for effective 
solution for the problems. Based on Harmer (2001:69), activities in 
Communicative Language Teaching involved students in real or realistic 
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communication, where the successful realization of the communicative task they 
are performing is at least important as the accuracy of their language use. One of 
communication activities in English language teaching (ELT) is role-play, 
because it can be used to encourage general oral fluency or to train the students 
for specific situations (Harmer, 2001:352). In other ways, by doing this activity, 
the students can get many opportunities to speak.  
 Considering the importance of speaking skills for students of Travel Tourism 
Program of SMK N 6 Yogyakarta, the researcher tries to find out the effective 
solution to improve their speaking by employing role play as an activity in 
teaching speaking. Role play is believed to be effective to improve speaking skill 
because it provides semi-realistic contexts which make it possible for them to act 
different roles at difference contexts.  
B. Identification of the Problem 
 Speaking is very important to be learned by students to develop their skills in 
learning English. Its functions are to share and to express the ideas. In the real 
classroom situation at SMK N 6 Yogyakarta of Travel Tourism Program, teaching 
speaking skill has many weaknesses.  
 The first problem frequently found is that the students have little opportunity 
to practice speaking English in the real communication activity in their daily 
conversation. They usually use their mother tongue to answer the question from 
their teacher. An opportunity is an important factor to improve the students’ 
speaking skill. According to Nunan (2003:54), learning the speaking skill is very 
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challenging for learners in the foreign language context, because they have very 
few opportunities to use the target language outside the classroom. Without 
practicing language that they learnt, the students’ speaking skill cannot improve. 
Role play is one of activities which encourage the students to speak-up, it can be 
applied by the teacher to motivate their students. 
 The second problem is the students have a little vocabulary mastery since 
they learn English as a foreign language. They do not find English outside the 
classroom. There are a lot of vocabularies that they are unfamiliar with and it 
caused problems because the communication only happens when both of the 
speaker and the listener understand what they are talking about.  The students 
need to enrich their vocabulary much more to get the conversation to run well 
communicatively, especially in mastering tourism vocabularies. 
 The third problem is mispronunciation. The students get difficulties in 
pronouncing some words because they are still confused on how to pronounce 
them. The wrong pronunciation may cause misunderstanding between the speaker 
and the listener. For the example, when the students pronounce “morning” to be 
/marning/. 
 The next problem is related to the students’ motivation. They fear of being 
laughed by their friends and have less confidence with their own ability when they 
studied in the class. It makes bad effect for them. They cannot prepare themselves 
to be the best guides when they graduate from the vocational school. 
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 The last problem is the method used by the teacher. The teacher gives little 
opportunity to students to express their idea. The materials learnt by students are 
not appropriate too. It is not suitable with the basic competence topic of eleventh 
grade of vocational school, because the teacher often teaches grammar. Based on 
the reality above, the writer decides to conduct classroom action research to 
overcome the problems of the students in learning English, especially in 
practicing speaking English. The writer tries to conduct a communication activity 
that is role play. As one of activities for speaking, role play activities give the 
students lots of opportunity to communicate in different social contexts and roles, 
especially for handling and serving foreign guests. 
C. Limitation of the Problem 
 In this research, the researcher limits the scope of the research into 
“Improving Students’ English Speaking Skill through Role-play at Grade XI of 
Travel Tourism Program of SMK N 6 Yogyakarta in the academic year 
2013/2014”. 
 Role play activities are used by the researcher, because they can give some 
advantages to improve the students speaking skill. To specify the research, the 
researcher had some limitations as follows. 
1. This subject of the research is focused on improving the students’ English 
speaking skill by using role-play in the teaching and learning process at 
Grade XI of Travel Tourism Program of SMK N 6 Yogyakarta. 
2. This research is limited on the use of role-play in the speaking class. 
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3. This research is limited on the difficulties faced by teacher and students in 
using role-play. 
D. Formulation of the Problem 
 Based on the background of the research, identification of the problem and 
limitation of the problem, the problem is formulated as “How can the speaking 
skill of the students at Grade XI of Travel Tourism Program of SMK N 6 
Yogyakarta be improved through role play activities?” 
E. Objective of the Research 
 This research aims to improve students’ English speaking skill at Grade XI of 
Travel Tourism Program of SMK N 6 Yogyakarta through role play. 
F. The Significance of the Research 
 The expected advantages of this research are as follows. 
1. Theoretically, the research is expected to be the source of information to 
improve the teaching activities in encouraging students to speak English. 
2. Practically, this research is expected to help the teacher to know the use of 
role play activity in the process of teaching-learning of speaking. For the 
students, it is hoped that this research can improve their speaking skill in 
English speaking and that they can enjoy the learning activity of speaking by 
doing role play. For the researcher, the research can give a practice in 
developing her knowledge and skills in problem solving teaching-learning 
process. 
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CHAPTER II 
LITERATURE REVIEW AND CONCEPTUAL FRAMEWORK  
 
A. Theoretical Review 
1. Speaking 
a. The Nature of Speaking 
Speaking is one of the skills that has to be mastered by students in learning 
English. Some experts have various definitions about speaking. According to 
Louma (2009:10), speaking is a process of person who uses their voice to speech 
meaningfully. In the same point, Chaney (1998:13) in Kayi (2006) states that 
speaking is the process of building, sharing meaning, expressing ideas through the 
use of verbal and non-verbal symbols, in a variety of contexts. In line with the 
statement above, Thornbury (2005:2) asserts that the first point to underline is that 
speech production takes place in real time. Words follow words and phrases 
follow phrases. Similarly at the level of utterance, speech is produced utterances 
by utterances. 
According to Brown and Yule (1989) in Nunan (1989:26), spoken language 
consists of short, often fragmentally utterances in a range of pronunciation. It is 
related to an ability to express meaning through words pronounced by a speaker. 
In addition, this is a skill which generally has to be learned and practiced. There 
are two functions in speaking, transactional and interpersonal function. According 
to Thornburry (2005:13), the purpose of a transactional function is to deliver 
certain information and to facilitate the exchange of goods or services. The 
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example of the transactional function is handling a traveler in travel agency. 
Additionally, the purpose of an interpersonal function is to establish and to 
maintain social relation. 
As a speaker, consciously or unconsciously, people use their speech to create 
an image of themselves to others. According to Louma (2009:10), the speakers 
create a texture for their talk that supports and enhances what they are saying. 
They use speed and pausing, and variations in pitch, volume, and intonation, when 
they are saying. 
The above explanation is strengthened by Nunan (1989:32) who indicates ten 
components which build in successful communication. They are the ability to 
articulate phonological features of the comprehensibly, mastery of stress, rhythm, 
intonation pattern, an acceptable degree of fluency, transactional and interpersonal 
skills, skills in taking short and long speaking terms, skills in management of 
interaction, skills in negotiating meaning, conversational listening skills 
(successful conversation acquire good listener as well as good speakers), skills in 
knowing about and negotiating purpose of conversation, using appropriate 
conversational formulae and fillers. Those are important components that should 
be mastered by a communicator to make successful communication. 
 Based on the experts above, the students can use a language for 
communicating. The students can share their opinion with others. Furthermore, 
they can communicate both verbal and non-verbal communication for making 
10 
 
 
 
their image in the social relationship. Therefore, the students should be mastered 
some components to make successful communication. 
b. Speaking Skills and the Aspects of Speaking 
To speak means to interact with others. It is an activity involving two or more 
people in which are hearers and speakers have to react what they speak (Johnson 
and Morrow, 1981:70). From the definition above, speaking does not mean an 
easy activity to do. According to Brown (2001:270-271), there are eight factors 
that make speaking difficult. The factors are clustering, redundancy, reduced 
forms, performances variables, colloquial language, rate of delivery, stress, 
rhythm, and intonation, and the last one is interaction. The factors above are 
described as follows.  
The first is clustering. The characteristics of clustering refer to fluent in 
speech. It makes speaking difficult, because a fluent speech is a phrasal not word 
by word. The second is redundancy. Redundancy tells about the opportunity of the 
speaker to provide the clearer meaning. The third is reduced forms. Students 
should learn the reduced forms in order to make their speaking better. Afterwards, 
when the students do not learn about colloquial construction, it will be make a 
poor quality of speaking. The colloquial construction means that the students 
reasonably well acquainted with their daily conversations’ words. 
The next factor is performance variables. Students can show their 
performance of hesitations, pauses, backtracking and correction, such as the use of 
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“fillers” like uh, hm, a, and, okay, as we know, etc. The teacher should give the 
students “time” to pause and then continue their performance. 
The other factors are stress, rhythm and intonation. English has its own 
stress, rhythm, and intonation which belong to the pronunciation aspect which 
differs from other languages. Those are important in English because different 
stress, rhythm and intonation convey different meaning and are thus important to 
give the message clearly. Finally, the last factor is interaction which needs the 
creativity of conversational negotiation.  
In this regard, Brown (2004:142) divides sixteen skills of speaking. The skills 
are divided into two kinds of categories, microskills and macroskills. They are 
mentioned as follows: 
1) Microskills: 
 
a) Produce differences among English phonemes and allophonic variants. 
b) Produce chunks of language of different lengths. 
c) Produce English stress patterns, words in stressed and unstressed position, 
rhythmic structure and intonation contours. 
d) Produce reduced forms of words and phrases. 
e) Use an adequate number of lexical words. 
f) Produce fluent speech at different rates of delivery. 
g) Monitor one’s own oral production and use various communication strategic 
like pauses, fillers, self-correction, backtracking – to enhance the clarity of 
the message. 
h) Use appropriate speech acts (nouns, verbs, etc.), systems (e.g. tense, 
agreement, pluralization), word order, patterns, rules and reduced forms. 
i) Produce speech in natural combination – in appropriate phrases, pause 
groups, breath groups and sentences. 
j) Express a particular meaning in different grammatical forms. 
k) Use cohesive devices in spoken discourse. 
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2) The Macroskills: 
a) Use the functional expressions appropriately according to situations, 
participants and goals. 
b) Use appropriate words choice based on the situation and the participants in 
face-to-face conversations. 
c) Convey links and connections between events and communicate such 
relations as focal and peripheral ideas, events and feeling, new information 
and given information, generalization and exemplifications. 
d) Use facial feature, kinesics, body language and other nonverbal cues along 
with verbal language. 
e) Develop and use speaking strategies, such as emphasizing key words, 
rephrasing, providing a context for interpreting the meaning of words, 
appealing for help and accurately assessing how well you interlocutor is 
understanding you.  
 
In addition, Spratt, Pulverness and Spare (2005:34) state that when people are 
speaking, they usually use a different aspect of speaking. There are two main 
aspects of speaking, fluency and accuracy. Fluency means being able to 
communicate with a language easily and well. In addition, accuracy in speaking is 
the ability to produce correct sentences using correct grammar, vocabulary and 
pronunciation. 
 The macro and micro skills above show that the students need to learn the 
forms of language as well as the functions of language. In the teaching of 
speaking, they are introduced to the pieces of language to see the whole part of it. 
It is expected that showing the macro and micro skills of speaking to them could 
help them convey and negotiate meanings of language. 
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2. Teaching Speaking 
a. The Roles of the Teachers and the Students in the EFL of Speaking 
Teachers and students are playing actors during teaching learning activities in 
the classroom. They have their own role in the teaching learning process. 
According to Harmer (2001:347-348), there are three important roles of teacher to 
make the students speak fluently. The described as follows. 
First of all is as a prompter. In this case the teacher cannot help the students 
when they lost their idea. Sometimes students are silent during their conversation. 
Without disrupting them, it will stop the sense of frustration for some students 
when they lose their language or ideas. 
The second role of teacher is as a participant. In this case the teacher can be 
participant among the students. The teacher can join one or two groups as an 
ordinary participant during the teaching learning process. Even if, the teacher can 
join the activity, the teacher cannot interrupt the activity too much. 
The last is feedback provider. The teacher can give feedback to students, 
when they have completed their activity. The teacher will tell and respond to the 
students concerning to the content of the activity as well as the language used. 
The students’ roles are as communicators to be actively engaged in 
negotiating meaning. This is done to make them understand and also the others 
even when their knowledge of the target language is complete. Since the teacher’s 
role is less dominant, students are seen as more responsible managers of their own 
learning. 
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 Based on the teacher’s and students’ role in the teaching learning activity, the 
writer concludes that the roles should motivate the students to speak 
independently without disrupting from the teacher and also the teacher give them 
feedback without over-corrected the students’ mistakes unless it de-motivate them 
to speak during the activity. It is believed that the students’ speaking skill will 
improve after the teacher and the students obey their own roles. 
b. Principles of Teaching Speaking 
In the speaking activities, it is very important for the teacher to acquire the 
ability to teach appropriately. According to Shumin in Richards and Renandya 
(2002:208), speaking is one of the central elements of communication. In EFL 
teaching, speaking is an aspect that requires special attention and instruction. In 
order to provide effective instruction, it is necessary for EFL teachers to carefully 
examine the factors, conditions, and components that underlie speaking 
effectiveness. In addition, interaction in teaching speaking is also key improve 
EFL learners’ speaking ability. 
In addition, Nunan (2003:54) stated that there are some principles of teaching 
speaking that should be mastered by the teacher of language. Those principles are 
as follows.  
1) The teachers should aware of the differences between second language and 
foreign language learning contexts. 
The difference context between second language and foreign language is very 
crucial. In the foreign language context is very challenging, because the students 
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only have few opportunity to speak in their environments. Most of the people 
around them use their mother tongue rather than the foreign language. Meanwhile, 
in the second language context, English is used to communicate in the society like 
English in UK and Singapore. 
2) The teachers should give students practice with both fluency and accuracy. 
Fluency and accuracy are important in speaking skills. Teachers need to 
develop their students’ fluency and accuracy by giving a lot of practice of 
speaking.  
3) The teachers should provide opportunities for students to talk by using group 
work or pair work and limiting teacher talk. 
Teacher should be limitation her/his talk in the class, in order to give the 
students opportunity to speak during teaching-learning process in the class. 
Teacher can make a group work or a pair work for the students to speak 
effectively. 
4) The teacher should plan speaking tasks that involves negotiation for meaning. 
Speaking tasks mean activities to communicate appropriately and effectively 
with others in the target language. The negotiation for meaning happens when the 
students try to understand what others said by asking clarification, confirmation or 
explanation. 
5) The teacher should design classroom activities that guided and practiced in 
both transactional and interpersonal function 
16 
 
 
 
There are two purposes in the speaking function. They are transactional and 
interpersonal functions. The purpose of a transactional function is to deliver 
certain information and to facilitate the exchange of goods or services. The 
example of the transactional function is handling a traveler in travel agency. 
Additionally, the purpose of an interpersonal function is to establish and to 
maintain social relation. 
In line with the texts above, Brown (2001:275) states that there are some 
principles for designing techniques in teaching speaking. He said that the speaking 
techniques should use techniques that covers learners need, carried out the 
accuracy, fluency and meaning. It means that the tasks should include techniques, 
but do not bore the students. Then, the techniques should provide intrinsically 
motivations. After that, the techniques should encourage the use of authentic 
language in meaningful contexts. Next, the technique should provide appropriate 
feedback and correction. Also, the technique should take advantage of the natural 
link between speaking and listening. After that, the technique should give learners 
opportunity to initiate oral communication. Then, the last, the techniques should 
encourage the development of speaking strategies. 
In addition, Harmer (2001:87) argues that there are three basic reasons to 
give students speaking tasks which encourage them to see all and any language at 
their control. The first is the activities give the students a chance to discuss and 
rehearse the material outside the classroom. It is way for students to get a feel of 
what communicating in the foreign language really is like. The second is the 
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activities of giving feedback to the learners. Then, the good speaking activities 
can and should be highly motivating for the students. Those reasons can 
encourage the students’ language need if the teachers do all the components well. 
 In conclusion, there are some principles in teaching speaking that should be 
mastered in order to be a good English teacher. By keeping the principles in 
teaching speaking, the problems that usually happen in the teaching-learning 
process of speaking can be minimized and the students can learn English 
maximally in the class. 
c. Criteria for Speaking Tasks  
Task design begins with the assessment of the students’ need. The purposes 
of the test and the practical circumstances in which it will be arranged the general 
guidelines, the most important factor in the task designed is the score users need 
to know about the examines’ speaking skills, Louma (2009:29). Furthermore, 
Thornburry (2005:90) states that there are some criteria that needed to make good 
speaking tasks. First of all is productivity. It means that speaking tasks should 
give a big opportunity to the students to speak in the target language. The teachers 
should make a good task to invite the students join to speak activity. It indicates 
that many students join speak-up in the speaking activity. 
The second is purposeful. In this case, the tasks from the teacher should have 
purposes in the speaking activity. The Productivity of the tasks can be increased if 
there are some purposes that the teachers want to achieve. The example of the 
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tasks should be meaningful, that is group discussion activity and it can be 
maximally the participation all of the members in the class. 
The third is interactivity. It means that the tasks should build interaction 
among the students in the speaking activity. It is the basic goal of speaking 
activity. The goal of speaking activity is to communicate or to interact with 
others. So, good speaking tasks can make interaction among the students in the 
speaking activity. 
The fourth is challenge. The speaking tasks should be challenging for the 
students. It is in order to force the students’ creativities, ideas, knowledge and also 
abilities. These will help them to increase their speaking skill and to achieve the 
goal of teaching-learning process. 
The next is safety. The tasks of the students should be safety – while it should 
be challenging. They should feel safe and confident when doing the tasks, in order 
to achieve the goal of teaching-learning process. The classroom atmosphere and 
the teacher attitude very determined in this case. 
The last is authenticity. The speaking tasks should be implemented in the real 
life communication. It in order to make students can achieve easily the goal of the 
communication. The students’ experience in the real life communication can help 
them to make great communication, because it is the best effect in choosing and 
analyzing the best answer of the tasks. 
From those explanations above, the writer concludes that task is a tool to 
measure and evaluate the students’ understanding and ability. The task designed 
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should be suitable with the objective in the school’s curriculum. In the speaking 
learning activity, there are many kinds of task can be designed by the teacher to 
increase the students’ speaking skill. The teacher should concern with the 
components of the task to obtain the purpose of why the students have to do the 
tasks. So, the goals of the teaching and learning activity can be achieved by the 
students. 
d. Classroom Speaking Activities 
In the teaching and learning process the teacher should be innovative to make 
the interesting materials, practicing various techniques of teaching and also using 
interesting media. These are suitable for the students in order to help them to 
speak in the language. Harmer (2001: 348) delineates that there are many 
classroom speaking activities that can be used in teaching speaking. The activities 
are described as follows. The first of all is acting from the script. In this activity, 
the teacher asks the students to act out scenes from plays, their dialogues are made 
by themselves. The students are asked to act out in front of the class. The teacher 
should give students time to prepare their dialogues. The second is 
communication games. There are many communication games. The purpose is to 
get student speak-up in the teaching-learning process, which is speak as quickly 
and fluently as possible. Two particular categories are information-gap games and 
television and radio games where the student has to be a partner in order to solve a 
puzzle, draw a picture (describe and draw), put things in the right order (described 
and arrange) or find similarities and differences between pictures. 
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 The next activity is discussion. Discussion can be performed in the form of 
highly formal, whole group stage events and informal small-group interactions. 
One of the reasons that discussions may be failed is that students are unwilling to 
give an opinion in front of the whole class, particularly if they do not have any 
idea to say. The examples of the activities are buzz group, instant comment, 
formal debates, unplanned discussion and reaching a consensus. After that is 
prepared talks. In this activity, students should make a presentation on a topic of 
his or her choice. Such talks are not designed for informal spontaneous 
conversation but more writing-like because they are prepared. Prepared talk 
represents definable and useful speaking activity. When students are doing this 
activity the teacher should give to others, who do not perform prepared talk, task 
to give attention as they listen. Then they can give feedback to performers. 
 Harmer (2001:348) also states that questionnaires are useful activities. By 
being pre-planed, the questionnaires ensure that both questionnaire and 
respondent have something to say to each other. Questionnaires may well 
encourage the natural use of certain repetitive language pattern and then be 
situated in the middle of the communication continuum. The results obtained from 
questionnaires actually can form the basis for written work, discussions, or 
prepared talks. Another activity is simulation and role-play. The students can 
reach the benefits of using simulation and role-play. Those kinds of activities can 
be used to encourage the students’ speaking skill or to train students for specific 
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situations. Those are real life activities, as they do so in the real world. Teachers 
may also use them to assess students’ speaking performance. 
The statements above are strengthened by Kayi (2006). Kayi argues that there 
are many activities to promote speaking. There are thirteen activities to promote 
speaking. Those are discussion, role play, simulations, information gap, brain 
storming, storytelling, interviews, story completion, reporting, playing cards, 
picture narrating, picture describing, and then find the differences. 
 From the explanations of kinds of classroom speaking activities, the writer 
concludes that many kinds of classroom speaking activities can be conducted in 
teaching learning activity of speaking. The activities are made by the teacher, in 
order to make the students join the speaking activities. Also, the students can 
improve their speaking skill easily.  
e. Problems in Teaching Speaking 
There are many problems in teaching speaking. In line with the statement, 
Rivers (1981:88) argues that teaching speaking is more demanding on the teacher 
than the teaching of any other language skills. The problem may come from 
learning the language itself, and also from the technical problems in teaching 
speaking. Based on the texts above, the teacher should be aware of the elements of 
speaking that make it difficult. 
In line with the argument, according to Thornbury (2005:28), there are some 
problems in speaking English as second language/foreign language. The first is L2 
speakers’ knowledge. When students speak English, students should have more 
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input vocabulary and grammar. It is in order to increase the students’ speaking 
ability. Many students inhibit in speaking English, students cannot speak fluently 
when they do not have any input (vocabulary and grammar). The students prefer 
using the same vocabulary or keep silent when the teacher asked them to speak 
English. 
The second is the process of arranging grammar. In this case, the students 
complain when the students cannot speak English naturally. The reason is the 
students often translate their mother tongue into their L2.  
The last is lack of opportunities for practice.  It is the factor that students 
cannot speak fluently. Here, practice is not only deals with the vocabulary and 
grammar, but practice in an interactive speaking itself. The effects of this problem 
are lack of confident and anxious of the students.  
 However, the teacher may find more problems in teaching speaking which 
relates to the functional problems. The problems in learning speaking that faced 
by the students are different from one and others. It may come because of the age, 
self-esteem, anxiety, attitude motivation, opportunities, and so on. Those factors 
will affect the students’ background knowledge of speaking skills. The teacher 
should analyze the factor that faced by their students and solved it by using the 
appropriate speaking classroom activities. 
f. Assessing Speaking 
Assessment is an important aspect in language learning. Assessment is an 
ongoing process that encompasses a much wider domain, in which whenever a 
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student responds to a question or offers a comment, the teacher can make an 
assessment of students’ performance (Brown, 2004:4). Assessment can be used to 
see whether the students have achieved the goals of learning. In addition, Louma 
(2009:5) asserts that assessing speaking is a process with many stages in a cycle. 
In addition, Brown (2004: 144) argues that the assess speaking is the designs of 
assessment tasks. It includes how to design various speaking performance, such 
as, imitative, intensive, responsive, interactive and extensive speaking. The 
described as follows.  
Imitative is type of speaking performance demands learners simply to imitate 
words, phrases, or even sentences. Commonly, it is called as pronunciation. The 
assessment can be in the form of repetition task. Test takers repeat the stimulus, 
whether it is a pair words, a sentence or perhaps a question to test for intonation 
prediction. Then, the assessment of intensive speaking performance includes the 
production of short activities of oral language design to demonstrate competence 
in a narrowband of grammatical phrasal, lexical or grammatical relationship (such 
as intonation, stress, rhythm, and juncture). Examples of intensive assessment 
tasks are directed response tasks (test administrator elicits a particular 
grammatical form and test takers are expected to produce the correct grammatical 
output), reading aloud such as reading dialogue with partner in turn, sentence and 
dialogue completion, limited picture-cued tasks including simple sequences, etc. 
After that, Responsive assessment tasks include brief interactions, it is 
different from intensive asks. It is kind of very short conversation, standard 
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greeting and small talk, simple request and comments, the assessment can be in 
the forms of questions and answers, giving instructions and directions, and 
paraphrasing. Afterwards is interactive speaking performance. The difference 
between interactive and responsive speaking performance is the length and 
complexity of the interactive, which sometimes includes multiple exchanges or 
participants. Interactive speaking is divided into transactional dialogue which 
aims at exchanging information and interpersonal dialogue which aimed at 
maintaining social relationships. The assessment can be done through interviews, 
role plays, discussions, conversations and games. The last is extensive speaking 
tasks. It involve complex relatively lengthy stretches of discourse usually in the 
form of various monologues which minimal verbal interaction. The assessment 
can be done through speeches, oral presentations and story-telling. 
 Based on the explanation above, before assessing speaking, the teacher needs 
prepare students with sufficient pronunciation, vocabulary, and language 
functions to be used in communication. According to Brown (2004: 142-143), 
there are sixteen components that is used to make up criteria for assessment 
students’ speaking skills. In line with Brown, the assessment used is based on its 
type of speaking performance itself as mentioned in the Appendix E. Through 
those conditions, it is expected that students can speak fluently and accurately and 
students’ achievements in speaking can be assessed optimally as well. 
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3. Teaching English in Vocational School 
a. Teaching and Learning English in Vocational School 
Language is a tool to communicate that has two forms, spoken and written. 
Communication is regarded as a sociological way of looking at a language 
(Corder, 1973:31). Based on the standard of competencies and the basic 
competencies for Indonesian schools, English lesson is one of the adaptive 
lessons. Vocational students have their own needs that should be covered by the 
teachers. Their primary needs are needs according to their program competence. 
Based on Depdiknas (2006:384), the objectives of English lesson are giving some 
English communication abilities for the students based on the program 
competence and their daily life that appropriate with the global demands in 
language skills.  
In the standard of competences and the basic competences, all of the goals in 
vocational school curriculum have been described as follows. All of those the 
standard competences and the basic competences must be taught and achieved, 
because the graduate students of vocational school are expected to fill a job 
vacancy based on the students’ proficiency and major program. According to Kayi 
(2006:1), communicative language teaching and collaborative learning are 
appropriate for this aim. 
Based on the Richards (2006:2), the goals of language teaching today is 
being able to use the language for meaningful communication. The most 
important aspect in the communication is fluency. In line with the statement 
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above, Harmer (2001:85) explains that the communicative language teaching is a 
good approach to get a good fluency because it involves the students in real-life 
situations that require communication. By using this method in ESL/EFL classes, 
the students will have a lot of opportunities to communicate with each other in the 
target language. 
The scope of English in vocational school includes three aspects (Depdiknas, 
2006:384). The first aspect is the communication basic of English at novice level 
for the first grade of vocational school. Second is the communication basic of 
English at elementary level for the second grade. Then, the last is the 
communication basic of English at intermediate level for the third grade. 
Based on the graduation competence standard (SKL) of vocational schools, 
English as one of subjects in the school has two main aims (Depdiknas, 2006: 
384). There are the students are able to get knowledge and basic skills of English 
to support their major competency and also, the students apply their mastery of 
knowledge and basic skills of English to communicate both in the spoken and 
written forms at the intermediate level since they have passed the novice and the 
elementary levels. 
In addition, according to Depdiknas (2006:385), the standard of competency 
and the basic competence of vocational school at the elementary level, for the 
eleventh grade of vocational school. 
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Table 1: Standard of Competency and Basic Competence of Vocation 
Elementary Level 
Standard of Competency Basic Competence 
2. Being able to communicate in 
English at the elementary level 
2.1       Understanding daily conversations both in the 
professional and individual contexts with non-
native speakers. 
2.2  Understanding simple messages through direct 
and indirect communication. 
2.3  Describing jobs and a background of studies 
both written and orally. 
2.4  Describing past events and future working 
plans. 
2.5  Expressing different kinds of intention. 
2.6  Understanding simple instructions.  
2.7  Understanding and writing short messages, 
instructions and directions using correct words 
and punctuation. 
 
 
b. The Students of Vocational School 
The students’ age range of vocational school is about sixteen to eighteen in 
the normal stage. Teaching students whose age range between twelve and 
eighteen is similar teaching in “young adults” or “teens” (Brown, 2001:91). In line 
with Brown, Harmer (2001:38) argues that learners in secondary schools are 
included as adolescent or teenagers. 
There are some thoughts in the secondary school which need to be considered 
while teaching the students in the secondary school. The students of the secondary 
school are becoming increasingly adult like (Brown, 2001:92). Factors 
surrounding ego, self-image and self-esteem are the important points and the 
teacher needs to keep them high. It can be done by, for example, allowing 
mistakes and errors to be accepted. Avoiding embarrassment of students, 
affirming each student's talents and strengths, encouraging small-group work 
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where risk can be taken easily by the students, and deemphasizing competition 
between classmates is learning are other significant concerns for teacher to keep 
the students' self esteem high. In such a way, the students will not be frightened of 
practicing using language. 
There is another variable needed to be considered that is about their future 
career. They are demanded to master the communication skills for handling 
traveler. It connects with the advantages of learning English. English learning in 
the school is mainly demanded to give practice for them, not only to give the 
theories. The students of vocational school will be human resources who ready to 
work, after them graduated from vocational school. It is a key point to teach them 
language skills, especially English language. As the students of vocational school, 
at Travel Tourism Program, they are required to be able to express meanings in 
both spoken and written forms in formal and informal contexts of life. Some of 
example, they required to be able to use the expressions of offers, commands and 
the responds related to their career in the future. Because the goal of Travel 
Tourism Program is the students can be best guides and they can manage the 
tourism in Indonesia. 
 Finally, the writer concludes that the focus of teaching-learning activity in the 
eleventh grade of vocational school is more preparing the students for the 
communication tasks based on their needs that they will have carry out in the real 
job, after they graduate from their academic course. In this case, speaking skill has 
important role because it encourage the students in using the language orally to 
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express their ideas, feelings and opinions to someone else in the daily 
conversation, especially for their real job life then. 
4. Role Play Activities 
a. Definitions of Role Play Activities 
Role play is a method of acting out particular ways of behaving or pretending 
to be other people who deal with new situations. In this case, Ladousse (1995:5) 
argues that when students assume a “Role”, they play a part (either their own or 
somebody else) in specific situation. “Play” means that is taken on in a safe 
environment in which students are joyful and playful as possible. 
According to Brown (2004:174), “role play is a popular pedagogical activity 
in communicative language-teaching classes”. It makes the students free to be 
someone based on their creativity linguistic input. In line with Brown, Nunan 
(2003:57) also states that role play activities are important in the teaching of 
speaking because they give the students an opportunity to practice communicating 
in the different social contexts and target language. 
To strengthen the arguments, Thornbury (2005:96) states, 
“That speaking activities involving role play activities, in which learners take an 
imaginative leap out of the confines of the classroom, provide a useful 
springboard for real-life language use” 
Situations that learners are likely to encounter when using English in real 
world situation can be stimulated and a greater range of registers can be practiced 
than are normally available in classroom talk. 
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 Based on the observation, role play activities would be appropriate with the 
speaking learning activity in the Travel Tourism class. In which students can 
make communication creatively and meaningfully. That stimulates a conversation 
based on the situation that might find in the daily activities and give them an 
opportunity to practice and develop their speaking skills. 
Role play is similar with simulation, that both of them are playing real 
situation to make real conversation. They have a little differentiation (Ladousse 
(1987) in Thompkins (1998:1)). Simulation is more complex than role play 
activities. Simulation is a broader concept than role play. It is complex lengthy 
and relatively inflexible events. Role play, on the other hand, can be a quite 
simple and brief technique to organize. It is also highly flexible, leaving much 
more scope for the exercise of individual variation, initiative and imagination. 
And role play also included in simulation as well. 
Role play activities, in the other hand, are simple and also flexible activities 
which are giving much more scope to develop the speaking skills of the students 
at Travel Tourism Program. They can develop their imagination, individual 
variation and initiative. Many scenarios and role can be played by the students in 
the speaking activities to improve their speaking ability in imaginary situations. 
For example, they can play their own role in the scenarios to be a tour guide, 
checking in the airport, and so on are all possible role play with suitable scenarios 
with students in the Travel Tourism Program. 
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From the explanations above, the writer argues that role play is appropriate 
activities to improve the students speaking skills at Travel Tourism Program, 
which will involve fantasy or imagination to be someone else or to be ourselves in 
a specific situation. It aims at the students to encourage thinking and creativity, let 
the students develop and practice their speaking skill in the target language, which 
is English language. 
b. Types of Role Play Activities 
Through role play, the teacher can encourage their students to experiment and 
innovate with the language, based on their imagination and creativity. It makes the 
joyful atmosphere to them for speaking without fear of embrassment when they 
make mistake. This will improve their self-esteem to speak English. 
According to Ladousse (1989:13), there are several types of role play 
activities. The first is a role play activity which is in the real situation need of the 
students’ lives. For example: It involves such roles as students and teacher 
practice in the class. The second is a role play activity which is in some various 
situations that happen in the daily life but the students may or may not have direct 
experience. For example: Student which gives information to tourist about the 
direction of place. Then, the type of a role play activity that the students never 
experienced themselves before, but it is easy to play because the teacher give 
many indirect examples to give additional information about it. For example: a 
manager of a tourism agent who gives explanation to tourists. The last is a role 
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play activity that is fantasy role play activity. Those are fictitious, imaginary and 
possible even absurd. For example: a astronaut in the moon. 
c. The Kinds of Role Play Forms 
In addition, role play has two kinds of forms (Byrne, 1986:115). Those are 
scripted and unscripted forms of role play. For the details described as follows. 
Scripted role play is type involves interpreting either the textbook dialogue or 
reading text in the form of speech. The main function of the text after all is to 
convey the meaning of language items in a memorably way (Byrne, 1986:122). In 
line with Byrne, Harmer (2001:271) states that the students perform a role based 
on the dialogue in the script. 
An example of scripted role plays dialogue and how the process is: 
It is a conversation between a travel agent and a tourist in the travel agency. The 
tourist asks information about a trip vacation. (Adaptation from “Get Along 
English” for Vocational School Grade XI, Elementary Level). 
Tourist : Hello. Is this Kharisma Tour and Travel Agent? 
Agent : That’s right. Can I help you? 
Tourist : Well, I would like to order two tickets for tour to Bromo for this month. 
Could I order the tickets? 
Agent : Okay, I will process your order. I will inform you later. Can you give 
your personal email? 
Tourist : Well, my email is Sandra_bee@gmail.com . 
Agent : Excuse me, what’s your name? 
Tourist : I am Sandra Lock. 
Agent : Okay, thank you. I will call you later. 
 
Unscripted role play different with scripted role play. It is opposite with 
another. In the unscripted role play, the students are not depending on the script. 
The students have to decide what language to use and how the conversation 
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should be developed by them in order to do this activity, a good preparation from 
the teacher and the students if really necessary. Below is an example of procedure 
in the unscripted role play as follows. 
Student A be a tourist : She/he asks the direction the gate of Prambanan 
temple. 
Student B be a tour guide : She/ he gives the direction by showing the map. 
To bring out this idea, the teacher should discuss to the class and divides the 
class into group-work (in pairs or in groups). The teacher gives some situation and 
she/he give a role to each of the students. Then the students play the role based on 
their section. 
From the explanation above, the teacher can select one of the forms of role 
play. She/ he can use one of them, scripted or unscripted forms which are 
appropriate with students’ requirement. Scripted role play usually used by the 
students in the beginner levels, because it is more easily than the one. As well as, 
unscripted forms used by the upper level students, because this one is more 
complex and difficult in the applying it. 
d. The Implementation of Role Play in teaching Speaking 
Huang (2008) applies six major steps in the procedure for the role play 
activities in her classes. Those are deciding on the teaching materials, selecting 
situations and create dialogs, teaching the dialogs for role plays, having students 
practice the role plays, having students modify the situations and dialogs, 
evaluating and checking students' comprehension. 
34 
 
 
 
In addition, Manorom and Pollock (2006) also suggested the following steps 
for implementing a role play. The described as follows. Briefing stage, in this 
case, the students get more information about the role-play clearly. They 
understand about the roles are, and also they can establish relationship boundaries 
among the students. The next is interaction stage. It is a chance for students to 
assume their roles and develop relationship with other students. It should reflect 
the real life situation that the role-play is simulating and may require detailed 
instructions for the action of different stake-holder. 
After that is forum stage. In this case, it sees participants who engage in direct 
interaction involving all the students. The aim is for negotiating to take place with 
the purpose of reaching resolution. Then, the last step is debriefing stage. It is the 
most important element in role play. The students come out the roles fully for the 
debrief session so that they might reflect on their role and others objectively. 
e. The Advantages Using Role Play 
It has been mentioned before that role play activities to promote speaking. 
Through role play activities the students learn how to express ideas, opinions, or 
feelings to others by using or sound of articulation. 
 Role play activities can improve the learners speaking skill in any situation 
and help the learners to interact. According to Nunan (2003:57), role play 
activities are also excellent activity for speaking in the relatively safe environment 
of the classroom. In role play activities, the students are given particular roles in 
the target language before they do in real environment. Several reasons for using 
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role play activities in teaching speaking quoted from Ladousse (1995: 6) as 
follows. Ladousse asserts that there are many situations can be brought into the 
classroom and the teachers can train students to speak in any situations through 
role lay activities based on the students’ experience. Then, role play activities can 
develop the students’ competence in languages and communication in social 
relationships. But the role play activities should appropriate with the students’ 
language teaching syllabuses. The next is role play activities can increase the 
students’ confidence. The last is role play activities are fun activities. From the 
explanations above, role play have many reasons to be used in the speaking 
teaching learning activity. 
In addition, Van Ments (1983) in Graves (2008:7) identifies three general 
advantages to role-playing activities: they are positive and safe in dealing with 
attitudes and feelings, they provide a safe venue for expressing personal and 
sometimes unpopular attitudes and opinions, and role play is highly motivating as 
the majority of students enjoy these types of activities and become more inspired 
learners. 
 In conclusion, role play is an important activity in the communicative 
approach because role play activities give the students a lot of opportunity to 
communicate in different social contexts which can develop the students’ fluency 
in the target language, promotes the students to interact with others in the 
classroom, and increase motivation and makes the teaching-learning process more 
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enjoyable. A role play is a flexible learning activity which has a wide scope for 
variation and imagination. 
B. Review of Relevant Research Studies 
This part deals with the previous related studies. Based on the theoretical 
review, the researcher will use role play to improve the students’ speaking skills. 
Role play has been proven to improve students speaking skill in the context of 
English teaching and learning. Several studies about using role play in teaching 
speaking have been conducted by some researchers. 
In this relation, Graves (2008) found there is no doubt that role play will help 
students to improve their speaking skills. Since role play focuses on 
communication rather than language itself, they are real communicative activities. 
In addition, role play helps learners to learn how to communicate, not learn the 
“language”, through authentic experiences. Furthermore, role play is an effective 
teaching method and should be used to help actively engage students in their 
learning. At last, role play is unique and should be a vital part of any social studies 
curriculum. 
Meanwhile, Kayi (2006) concluded that teaching speaking is very important 
part of second language learning. The ability to communicate in a second 
language clearly and efficiently contributes to the success of the students in class 
and success later outside the class. Therefore, it is essentially for teachers for pay 
attention to the teaching learning process of speaking rather than leading in 
memorization. In line with this aim, role play can contribute a great deal to 
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students in developing their speaking skill necessary in their daily life, 
furthermore, for their future job.  
In addition, Huang (2008) identified that role play is really worthwhile 
learning experience for both students and teachers. Students learn to use the 
language in a more realistic, more practical way. Thus they can become more 
aware of the usefulness and practicality of English. Role play is indeed a useful 
teaching technique which should be experimented and applied by ESL/EFL 
teachers more often in the ESL/EFL classrooms. 
Based on the result of the previous studies, it is concluded that role play can 
improve students’ speaking skill. Therefore, this is worth to be conducted and 
expected to give some positive contributions for both English teacher and the 
students. 
C. Conceptual Framework 
In the teaching learning a language, speaking skill is not easy skill which can 
be mastered. The difficulties may become from the students, the teacher, the 
material or the class activity. Since it is one of the important skills that should be 
acquired by students, thus students have to be given some opportunities to 
improve their skills to speak in English. Generally, based on the observation class 
of eleventh grade of SMK 6 Yogyakarta at Travel Tourism Program, the teacher 
gives little opportunity to the students to express their idea. The materials learnt 
by the students are not appropriate too. It is not suitable with the basic 
competence topic of eleventh grade of vocational school, because the teacher 
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often teach grammar. However, the students at Travel Tourism Program have to 
mastered speaking skills to face the real job in the future, after their graduated 
from vocational school. To regard the need of the students’ speaking ability, the 
researcher and the teacher see that combining the learning of speaking and the use 
of role play will give results at the improvement of students’ speaking skills. The 
quantity of speaking practices will be increased and the students will get more 
speaking experiences. By implementing role play activity, it is hoped that there 
will be same changes in the students speaking skill. There are some benefits in 
using role play in teaching and learning speaking. The benefits are role play can 
motivate, encourage students and make enjoyable class so that the students 
become active involved and interested in the teaching and learning activities, role 
play provides more chances for practicing speaking, since it practiced among the 
students in the class, the students can lose their fears of making mistakes, role 
play can reduce students’ boredom. By joining the role play activities the 
students’ will be enjoy with the teaching learning process, they are more 
enthusiastic and class will be more alive. 
 Based on the explanation above, it summarized that role play is a valuable 
speaking activity in the teaching learning process in order to develop the students’ 
speaking skill. In this research, to improve the students’ speaking skill the 
researcher makes some efforts through action research.
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D. Analytical Framework  
 
 
 
 
 
 
 
 
 
 
Figure 1: Analytical Framework
The Components 
Assessment Students Curriculum Tasks  Technique  Materials 
 
Teachers 
Role Play 
Types Definition
  
Advantages Implementations Forms 
Grade XI, Travel 
Tourism Program, 
SMK N 6 Yogyakarta 
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Before Situations 
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Scripted 
Teaching Speaking 
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CHAPTER III 
RESEARCH METHOD 
 
A. Research Design 
 This research entitled “Improving Students’ English Speaking Skill Through 
Role Play at Grade XI of Travel Tourism Program of SMK N 6 Yogyakarta in the 
Academic Year of 2013/2014” was action research. The aim of the research was 
to improve the students’ speaking skill at Grade XI at Travel Tourism Program of 
SMK N 6 Yogyakarta through role play. The researcher and the collaborator tried 
to improve the way of teaching speaking especially by using role play activity to 
the students. 
There were two cycles in this research. The researcher planned of the action, 
implemented the action and did reflection in each cycle. In the planning stage, the 
researcher prepared the lesson plans, the course grid, the pre-test, the post-test 1 
and the post-test 2, the observation checklist, interview guidelines and the 
questionnaire. In implementing the actions, the researcher worked together with 
the English teacher as a collaborator and the students to identify and to investigate 
the problems that occurred in the English teaching and learning process. The 
researcher then did a reflection and continued to the next cycle when the action of 
the previous cycle was considered unsuccessful. 
B. The  Setting of the Research 
This research was conducted within the first semester of the 2013/2014 
academic year from October to November 2013 at SMK N 6 Yogyakarta at Travel 
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Tourism Program. This school is located in Jl. Kenari No 4 Yogyakarta. 
Physically, SMK N 6 Yogyakarta has 4 main programs; they are the Tourism 
Program, the Food and Beverage Program, the Beauty Program, and the Fashion 
Program. The school was also equipped with other facilities, such as two cooking 
laboratories, a Hotel for the tourism practice, a computer laboratory, two beauty 
shop laboratories, a complex cafeteria, teachers’ office, a principal office, a 
mosque, a medical room, a school hall, a basketball hall. The researcher 
conducted the research in class Travel Tourism Program grade XI of SMK N 6 
Yogyakarta. Thus, the researcher had to implement the actions in the class by 
following English lesson’s schedule for the class. 
This school has good record of academic in the level of vocational school 
achievements. For that reason, it becomes one of favorite vocational school in this 
city. Many students want to study in the school. The research was conducted in 
the second semester in the academic year 2013/2014. The researcher chose this 
school because it has various students. There are many students from the city, 
who most of the students have known English when they were in the junior high 
school. However, the function of language was different with the previous one. In 
the junior high school they learned the form of language function, but in the 
vocational school they learned the form of language use. 
 Most of the students gave a bad response to English subject. They got bored 
teaching learning process when they learned English in the previous grade. They 
had low motivation in the teaching learning process in the Grade XI. They also 
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had difficulties in performing because they were low of self-confidence. They 
were afraid making mistakes and for that reason, they became very silent and shy. 
They did not get any opportunities to practice speaking since an everyday activity 
was learned the same topic and they always got permitted by the teacher to 
dismiss earlier than the schedule. The teacher did not use any course book in the 
daily teaching learning process. 
 The eleventh Grade students at Travel Tourism Program were chosen because 
their speaking skill was low, whereas after they were graduated, they should be 
mastering their speaking skill to face their linear job. Most of them need fun and 
enjoyable teaching learning process as their characteristic as adolescent students. 
The school has the same vision with the researcher in improving students’ English 
speaking skill in order to achieve the goal of English teaching learning process in 
SMK N 6 Yogyakarta. 
C. The Members of the Research 
 The members of the research were the researcher, the English teacher and the 
students of SMK N 6 Yogyakarta at grade XI at Travel Tourism Program. The 
class had 33 students, consisting of 30 female, and 3 male students. 
D. Object/Focus of the Research 
 The object/focus of the research was improvement of students’ speaking skill 
through role play activities. 
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E. Time of the Research 
The researcher conducted the action research in the first semester of the 
academic year of 2013/2014. The action was held from October to November. In 
conducting the actions, the researcher followed the school calendar in which the 
English would be taught two times a week.  
Table 2: The Schedule of the Research 
 
No 
 
Steps 
October November 
1 2 3 4 1 2 3 
1. Observations        
2. Planning of Cycle 1        
3. Action 1 
 (implementation, 
observation and 
reflecion) 
       
4. Planning of Cycle 2        
5. Action 2  
(implementation, 
observation and 
reflecion) 
       
6. Analyzing data and 
reporting 
       
 
F. Data Collection Techniques and Instruments 
 The data of the research were qualitative and quantitative data. The data were 
collected by observing the teaching and learning process in the classroom, 
interviewing the students and the English teacher, testing the students and also 
giving them a questionnaire. In line with the aims of this research, the research 
used an observation sheet, interview guidelines, questionnaire data and students 
scoring rubrics of speaking as the instruments of the data collection. The brief 
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information about the data collecting techniques and instruments is explained as 
follows. 
1. Class Observation 
 Class Observation was done to monitor the teaching and learning process in 
the class. During the observation, the researcher collected the data by observing 
the class situation. It was recorded in the form of observation checklist, field notes 
and photographs. The observation checklist was used to obtain information about 
implementation of the planning and the procedures of the actions. It was also be 
used to gather data about the students’ activity during the teaching and learning 
process. In addition, field notes were used to record facts which cannot be put in 
the observation forms. The photograph was used to record facts in a picture. 
2. Interview 
Interview was used to know the effectiveness of the actions. In this research, 
the researcher interviewed the English teacher and the students about 
comprehensive information related to the teaching and learning speaking process 
through role play. In this case, the data gathering activity was for knowing about 
the students’ feeling during the class activity. The results of the interview were 
recorded in the form of interview transcripts. 
3. Questionnaire 
The questionnaire was given to the participants. It was a closed 
questionnaire. The questionnaire consists of 23 questions. The questions were 
related to the students’ response in speaking before and after implementing role 
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play. The questionnaire was given after implementing the action. The theory 
which is used in the blue print of the following questionnaire covering the theories 
that contained in Chapter II. The core of questions can be seen in the table below. 
Table 3: The Blueprint of Questionnaire toward Students’ Response in 
Speaking through Role Play. 
No Purposes of the Questionnaire 
Number 
of Item 
Item 
Number 
Sources 
1 
Students’ feeling toward speaking 
activities before using role play. 
1 1 Richards 
(2006:2). 
 
2 
Students’ feeling toward speaking 
activities before using role play. 
1 
 
 
2, 3 Harmer 
(2001:69, 
352). 
3 
Students’ responses in the use of 
role play as a technique in learning 
speaking. 
1  8 
4 
Students’ feeling toward speaking 
activities before using role play. 
1 4 Brown and 
Yule (1989) 
in Nunan 
(1989:26 
 
5 
Students’ ability in speaking 
English, after using role play. 
1 14 
6 
Students’ feeling toward speaking 
activities before using role play. 
1 6 Thornburry 
(2005:13) 
Louma 
(2009:10) 
 
7 
Students’ ability in speaking 
English, after using role play.  
1 9 
8 
Students’ ability in speaking 
English, after using role play. 
1 10 
9 
Students’ ability in speaking 
English, after using role play. 
1 
 
11 
 
Nunan 
(1989:32) 
 
10 
Students’ ability in speaking 
English, after using role play. 
1 12 
11 
Students’ ability in speaking 
English, after using role play. 
1 13 
12 
Students’ ability before using role-
play. 
2 5, 7 Brown 
(2001:270-
271) 
 13 
Students’ responses in the use of 
role play as a technique in learning 
speaking. 
4 15, 16, 
18, 23 
14 
Students’ feeling toward speaking 
activities during using role play. 
1 17 
15 Students’ feeling toward speaking 1 19 Harmer 
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activities during using role play. (2001:87)  
 
 Based on the Likert’s scale (Likert (1932) in Burns (2010:82)), each of item 
was followed by five options, namely absolutely agree (SS), agree (S), Neutral 
(N), disagree (TS), and absolutely disagree (STS). Each question was scored 
based on the table of scoring. It could be seen in the table below. 
Table 4: The Questionnaire Score 
Answer Score 
Absolutely Agree (SS) 5 
Agree(S) 4 
Neutral (N) 3 
Disagree (TS) 2 
 
4. Testing Students’ Performance 
Testing students’ performance was done before and after implementing the 
actions. Before carrying out the action, the researcher conducted a pre-test to 
identify the problems as the basic knowledge to do the research. At last, the 
researcher conducted two post-tests to measure the development of the students’ 
speaking skill after implementing the action, in the last of first cycle and second 
cycle. A pre-test and post-tests were used to know and to measure the students’ 
speaking skill. 
G. Data Analysis 
  The data collected were analyzed qualitatively and quantitatively. All of the 
data were gathered by the observation checklist, field notes and interview 
transcripts. While the data obtained from the tests (pre-test and post-test) and the 
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questionnaire data were analyzed quantitatively. The steps of the data analysis 
included collecting the data, comparing and cross checking the data from the 
observation checklist, interview transcript, field notes and students’ tests. The pre-
test was done for knowing the students’ speaking skill before using role play. 
Then, the post-test were done twice, in the last meeting of Cycle 1 and in the last 
meeting of Cycle 2. The data analysis tests were using Microsoft excel. The 
function of the program was to know the mean score of each aspect in pre-test, 
post-test 1 and post-test 2. The researcher was comparing the results of pre-test 
and post-test 1, if there were improvements from the pre-test to post-test 1, it 
indicated that the actions has been succeeded. After that, the second post-test was 
done for strengthening the result of improvements in the first cycle. When in the 
result of the post-test 2 was higher than the pre-test, it indicated that the 
improvements of the students speaking skill in the Cycle 1 were not coincidental 
results. However, when in post-test 2 there were not improvements, it indicated 
that there was any hesitancy of the result in Cycle 1.   
H. Research Procedure 
  There were five phases in the action research, which include problem 
identification, planning, action and observation, and reflecting. The researchers 
used the procedure of action research proposed by Kemmis and Mc Taggart 
(1988) in Koshy (2005:4). The procedure as followed. 
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1. Reconnaissance 
  In this first step, the researcher carried out the research collaboratively with 
the English teacher in this school. In this case, the researcher was collecting 
information concerning the students’ speaking skill. The researcher would do pre-
test, observation and interviews with the students and English teacher to identify 
the existing problem in class related to the students’ speaking skill. After that, the 
researcher determined the research concern.  
2. Research Cycle 
  In this process, the researcher implemented the actions in some cycles 
depending on the need of the research. There were three procedures implement in 
this action: planning, the action, implementing the action and doing reflection. 
The procedure was described as follows. 
Figure 2: Action Research 
Process by Kemmis and 
McTaggart 
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a. Planning the cycle 
  In this phase, the researcher identified problems or issues and made some 
plans to choose the actions that were feasible to be implemented in the field, 
based on the results of the reconnaissance. In the action plan, the researcher 
worked together with the English teacher of class. In this step, the researcher 
prepared the lesson plans, the materials and the research instruments. Then, the 
research instrument such as the interview guideline, the test scoring rubric, the 
questionnaire were designed by considering the kinds of data needed. The plans 
per cycle were described as follows. 
1) Planning Cycle 1 
  In the planning of the first cycle, the researcher considered the materials 
which would be taught by reviewing the basic competency. The researcher plans 
to have three types of role play and two forms of role play that were used in the 
cycle one. Those are considered by different situation and different dialogues. 
Furthermore, the dialogues and the handouts were also designed based on their 
own program – Travel Tourism Program. 
2) Planning Cycle 2 
  In the planning in the cycle 2, the research reviewed the result of the 
discussion and the plan based on the problem appearing at the first cycle. The 
three new dialogues and handouts were planned to be included in the same types 
and forms of role play in the first cycle. 
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b. Action and observation the cycle 
  In this step, the researcher was got involved in observing the effects of the 
actions and took note on how the students reacted to the actions and some 
obstacles in implementing the action. 
1) Action and Observation Cycle 1 
  In this stage, the lesson plans were implemented in the class, the teaching and 
learning process were observed and recorded in the form of field notes and 
photographs. The some changes were made in relation to the students’ learning 
progress. Even though, in this stage, the researcher and the collaborator noted 
some problems appearing during the teaching and learning process. In this cycle, 
there were three topics that were discussed in three meetings. They were “at the 
travel agent”, “making a business telephone” and “at the hotel”. In the last 
meeting, it created a post test for the students and they asked by the researcher to 
join with the interview after class. 
2) Action and Observation Cycle 2 
  As what the researcher done in the second stage of the first cycle, in this 
stage the researcher implemented the revised method decided in the planning 
session and observed its progress. The mistakes, weaknesses, changes and 
improvements were recorded as a consideration to draw the conclusion about the 
whole teaching and learning process. In this cycle, the researcher was taught one 
topic, it is “at the hotel”. It was delivered in two meetings. The second meeting of 
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the second cycle was delivered for doing post-test 2. The researcher asked to the 
students to join interview and do the questionnaire. 
c. Doing the reflection 
  In the last step, the researcher made some evaluations or reviews on what 
happens in the implementation of the action. In this case, the reflection was giving 
the result, which was the action successful or not. If the action was not success, 
the research can repeat the action with the suitable action so that the condition 
would be better. 
1) Reflection Cycle 1 
  In this stage, the researcher and the collaborator discussed the problems and 
solutions in each meeting and at the end of the cycle, based on the interview 
result, they discuss the whole stages of the cycle as a consideration to plan for the 
next cycle. 
2) Reflection Cycle 2 
In this stage, the implementation and observation of the Cycle 2 was reflected 
in the discussion between the researcher and the collaborator. Furthermore, the 
whole problems, solutions, changes and improvements made in the Cycle 1 and 2 
would discussed to draw the conclusion about the overall teaching and learning 
process. 
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I. Data Validity and Reliability 
1. Validity 
There are five validity criteria that can ensure data validity of action research 
by Anderson (in Burns 1999:161-162). The validity of the data would be 
established by fulfilling the democratic, outcome, process, catalytic, and dialogic 
validity. 
a. Democratic Validity 
The researcher would fulfill the democratic validity by interviewing the 
English teacher and the students of SMK N 6 Yogyakarta at grade XI students of 
Travel Tourism Program. In this case, the English teacher and the students got 
chances to give their own opinions, ideas and comments about the implication of 
the action research. 
b. Outcome Validity 
Outcome validity was related to the result achieved by the research. It was 
obtained by providing the genuine data and looking at the result of the actions 
which has been done. The researcher and the collaborator analyzed the successful 
and the unsuccessful actions. The research might say that the action was 
successful when there were some improvements in the teaching learning process. 
c. Process Validity 
In this case, the researcher collects the data by doing observation and writing 
note for everything that happened during the action. The students’ attitude, class 
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condition and the teaching learning process will be observed in this process. In 
addition, the result was recorded in the forms of field note. 
d. Catalytic Validity 
The researcher fulfilled the catalytic validity by observing, making reflection 
of the implementation of the actions that was done in the class XI at Travel 
Tourism Program of SMK N 6 Yogyakarta and doing some discussions with the 
English teacher as a collaborator and the students.  
e. Dialogic Validity 
The dialogic validity was the process of peer review. It fulfilled when the 
researcher asked the English teacher as the collaborator to participate in the 
process of the research by doing a discussion, giving critiques and suggestions to 
the actions done in the class. 
 In this research, the researcher used all of the validities for make sure the 
result of the data research. The democratic, outcome, process, catalytic, and 
dialogic validity are used by the researcher for making sure the results. 
2. Reliability  
Reliability referred to whether a research instrument is neutral in its effect 
and content across multiple occasions of its use. The research had to produce the 
same results on different occasion (Denscombe, 2007). 
According to Cresswell (2008: 167), there were four kinds of reliability. 
They were test-retest reliability, alternative forms reliability, alternate forms and 
test-retest reliability and the last is interrater reliability. In this research, the 
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researcher was using one of the kinds of reliability. It was interrater reliability. 
Interrater reliability was kind of comparing scoring between the students’ score 
record from the researcher and the teacher as a collaborator (Cresswell, 2008: 
171).  
While using those principles, the reliability of the data was gained by giving 
genuine data, such as field notes, questionnaire data, interview transcripts and 
other records. To check trustworthiness of the research, the researcher used time 
triangulation, researcher triangulation and theoretical triangulation. 
Time triangulation, the data were collected at one point in time or over a 
period of time to get sense of changes in the process. In this research, the 
researcher would gather the data about the improvement on speaking skill through 
having the pre-test and the post-tests. Furthermore, the portraits of the classroom 
situation would be recorded in the observation checklists and field notes which 
would be taken in every meeting. Then in the last meeting, the researcher gave a 
questionnaire to the students to gain the data of the students’ feeling in the 
teaching learning activity before and after the action. 
 In research triangulation, the researcher asked the English teacher as a 
collaborator and a friend of the researcher as an observer to collect then to 
compare the data with the researcher’s own data. 
Investigation triangulation, more than one observer was involved in the same 
research setting to avoid observer being biased and to provide checks on the 
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reliability of the observation. In this case, there are the researcher, the 
collaborator, the observer and the students. 
The researcher conclude that the aimed of triangulation was not only to 
provide a more balanced picture, but also to explain the result – it was support or 
not, among each other. In this research, the researcher compared the data collected 
from the observation checklist, interview transcripts, data questionnaires, and the 
tests. Furthermore, the mean scores of the data collected were compared.
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
 
 The research aimed at improving students’ speaking skill through role play at 
Grade XI at Travel Tourism Program of SMK N 6 Yogyakarta in the academic 
year of 2013/2014. This chapter presents the research findings and discussion. 
The findings of the research are presented in two sections. The first section 
discusses the reconnaissance step. Then the second one presents the 
implementation of the action and discussion. After that, it is followed by the 
discussion of the general findings of the research. 
A. Research Findings 
 The research findings present the description of reconnaissance and the 
implementation of role play in the teaching learning process. 
1. Reconnaissance 
 This section presents identification of the field problems, the problems to be 
solved based on the urgency level and feasibility, the actions to solve the 
problems, and the relationship between the field problems and the actions given. 
a. Identification of the Field Problems 
 In this step, the researcher identified problems which occurred in the English 
teaching learning process at XI Travel Tourism Program of SMK N 6 Yogyakarta. 
She identified problems related to the teaching of speaking. The field problems 
were collected through a classroom observation, an interview with the English 
teacher, some interviews with the students, and pre-test. More than one data 
collecting techniques were used to get a broader picture of their speaking 
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problems. To begin with, the researcher conducted a classroom observation on 
October 19th, 2013. She observed the classroom interaction while the teacher was 
teaching about repeating have group and be group to the class. After that, she did 
her pre-test to the class. The result of the classroom observation presents on the 
Appendix G. 
 Based on the field note on the Appendix G, there were problems in the 
teaching and learning process of the class. First, the students tended to keep silent 
while the teacher gave the explanation about the lesson. But, they were 
enthusiastic when the teacher played a joke.  In addition, the researcher also did 
an interview with the English teacher and some students. Second, the students 
seldom used English in the conversation. Furthermore, the English teacher did not 
use the teaching aid, such as videos or audios or handouts. He did not use it to 
support the teaching learning process. They had to write down the teacher’s 
explanation on their books. It was supported by the following interview transcript. 
The interview transcript with the English teacher was described below. 
       R : Researcher 
       ET : English Teacher 
ET : (sambil memperlihatkan tes dalam bentuk tes tulis yang menanyakan dalam 
pembuatan kalimat dalam have group dan be group) 
 (The teacher showed to me kinds of the writing test, and the topics were have 
group and be group.) 
ET : Motivasi siswa, berbicara dalam Bahasa Inggris kurang mbak. 
 (The students’ motivations to speak English were low) 
ET : Tidak mbak, saya tidak menggunkana buku pegangan. …. 
 (No, I did not. …) 
ET : terkendala dalam hal prasaranya untuk belajar-mengajar. fleksibel mbak, 
tergantung kekurangan siswa itu dimana…. 
The school facilities were not complete. …) 
         App H/Interview 1 
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 In connection with the interview transcript above, the students lack of 
confidence to express their expression in English. They were afraid of making 
pronunciation and vocabulary mistakes when they were speaking. Therefore, most 
of them shy of showing their speaking ability in front of the class. Besides, the 
materials given by the teacher did not meet the students’ need. The teacher did not 
use the basic competence and standard competency of SMK. Moreover, he did not 
use handout for guiding their lesson. He paid little attention to interactive 
speaking tasks. He rarely asked them to do role play as their job, to have 
discussion, to do interview or other interactive tasks. As a result, the students were 
passive in the class. The following are the interview transcript with some students. 
      R: Researcher 
      S: Student (W. Setyaningsih) 
S : Menyenangkan Miss, karena Pak Bambang itu orangnya lucu, tidak 
monoton karena tidak menggunakan buku. Lebih nyenengin daripada guru 
Bahasa Inggris kelas X kemarin. Monoton karena selalu mengerjakan soal 
di LKS. 
  (That was fun. Mr Bambang was funny. The teaching learning was not 
monotonous because he did not use any coursebook. He was funny rather 
than the English teacher in the Grade X, she was monotonous because she 
always used the course book.) 
      App H/Interview 2 
 
 
       R: Researcher 
       S: Student (Tifa) 
S : Menyenangkan Miss, karena Pak Bambang itu orangnya lucu.… 
 (It was enjoyable, because the teacher was funny....) 
S : Enggak Miss. Aku malu kalau disuruh pakai Bahasa Inggris. Malu kalau di 
ketawain temen-temen. 
 (No I did not. I’m being embarrassed when used English in class. I 
embarrassed when my friends laughed to me.) 
         App H/Interview 3 
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 Based on the interviews above, it suggests that the students still had low 
motivation to speak English. It also mentions that they prefer the funny teacher 
than teacher that had serious one. It suggests that the teacher did not have 
variation in the teaching the material. Below is the interview transcript with the 
students to support the statements. 
 
        R: Researcher 
        S: Student (Mega W) 
S : …Enakkan sama Pak Bembeng, lucuuu. 
 (…The English teacher in the second Grade is so funny.) 
S : Suka Miss, …Tapi kadang pelafalannya kurang bisa Miss. 
 (I’m love it Miss. But, sometimes I cannot pronounce somewords well) 
        App H/Interview 4 
 
 
 
       R: Researcher 
       S: Student (Vio dan Stef) 
S1 : Enggak Miss, kita jarang dikasi penugasan untuk berbicara. Paling kita 
berbicara sendiri di dalam kelas. 
 (No, we seldom get the speaking practice task in the English teaching 
learning process.) 
       App H/Interview 5 
 
 The interview above shows that the students still had difficulty in 
pronouncing words. The Teacher seldom gave feedback and correction when the 
students got difficulty or incorrect pronunciation. The teacher also did not use the 
material books to guide the lesson. He did not package the material with the 
variety interaction. The English teaching and learning in the class was less 
communicative. Consequently, most students felt that English was a difficult 
subject and boring subject because so many theories. 
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 After doing the class observation, interviewing the English teacher and 
some students, also got the score of pre-test, the researcher and the English 
teacher did discussions about the problems occurred in the class. Based on the 
discussions, they identified some problems that were found in the field. Those 
field problems were presented in the table below. 
Table 5: The Field Problems Concerning the English Teaching and Learning 
Process in Class XI Travel Tourism Program of SMK N 6 Yogyakarta in the 
Academic Year of 2013/2014 
No Problems Codes 
1 The students had difficulties in pronunciation and vocabulary 
mastery. 
S 
2 The students laughed at their friends who made some students 
afraid to make mistake if they spoke English. 
S 
3 The students were shy and passive to speak English because 
their self-confidence and motivation were still low. 
S 
4 The students considered English as a difficult and boring 
subject, because so many theories there. 
S 
5 The students had low skill in practicing speaking as they got 
less chance to practice speaking in the class. 
S 
6 The students were bored and not interested with the English 
material. 
S 
7 Most of students slept or they often made noise when the 
teaching and learning activity was still going on in the class. 
S 
8 Most of the students want to dismiss earlier. S 
9 Most of the students could not respond to spoken English and 
most of the students did not fully participate in the speaking 
activities. 
S 
11 The teacher did not allow the basic competence and standard 
competency when they taught English in the class. 
T 
12 The teacher did not explain the expressions used in language 
used based on the Travel Tourism Program’s need. 
T 
13 The teacher does not ask to the students to practice spoken 
English. 
T 
14 The teacher does not encourage students to use dictionary. T 
15 The teacher did not pay attention to the students who make 
noise or sleep. 
T 
16 The teacher allowed the students who want to dismiss earlier. T 
17 The teacher rarely gives feedback to the students. T 
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18 The teacher rarely corrects the students’ incorrect 
pronunciation. 
T 
19 The teacher often makes a joke. T 
20 The teaching learning process focused on grammar 
explanation. 
T 
21 The learning materials were monotonous. TT 
22 The speaking practice was rarely done in the class. TT 
23 The teacher did not use material books to guide the lesson. Mt 
24 The teacher did not use teaching media such as video or 
audios. 
Md 
25 The teaching facilities (e.g. LCD, speakers, etc) were not 
optimally used to support the teaching learning process. 
F 
Notes: 
T : Teacher  TT : Teaching Technique 
S : Student  Mt : Material 
Md : Media  F : Facility 
b. Determining the Field Problems be Solved 
 After the field problems were identified, they were weighed based on the 
urgency level and feasibility. In line with the limitation of the problem presented 
previously, the problems were focused on the teaching technique and the students. 
The problems were taken because it affected the students’ speaking skill. 
Therefore, the problems needed to be solved soon. It was expected that solving 
the problems carried out improvements to their speaking skill. The table below 
shows the field problems to be solved based on the urgency level and feasibility. 
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Table 6: the Field Problems to be Solved Based on the Urgency Level and 
Feasibility 
No The Field Problems to Solve Based on the Urgency Level and 
Feasibility 
Codes 
1 The students had difficulties in pronunciation and vocabulary 
mastery. 
S 
2 The students were shy and passive to speak English because their 
self-confidence and motivation were still low. 
S 
3 The students had low skill in practicing speaking as they got less 
chance to practice speaking in the class. 
S 
4 The students were bored and not interested with the English 
material. 
S 
5 Most of the students could not respond to spoken English and 
most of the students did not fully participate in the speaking 
activities. 
S 
6 The teacher does not ask to the students to practice spoken 
English. 
T 
7 The learning materials were monotonous. TT 
8 The speaking practice was rarely done in the class. TT 
 
Notes:  S: Student T: Teacher TT: Teaching Technique 
c. Determining the Actions to Solve the Problems 
 After selecting and identifying the most urgent and the most feasible 
problems to be solved, the researcher and the English teacher worked together to 
do a pre-requisite analysis. A pre-requisite analysis was conducted to find the 
relationship between the problems, their causes and possible action to overcome. 
The following table shows problems, causes and the actions related to the field 
problems. 
Table 7: Action to Solve the Problems 
No Problems Causes Actions 
1 The students had 
difficulties in 
pronunciation and 
vocabulary mastery. 
a. The teacher did not give 
a good pronunciation 
model to the students. 
b. The teacher did not give 
them correction or 
a. Providing various kinds 
of speaking exercise. 
b. Introducing kinds of 
vocabulary then 
providing 
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feedback. 
c. The students had limited 
vocabulary. 
d. The kinds of 
vocabularies were not 
introduced by using 
interesting media. 
pronunciation models 
and interesting audio 
media related to the 
theme. 
2 a. The students were 
shy and passive to 
speak English 
because their self-
confidence and 
motivation were still 
low. 
 
 
 
 
 
 
 
 
 
a. The students were bored 
and not interested in the 
teaching and learning 
process. 
b. The students were afraid 
of making mistakes and 
were laughed at other 
friends. 
c. The students had low 
self-confidence. 
d. The students had low 
vocabulary to express 
their idea. 
e. The students had low 
motivation for studying 
English. 
f. The learning materials 
were activities and 
monotonous. 
Implementing role play 
activity with different 
theme and different 
given situation in each 
language used. 
 
b. The students had 
low skill in 
practicing speaking 
 
a. They got less chance to 
practice speaking in the 
class. 
b. The teacher asked to the 
students to read the 
dialogue without asked 
them to practice it. 
c. The language used was 
not introduced at first. 
  
 Furthermore, the next sub-chapter explains about the activities and the 
results of the research that was conducted in Cycle 1 and Cycle 2. The process in 
each cycle was discussed below. 
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2. The Implementations of the Actions 
 After identifying the problems, the researcher and the English teacher 
formulated some actions to solve the problems. In this process, the researcher 
implemented some actions in two cycles. There were three procedures 
implemented in this action, planning the action, action and observing, and doing 
reflection. The procedure of the action in each cycle was described below. 
a. The Report of Cycle 1 
1) Plan 
 In this phase, a series of plans were made. The researcher and the 
collaborator decided to use PPP approach. According to the approach, the 
teaching and learning process includes Presentation, Practice and Production. 
Then, they also determined to use of role play as the teaching technique. It was 
selected because role play was believed to effectively improve the students’ 
speaking skill. Later, they decided the schedule of the action which were 
conducted on October 28th and November 2nd. The time allocation for each 
meeting was 45 minutes x 2. The meetings were different in terms of topics and 
materials. 
a) Meeting 1 (At the Travel Agency) 
 The researcher and the collaborator planned to present material asking for 
and giving information about tourism. At the end of the course, students should be 
able to make use English expressions conveyed in asking for and giving 
information accurately and fluently according to the situation given. To achieve 
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the learning objective, they had to fulfill the achievement indicators. They were 
(1) Students are able to pronounce words related to the class with correct stress. 
(2) Students are able to utter expressions of “asking for and giving information 
about tourism”. (3) Students are able to use the expressions of “asking for and 
giving information about tourism” in the class fluently. (4) Students are able to 
use the expressions of “asking for and giving information about tourism” in the 
class through pair work activities with intelligible pronunciation, grammar and 
good choice of vocabularies. (5) Students are able to use pattern of “yes-no 
questions”, “WH questions” and “Questions with modals” in the daily contexts. 
 The detail information of the lesson plan and the handouts are in the 
Appendix B. The researcher planned to use a laptop, a speaker and handouts as 
the learning kits. 
b) Meeting 2 (Talking on the Phone) 
The researcher and the collaborator planned to present materials about talking 
on the phone. At the end of the class, they should be able to make use of the 
English expressions conveyed in making a business telephone accurately, fluently 
and appropriately according to the situations. To achieve the learning objective, 
the students have to fulfill the following indicators. They were (1) students are 
able to pronounce words related to the class with correct stress, (2) students are 
able to utter expressions of “Talking on the Phone”, (3) students are able to use 
the expressions of “Talking on the Phone” in the class fluently, (4) students are 
able to use the expressions of “Talking on the Phone” in the class through pair 
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work activities with intelligible pronunciation, grammar and good choice of 
vocabularies, (5) students are able to use pattern of “Pronouns” in the daily 
contexts. The students’ performance in the last activity was utilized as the 
evaluation of Cycle 1 (Post-Test 1). Their speaking performances were scored by 
using scoring rubric, the detail scoring rubric in the Appendix E. The researcher 
determined to use a laptop, a speaker, and handouts as the learning kits. 
2) Actions and Observation 
a) Meeting 1 (At the Travel Agency : Asking and Giving Information About 
Tourism) 
 The first meeting was held on October 28th, 2013. The researcher acted as the 
English teacher and the real teacher acted as the collaborator. Meanwhile, there 
was an observer to observe the teaching and learning process and took some 
pictures. At 13.30, the researcher, the collaborator and the observer entered the 
classroom. She introduced herself and called the roles. She told that everybody 
should bring their dictionary or borrow it at the library. At that time, she found 
that some students were absent because two of four students rehearsal for 
participating a debate competition. The other was sick, and another was not 
information. After that, she told the learning objective to the class. 
 The first activity was distributed the handouts to the students, and it was 
assisted by the observer. After all of the students got the handouts, to encourage 
them, the teacher sticks a big picture on the white board. The teacher also asked 
some eliciting questions. The students answer the question orally used the 
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Indonesia language. The teacher asked to the students to open the first page. In the 
first step, that is presentation, she asked them to look carefully the picture in their 
handouts. The teacher played a recording about the picture. That was a 
conversation based on the picture. When the students listened the recording, they 
also read the written conversation. After all, some students answer the questions 
related to the recording orally. After they finished answer the questions, the 
teacher asked the students to read the next dialogue in the handout, then they 
should practice it with their own partner. It is in the practice section. 
 Afterwards, interval 8-10 minutes, they finished their job to read the 
dialogue. The teacher asked a pair to go to in front of the class to practice it. Some 
students in the back of the class were crowded. After, the first pair performed their 
conversation, the teacher asked a pair in the back for performing their 
conversation in front of the class. But, they were refused it. The teacher gave them 
opportunity to perform their dialogue in their own desk. 
 After all, she asked them to look for some difficult word and the phonetic 
transcription symbol. Because most of the students did not bring their dictionary, 
the teacher helped them to write the phonetic transcription symbols in the white 
board and they pronounce the words together. In this step the situation was not 
control well. The teacher asked them to keep silent and pay attention to the lesson. 
But, some of them asked the teacher to go home, because the time has been 
finished. 
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 The teacher only ignored them. She continued her lesson. She told to the 
students if they got difficulties when pronounce time and prices. She gave them 
some examples, how pronounce time and prices. The situation was more 
uncontrolled, the teacher tried to give them some questions based on the dialogue 
before. Some of them answer the questions enthusiastic, but the others were not. 
 At 14.45, the students cannot be handled well. Finally the teacher allowed the 
students’ want. The meeting was closed by the class leader with prayer. The 
teacher reminded them, there were not discount time for the next meeting and 
each of the students must bring a dictionary, then they should learned the next 
material in the home. The overall activity in first meeting run as not well as 
planned. The students did not pay attention to the teacher. They want to go home 
earlier from the schedule. Some of the students tried to speaking well, even 
though felt say and just keep silent without saying any word. In addition, the 
researcher often asked them about their difficulties related to the materials. 
b) Meeting 2 
 The second meeting held on November 2nd, 2013.in this meeting the 
researcher acted as a teacher and the English teacher as a collaborator. However, 
the teacher cannot come to the class. The duty of the collaborator was handled by 
the observer. The language used taught in this meeting was the same as the 
previous meeting, expressions that used at the travel agency. Because in this 
meeting, the teacher were continue the previous material. When the teacher 
entered the classroom, many students were still out of the classroom.  
69 
 
 
 
 The teaching and learning was started when the researcher greeted the 
students, checked the students’ attendance and asked about their condition. Before 
continuing the lesson, the researcher asked the students whether they have studied 
English last night or not. After that, the researcher continued to review the 
previous material about asking and giving information about tourism. She asked 
the students to pay attention to the expressions of asking and giving information 
in the provided dialogue. The researcher asked them to discuss the provided 
expressions with the chair mate.  
 After that, she asked them one by one the examples of expressions of asking 
and giving information about tourism. Some of the students who sat in the back of 
the class, they were busy with their own business. The teacher asked them, what 
topic that they told. One of the students said, if they were annoyed with the noise 
sound from the Mandala Krida Stadium. The teacher gave them advice to focus on 
the lesson. The teacher together with the collaborator handled the class. The 
teacher asked the students to pronounce some expression. The students showed 
high enthusiasm when pronounce the expressions.  
 After that, the researcher gave the brief explanation about yes-no question, 
informative question, and question tags. The researcher gave the brief explanation 
because at the previous meeting, the English teacher ever given them the similar 
material. The students answer some questions orally. Some others made their own 
business. Overall, the students understand about the material. It’s proven to be 
when the teacher made some mistakes, the students made some correction for her. 
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 The teacher made attention gather, when most of the students lost their 
enthusiasm. She asked them about raising and falling intonation, and also about 
stress. Most of them did not know about it. They were enthusiasm with the new 
thing. Each part of the explanation was looked lively by students. After that, the 
teacher asked the students to complete the blank dialogues. After 8 minutes later, 
the teacher asked some of them to be her volunteer to read the complete dialogue. 
She was difficult to look for the new volunteer, because the volunteers were the 
students that ever been the volunteers before. The teacher succeeded to ask the 
pair of the students who sat in the corner back of the class. 
 In the last step, the production step, the teacher allotted the role play cards to 
each of pair of the students. She asked them to make dialogue based on the 
situation of the role play cards. She chose 3 pairs of them to practice their 
dialogue in front of the class. By using gambler cards, the teacher called the 
students to perform their performance. Two pairs of them had difficulties for 
pronouncing some words. It indicated when the student pronounce the word who, 
it should be /hu:/ but she pronounce /whu:/. The teacher gave the feedback for 
their performances.  
 At last, the teacher asked them about their feelings and difficulties when they 
did the role play. Most of them enjoy when their role played. The teacher also 
gave an announcement if the next meeting all of the students will do post-test. 
They were noisy when knew the announcement. The teacher suggested all of the 
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students must learn to encounter the post-test. The teacher closed the meeting by 
praying. 
c) Meeting 3 
 The third meeting was conducted on November 4th, 2013. In this meeting, the 
researcher acted as a teacher and the observer acted as a collaborator, because the 
English teacher has been permitted today. After the bell rang, the students entered 
the classroom and sat in their chair. The teaching leaning in the class was started 
when the teacher greeted the students, checked the students’ attendance and asked 
their condition. Before beginning the lesson, she asked them whether they studied 
English last night or not. She also checked their understanding about the previous 
materials. After that, she began the lesson by explaining the topic in the meeting. 
In the meeting, the teacher made post-test to know about the students’ progress 
during the actions. The teacher prepared the room as a travel agency. The teacher 
gave brief explanation concerned about the meeting today.  
 Before the teacher began the post-test, she explained about the how making a 
telephone call. She gave the handouts to the students. Then the teacher asked the 
students to read all of the parts of the handout in the home. The teacher explained 
expression of how making a telephone. Most of the students understood about it. 
After that, the teacher explained about the post-test, every student listen carefully 
to the teacher’s explanation. She spurred them to look for their pair. After all of 
the students got their pair, the teacher allotted the role play cards to each of pair. 
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The teacher also allotted the gambler cards to them to make sequence 
performance.   
 The teacher asked the students to prepare their dialogues out of the 
classroom. After 10 minutes, the teacher asked the first pair to perform their 
dialogues based on the situation in the role play cards. The pair of the students 
performed in the desk whom prepared by the teacher. Most of the students 
enjoyed performing their dialogue. Most of them also were fluent when practice 
it. While the students performed their dialogue, the teacher and the collaborator 
took the performance score included pronunciation aspect, vocabulary aspect, 
fluency aspects and the last one was accuracy aspect. The aspects in the post-test 
were similar with the aspects that used in the pre-test. After all of the students 
performed their dialogue, the teacher asked the students’ feeling during performed 
dialogue using role play. Most of them told enjoy when they used the technique, 
but the others told if they still had hesitation in their utterance. Many of them said 
that their confidence improved since they did role-play. However, they realized 
that their vocabulary mastery and pronunciation were still low. After the lesson 
the teacher asked 5 students to be participants of interviewer. Then the teacher say 
good bye and lead prayer before the meeting was close. 
3) Reflection 
 Cycle 1 was done as an effort to improve class XI Travel Tourism Program 
students’ speaking skill. After conducting Cycle 1, the researcher made some 
reflections. The data were analyzed from the observation and interviews with the 
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collaborator and some students. There were successful and unsuccessful actions in 
the Cycle 1. 
 The students’ involvement in speaking activity increased and there had been 
significant improvement from the role play practice in the pre-test to the next role 
play practice in the post-test in Cycle 1. It could be seen from the interview 
transcript below. 
 
         R: Researcher 
         S: Student (Dika) 
R : (Do you think that the role play activity can improve your speaking skill? 
S : Terbantu Miss.Saya lebih PD dan berani ngomong Miss. 
 (Yes, I do. I’m more confident to speak English, Miss.) 
         App H/Interview 8 
 
 
R: Researcher 
          S: Student (Vio) 
R : …aktivitas pembelajaran Speaking yang kita lalui …? 
 (..How do you think about role play activity that we did?) 
S : Bagus Miss. Aku suka dengan cara ngajarnya Miss Betty. Apalagi 
tambahan materi kaya falling dan rising intonation, ada stress juga, ada 
pelafalan juga. Itu hal baru buat kami Miss. Dan saya yakin, pasti sagat 
membantu untuk kualitas speaking kami. 
 (It’s great. I love the Miss Betty’s teaching style. Furthermore, I got new 
materials, that were falling intonation, rising intonation and stress. There was 
pronunciation material too. Sure, it can improve our speaking skill. 
         App H/Interview 10 
 
 
 Indeed, in the first role play practice in the production stage, the students 
brought some notes. They said that they were not confident in speaking English 
without bringing any notes. However, some of them tried performing without 
bringing some notes as shown from a figure below. 
 
74 
 
 
 
 
Figure 3: The students play the role in the 1st meeting. 
 
 In the post test, the students played the role theme as at the travel agency. 
They did not bring any notes when they were performs. In addition, they 
maximized the laptop and the brochure that was prepared by the teacher before. 
The figure below could prove the statement. 
 
 
Figure 4: The students play as travel agent in the post-test of Cycle 1. 
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 In the Cycle 1, the students’ fluency and accuracy improved during teaching 
and learning process. Initially, they had some problems in the pre-test such as they 
did not speak fluently, they spoke rather slowly and had some hesitantly. In the 
post-test 1 they spoke better than the pre-test. It could be seen from the transcript 
interview below. 
         R: Researcher 
         S: Student (Nindy) 
R : … mengalami peningkatan skill speaking setelah menggunakan aktifitas 
role play ini? 
 (Based on your opinion, do you get any improvements in speaking skill after 
did role play activity?) 
S : … Saya lebih percaya diri untuk ngomong, karena … 
 (Yes, Miss. I’m more confident to speak-up) 
        App H/Interview 9 
 
 Moreover, the students spoke with simple and complex grammatical structure 
correctly. It can be seen in the post-test 1 that the students’ accuracy increased. In 
the pre-test, the students often made grammatical mistakes. To support this 
statement, it could be seen in the following interview transcript. 
 
         R: Researcher 
         S: Student(Vio) 
R : … kalau begitu masih bingung gak cara nggunain ekspresi-ekspresi yang 
digunakan saat menjadi travel agent? 
 (Are you still confused when using the expressions of “to be a travel agent”?) 
S :  Enggak Miss,…. 
  (No, I don’t...) 
         App H/Interview 10 
 
There was improvement in the vocabulary mastery, a student told she got the 
improvement of the vocabulary mastery. The interview transcripts can be seen 
below. 
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         R: Researcher 
         S: Student (Stef) 
R : …mendapat banyak masukan kosakata yang berhubungan dengan 
Tourism? 
 (Can learning using role play activity improve your tourism vocabulary?) 
S : Tentu dong Miss, … 
 (Yes, of course….) 
         App H/Interview 11 
 
In addition, the improvement made by the students, both the collaborator and 
the students benefited from the implementation of role play activity. It could be 
seen from the interview transcripts below. 
 
       R: Researcher 
       C: Collaborator (Miss Priska) 
C : Bagus Miss, tapi sepertinya anak-anak masih kurang antusias ya sama 
pembelajaran role-play? Sepertinya anak-anak memang sudah antusias 
untuk berbicara, tapi mereka kurang antusias dalam penerimaan teori yang 
berkaitan dengan ketrampilan berbicara ini. 
 (That was good Miss, actually the students less are enthusiastic to join the 
class activity. They were less enthusiastic to accept the material of 
speaking.) 
C : Kalau saya rasa sudah ya Miss Betty, ya walaupun itu hanya seidikit sekali 
kenaikannya, belum mengalami kenaikan yang signifikan. Mungkin kalau 
lebih jelasnya nanti Miss Betty dapat melihat dan membandingkan hasil 
pre-test dan post-test pada Cycle 1 ini ya Miss Betty. 
 (I think they got the improvements. Although it was only little improvement. 
For the detailed information, look at the tests result.    
         App H/Interview 6 
 
Furthermore, some students expressed their feelings related to the teaching 
learning process in Cycle 1. They said that the activities in Cycle 1 were fun and 
interesting. Some students also said that by doing they felt more confident and 
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braver to speak and to practice English. The interview transcripts below also 
supported the statements. 
         R: Researcher 
         S: Student (Dika) 
R : … terbantu gak Speakingnya saat menggunakan role-play? 
 (In your opinion, could the role play help you to improve your speaking 
skill?) 
S : Terbantu Miss.Saya lebih PD dan berani ngomong Miss.  
 (Yes, it can help me to speak English. I’m more confident and braver to 
speak in English.) 
          App H/Interview 8 
 
 
          R: Researcher 
          S: Student (Vio) 
S : Bagus Miss. Aku suka dengan cara ngajarnya Miss Betty.  
 (It’s great Miss. I loved Miss Betty’s teaching style.) 
 
          App H/Interview 10 
 
           
          R: Researcher 
          S: Student (Stef) 
R : Dek …pembelajaran Speaking dengan menggunakan aktifitas role-play ini? 
Apakah terbantu? Atau malah ada kendala dek? 
 (How do you think about the speaking activity through role play? Could it 
help you? Or do you get any problems?) 
S : Terbantu Miss. Temen-temen lebih antusias dan lebih banyak yang 
memperhatikan pelajaran Miss.  
 (Yes it could. My friends become more enthusiatic and more attentive to the 
teaching learning process.) 
          App H/Interview 11 
 
Overall, the research was done well. There were improvements in all of the 
indicators. However, the researcher repeated the cycle to make convincing, that 
the improvements were valid or not. In addition, there still had some problems 
that found in the Cycle 1. It could be seen in the interview transcripts below. 
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        R: Researcher 
        S: Student (Desti) 
R : … merasa terbantu gak selama pembelajaran Speaking dengan 
menggunakan aktifitas role-play? 
 (Do you think the role play activity can help you to speak English?) 
S : Ya sedikit banyak terbantu Miss, tapi aku tetep malu e Miss. 
 (Yes, it can help me to speak more, but I still shy to speak English.) 
         App H/Interview 7 
 
 
        R: Researcher 
        S: Student (Dika)  
S : …Tapi Miss, males banget e Miss kalau harus dengerin pelajaran gitu. 
Gimana ya Miss? 
 (…But, I was really lazy when listening to the lesson. How can, Miss? ) 
S : Enggak …karena Pak Bambang jarang ngisi pelajaran full sampai jam 
pulang mungkin rasanya jadi BT. 
 (…, Mr. Bambang often went home earlier.)     
         App H/Interview 8 
 
 
        R: Researcher 
        S: Student (Nindy) 
S : Bosen Miss kalau menggunakan handout. 
 (I felt bored when we always used handout.) 
S : Ya diselipin permainan atau video Miss. 
 (Using games or videos, Miss) 
          App H/Interview 9 
 
 The interview transcripts above suggest that the students still low motivation 
in the teaching learning process. They still bored to receive the material. It might 
be due unvaried explanation. Based on the discussion with the Collaborator, it was 
concluded that the students needed more interesting material. The interview 
transcripts with the collaborator could be seen below. 
       R: Researcher 
       C: Collaborator (Miss Priska) 
R : …Kalau menurut saya, ketika siswa diajak keluar lingkaran itu membuat 
mereka lebih enjoy dalam menikmati setiap materi yang diberikan. 
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 (…In my opinion, we asked students to sit on the floor, made a circle that 
made them enjoy to join with the teaching learning process.) 
C : … Bagaimana kalau di kelas saja, namun di buat konsep melingkar tanpa 
kursi, jadi mereka dapat melihat atau bertatapan antara satu siswa dan 
lainnya.Dan juga seperti penyampaian materi bisa dibungkus dengan sebuah 
permainan kaya di ulang tahun itu lho Miss. Pake lagu trus diputer tempat 
koreknya, trus saat lagu berhenti dia yang bertugas menyelesaikan 
penugasan. 
 (…How if the students make a big circle and sit on the floor. They can face-
to-face with their friends. Then, we can pack the material with a game, such 
as in the birthday party, using matches pack and music. Then they should be 
rolling the matches pack during the music played, and when the music 
stopped they should stop the pack too.) 
C : Ya Miss itu mungkin lebih baik. Karena memang permasalahan utama pada 
perhatian siswa Miss. 
 (Yes, that’s better. The main problem was about the students’ attention.) 
          
         App H/Interview 6 
 
4) Summary of Cycle 1 
Based on the explanation above, there were some successful and 
unsuccessful actions faced during Cycle 1. There were some of the successful 
actions such as, the students could be speaking better and they vocabulary 
increased. Furthermore, the unsuccessful actions such as, the students still felt had 
low motivation, the material not finished yet, and then the recording was not play 
well. Based on the description, the researcher and the collaborator decided to 
conduct Cycle 2 to make convincing the improvements were valid or not. For the 
next cycle, the researcher and the collaborator planned to teach “At the Hotel” 
topic. 
80 
 
 
 
b. The Report of Cycle 2 
The cycle 2 was carried out in the steps. They were plan, action and 
observation, and reflection. First of all the researcher and the collaborator planned 
some actions which were applied in the action stage. Next they put the plan into 
action. While undertaking the action, both of them observed the class situation. 
Finally, they made reflections on the teaching learning process conducted in the 
second cycle. The following descriptions describe the detail information about the 
report of Cycle 2. 
1) Plan 
 In line with the reflection on the implementation of the actions on the first 
cycle, it was found that all of the problems were not completely solved. There 
were all the aspects of speaking repeating once more in the Cycle 2. As a further 
action, the researcher and the collaborator designed some plans actions. They 
decided to make some changes on the actions which were applied on the previous 
cycle. In addition, they added some new actions in order to solve the problems. 
 In connection with the findings in the first cycle, the students relied on the 
handout much and they were bored when focused on the handout. They want to 
dismiss earlier when they got bored. They did not pay attention in the expressions. 
To solve the problems, the researcher and the collaborator planned to change the 
rule of the role play. The students did not give any handouts during the teaching 
learning process. They got the handout after the class finished. It was aimed at 
81 
 
 
 
minimizing their reliance on the handout. The researcher aimed to make the 
students curious with the material before using a handout.  
 The additional action was games. It was designed to provide various 
activities. It could encourage them to be more active and more focuses on the 
teaching learning process. The game was played in a big circle in the class. They 
were sitting on the floor. They were given some pronunciation cards. The students 
should be rolling the doll during the music was played. Next, the game was started 
when the music was played, and the game was stop when the music was stop. A 
student who held the doll when the music stopped must pronounce the word. 
 In Cycle 2, the researcher and the collaborator determined to apply some 
successful activities as carried out in Cycle 1. Practicing the dialogue and 
listening and pronounce some expressions were still given, because the actions 
proved that it could improve students’ vocabulary and fluency. In addition, the 
researcher was set-up the speaker to make it run well. Then, at the end of the 
class, the researcher gave the handout to the students to help them repeated the 
material in the home. After that, the next meeting they could prepare their 
performance for the post-test 2. The detailed information about the planning for 
the fourth meeting and the fifth meeting are presented as follow. 
a) Meeting 4 (At the Hotel) 
 The researcher and the collaborator planned to give material about guests 
handling at the hotel. At the end of the class, the students were given several 
activities. First of all, they were going to make a big circle. Then they got eliciting 
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questions about two big pictures that brought by the teacher. Next, the teacher 
played the game. The aids of the game were a doll, music and pronunciation 
cards. A student who held the doll when the music stopped should pronounce the 
words in the card. Then, the teacher gave some pictures to the students, and hey 
should be matched the picture with the description.  
 After that, the teacher asked the students to read and practice a dialogue with 
their pair. Then, each pair should look for the expression related to handling guest 
at the hotel in the dialogue. Afterwards, each of pair listened a recording and fill 
in the blank the uncompleted dialogue. Voluntarily, the students practice the 
complete dialogue among the students in the circle. In the last material, they 
learned some expressions related to how handling guests at the hotel. 
 The last stage the researcher gave the handout to the students. The production 
step was faced in the next meeting, and it was to be a post-test 2. The detailed 
about lesson plan and handouts are presented in Appendix B. 
b) Meeting 5 (Post-test 2) 
 The researcher and the collaborator determined to give post-test 2 in the fifth 
meeting. The students had learned the material of post-test 2 in the handout that 
has been given in the previous meeting. The researcher and the collaborator 
assessed the students’ performance in the post-test 2. The researcher asked each of 
the pair to take the number of performed. The teacher asked the students to 
prepare their performance out of the class. One by one pair performed their 
performance. After all of the students performed, the teacher gave some feedback 
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for them. The detailed about lesson plan and handouts are presented in Appendix 
B. 
2) Action and Observation 
 The action stage of Cycle 2 was carried out in two meetings. The detail 
description of the teaching learning process was presented as follows. 
a) Meeting 4 (At the Hotel) 
 The fourth meeting was held on November 9th, 2013. The researcher acted as 
the teacher. The real English teacher acted as the collaborator. While the teacher 
was teaching speaking, the collaborator sat at the back row of the class and 
observer observed the classroom interaction and situation. The class started by 
saying a prayer. They paid attention to the teacher. Before the teacher was starting 
the lesson, she asked the students to be calm. She gave a warning to students who 
want to go dismiss earlier and they will be got a punishment. The students were 
ready to study. In a big circle the teaching learning process was starting.  
 To begin with, the teacher greeted them and asked them who was absent. The 
teacher made small talk with them, she asked the students about difficulties that 
faced in the teaching learning process. Most of the students agreed that the 
pronunciation was a difficulty that they were faced. The teacher suggested them to 
open the dictionary when they got the difficulty. The enthusiasm of the students to 
join with the teaching learning process was high. It indicated from the field note 
below. 
 
 
Salah satu S bertanya, “Hari ini kita aka belajar apa miss?” 
(One of the students asked the teacher, “Today, what will we learn Miss?) 
      Appendix G/10:11 
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  The researcher suggested the students to try speak in English. The teacher 
eliciting them by gave some questions related to the topic. 
 
 
 
 
 From the field note above, it can be seen that the students tried to speak 
English. They were enthusiastic to join with the teaching learning process. The 
teacher gave information about the topic today. That was how handle guests at the 
hotel. After that, the teacher gave them pieces of picture. She asked the students 
look at the picture carefully. While the class was going on, some students broke 
silence. The teacher gave them a warning. 
 In the circle, the teacher played the game. She gave a doll to one of the 
students, then she played the music. Before the music was played, she allotted 
some pronunciation cards to the students. The teacher gave the game’s rule to the 
students. The students understood about the rule of the game. The game was 
played. The student, who held the doll, should pronounce a word in the cards 
when the music stopped. After two rotations, the teacher stopped the game. She 
allotted some pieces of pictures and they matched the pictures with the 
description. Third students who got the quickest will got the reward in the last 
meeting. 
R asked to the SS “Hey class, do you know hotel?, of course yes, isn’t it 
right?” SS answered “of course, Miss” R told “Please tell to your friend, your 
experience when you went to Hotel.” S answered,” I have been to a hotel when 
we were in the holiday to Bali together with our classmate last year. There are 
so many facilities in the hotel, such as swimming pool, Bar and cozy 
bedroom”. 
       Appendix G/10:13 
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 In the practice activity, the teacher gave them a dialogue for each of them. 
The teacher asked the students to learn the dialogue carefully then she chose 
randomly to practice the dialogue. After that, the teacher chose a pair of them to 
practice the dialogue. The teacher continued the lesson with asking to the 
students, the expressions that were used to handling guests in the hotel. The 
students answer the teacher question as the field note below. 
 
 
 In this meeting, most of students had the high enthusiasm to join the teaching 
learning process. When the teacher explained about reported speech, all of the 
students paid attention to her explanation. Most of the students did not understand 
about the topic. The teacher repeated it three times. At 13.50, the teacher gave 
announcement about the next meeting to the students. The next meeting was the 
last meeting and there was a post-test 2. The teacher gave the handout to the 
students, and the role play material was on the handout. The researcher closed the 
meeting by a prayer. 
b) Meeting 5 
 The fifth meeting was held on November 11th, 2013. The researcher still 
acted as the English teacher, while the observer acted as collaborator because the 
real English teacher was absent. The classroom interaction and the students’ 
performance were recorded on photos. The fifth meeting involved the second 
post-test. The teacher started the teaching learning process by greeting the 
Most of the students answered the questions. “I’d like to book, miss” “I’d like 
to reserve” “I want a single bedroom” 
        Appendix G/10:25 
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students and checked the attendance list. After that she told the rules of the post-
test. 
 Before she was starting the post-test 2, she asked them to review the lesson in 
the last meeting. She asked the students about the expressions to handle guests. 
Most of the students answer it fluently. The teacher asked each pair of the 
students to take the performance number. After all of the pairs got their number, 
the teacher asked them to prepare their performance out of the class. The teacher 
gave 5 minutes to the first pair to prepare their performance.  
 While the students performance their role, the teacher and the collaborator 
assessed them based on the scoring rubric. It was about 1 hour 30 minutes, finally, 
all of the students finished their job. They sat on their chair and listened to the 
teacher’s feedback. She also told the students that today was the last meeting. She 
closed the meeting by a prayer. 
 In conclusion, the teaching learning process in the fifth meeting ran well. 
They enthusiastically got involved in all of the activities in the fifth meeting. It 
could be seen in the part of the field note below. 
 
 
 
3) Reflection 
 In Cycle 2, some actions were revised to improve the students’ speaking skill 
and to solve their difficulties. The unsuccessful actions in Cycle 1 were revised to 
(SS melakukan aktifitas role play dengan penuh semangat dan antusias. 
Mereka juga terlihat lebih percaya diri dalam mempraktekkan perannya. 
 
The students did their role powerfully and enthusiastically. They also spoke 
confidently.     Appendix G/11:13 
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make the action as well as planned. In this cycle, the researcher did not find 
significant problems. To begin with, data from field notes, interview transcripts 
and photos were compared. After that, they shared opinions, evaluations and 
judgments on the actions given. Then they drew conclusions about the 
effectiveness of the actions given. The descriptions below describe the effective 
actions and the ineffective actions implemented in Cycle 2. 
 Giving game was an effective way to improve their pronunciation. The 
students were not bored when they joined with the English class. The game played 
in the fourth meeting give equal opportunities for individual learners to speak-up. 
When they were sitting in the big circle, each student could take a hand in the 
activity. The students’ focus was on the teaching learning process. They were 
enjoy and enthusiasm when accepted the material. It was exemplified on the 
following interview transcripts. 
 
  R: Researcher 
  S: Student (Mega A) 
S : Asyik Miss, apalagi yang kemarin. Ada game tapi isinya tentang materi 
pelajaran, gak kerasa lho Miss. 
 (It was fun. There was a game but it delivering pronunciation material.) 
R : Apakah kamu menyukai aktivitas seperti yang kita lakukan ini? 
 (Do you love the speaking activity through role play?) 
S : Suka banget Miss. Bisa ningkatin PD ilangin rasa malu.  
 (I really love it. It can improve my confident and decreased my unwillingness 
to speak.) 
  App H/Interview 13 
     
 
 
  R: Researcher 
  S: Student (Dika) 
R : …masih BT nggak?? …  
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 (… Do you still feel bored?) 
S : Haha enggak Mis.. 
 (No, I don’t Miss) 
S : … Jadi asyik dan gak kerasa kalau sudah jam pulang. 
 (… That was fun and I felt enjoy.) 
 App H/Interview 14 
   
 
  R: Researcher 
  S: Students (Vio & Stef) 
S1 : Kesannya itu, happy, enjoy gitu lho Miss. … 
 (My impressions for the activity is the activity are enjoy and funny. ….) 
S2 : Iya saya juga suka banget Miss, gak boring… 
 (Yes, I really love too. It’s not boring. ....) 
  App H/Interview 16  
 
 From the interview transcripts above, it was indicated if the game was 
effective to teach them. They did not feel boring join the teaching learning 
process. Moreover, the students’ fluency was improving because they often 
practiced the dialogues in the tasks. It also supported by the interview transcripts 
below. 
 R: Researcher 
  S: Student (Marli) 
S : Berguna banget Miss. Seenggaknya membantu kami dalam berbicara 
Bahasa Inggris, kan di kasi situasi-situasi kaya gitu Miss. Jadi istilahanya 
kita lancar berbahasa Inggris karena kami sering latihan Miss. 
 (It’s very useful. At least, it helped me to speak English. We were more 
fluent speak English because there were many opportunities to speak.) 
 App H/Interview 16  
 
  
  R: Researcher 
  S: Student (Vio) 
S : Saya merasakan ada peningkatan, Miss. Karena sering berlatih dan ada tes 
berbicara seperti itu, saya tertantang untuk berbicara lebih baik lagi dan 
lebih fasih untuk berbicara dalam bahasa Inggris. Apalagi masalah 
pronounciation Miss... 
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 (Yes, I do. I had many opportunities to practice speaking English, and there 
were tests, I was challenged to speak better and more fluent to speak in 
English. Moreover, it’s about the pronunciation aspect, Miss.) 
 
 App H/Interview 17 
  
 The next result was the improvement on students’ accuracy. In Cycle 2, the 
students used simple and complex grammatical rule more correctly. It supported 
by the field note and interview transcripts below. 
 
 
 
 
 
 
 
  R: Researcher 
  ET: Mr. Bambang 
R : Apakah menurut Bapak kemampuan berbicara peserta didik meningkat? 
 (Do you think that the students’ skill was improved, Sir?) 
ET : Iya mbak. …. 
 (Yes, Miss. ….) 
         App H/Interview 12 
  
 However in the Cycle 1, the improvement of fluency, pronunciation and 
vocabulary aspects were strengthened by the collaborator’s suggestions in the 
Cycle 2. The interview transcripts are described below. 
  R: Researcher 
  C: Colaborrator 
C : Peningkatan yang sangat terlihat jelas itu tentang pelafalan, mereka lebih 
jelas dan mau membuka kamus saat mereka ragu untuk melafalkan, 
kemudian motivasi siswa ini terlihat saat pelajaran berlangsung dan banyak 
siswa yang antusias dengan pelatihan soalnya agar terlibat, dan tidak 
adanya siswa yang mengantuk itu adalah salah satu indicator keberhasilan 
juga lho Miss. .. 
R asked to the SS “Hey class, do you know hotel?, of course yes, isn’t it 
right?” SS answered “of course, Miss” R told “Please tell to your friend, your 
experience when you went to Hotel.” S answered,” I have been to a hotel when 
we were in the holiday to Bali together with our classmate last year. There are 
so many facilities in the hotel, such as swimming pool, Bar and cozy 
bedroom”. 
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 (The clear improvement was indicated when they were pronouncing some 
words, they pronounce clearer and have been the willingness to open their 
dictionary when they got hesitancy. Then, there were many students who 
were enthusiastic in the teaching learning process, and there was not student 
who slept during the process. It’s one of indicators of success.) 
 App H/Interview 13 
 
 
 R: Researcher 
         S: Student (Mega A) 
S : Yang pasti, saya sendiri sudah gak malu-malu saat berbicara dengan 
Bahasa Inggris, trus saya juga tahu bagaimana melafalkan suatu kata yang 
benar ya walau gak keseluruhan sih Miss. 
 (Surely, I was not shy to speak English, then I knew how pronounce some 
words correctly, while it was not overall.) 
  App H/Interview 14 
 
  
   R: Researcher 
  S: Student (Stef)  
S : Benar Miss. Saya lebih PD seperti lebih dihargai waktu ngomong gitu lho 
Miss. Haha. Dan juga vocabulary saya bertambah khususnya tentang 
tourism ini. 
 (That’s true Miss. I felt more confident, when I spoke the feeling was the 
others appreciated my utterances, Miss. And also, my vocabulary mastery has 
been improved particularly in tourism.) 
  App H/Interview 17 
 
 In addition, in the Cycle 2, the English teacher and the students got more 
benefits from the implementation of role play activity. The students felt easier to 
speak, and they felt more enjoy and confident to speak in English. Then, they had 
high motivation to speak in English. 
   R: Researcher 
  ET: Mr. Bambang 
ET : Terimakasih ya mbak, karena penelitian ini siswa-siswa jadi aktif berbicara 
lho mbak. 
 (Thank you Miss, because of this research, the students become active to 
speak English.)  
  App H/Interview 12 
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 Moreover, there were some benefits argued by some students. Role play 
activities were practiced in pairs. This made the students confidents to speak with 
their friend. Then, they also lost their fears because they felt enjoy and free to 
speak-up. It benefited them because they enjoyed join with the role play activities. 
The Interview transcripts below by some students support the statements. 
   R: Researcher  
  S: Student (Mega A) 
R : Apakah kamu menyukai aktivitas seperti yang kita lakukan ini? 
 (Do you like the activity that we did?) 
S : Suka banget Miss. Bisa ningkatin PD ilangin rasa malu. 
 (I really like it Miss. It can improve my confidence; it decreased my feeling 
of shy.) 
  App H/Interview 14 
 
 
   R: Researcher  
  S: Student (Dika) 
R : Kesan apa yang kamu dapat setelah mengikuti kegiatan speaking dengan 
aktifitas role-play semacam ini? 
 (What is your impression after you joined with the role play activity?) 
S : Kesanya jadi enggak BT menerima pelajaran Bahasa Inggris.  
 (The impression about the activity was I did not feel bored during the English 
lesson.) 
   App H/Interview 15 
 
 
 In the Cycle 2, the researcher also delivered some guided exercises to the 
students to make them more understand about the situation to be played with their 
friends. In the previous cycle, the students listened the researcher’s explanation. 
Nevertheless, in Cycle 2 the researcher provided various kinds of exercises, one of 
them was the pronunciation game. It helped the students feel enjoyed. It could be 
seen from the quoted interviews below. 
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   R: Researcher 
  ET: Mr. Bambang 
ET : Di Cycle 2 ini saya lihat anak-anak lebih termotivasi. Dimana disitu 
latihannya lebih variatif dan mendalam. 
 (In my opinion, the Cycle 2 was better. The students were motivated in doing 
the activity while the researcher provided various in-depth exercises.) 
App H/Interview 12 
  
 The role play activities in Cycle 2 were so much fun. In this cycle, the 
students were asked not only practicing at the travel agency, but also practicing at 
the hotel. The topics were related with their needs. It role played as in a rela job 
situation by bringing the real thing in to the class such as brochures, laptop and 
ticket. It was clearly supported by figure of students who performed as a travel 
agent and a tourist. 
 
Figure 5: The students play the role as a traveler and a travel agent by using 
the real things. 
 
4) Summary of Cycle 2 
Basen on the explanation above, those were some successful actions faced 
during Cycle 2. At last, the researcher did not find any difficulties in 
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implementing role play activity in Cycle 2. Generally, the researcher could deliver 
the materials while the students could follow the practices of role play easily and 
felt enjoy in the teaching learning process. The results indicated that the students’ 
speaking skills were improved than before. Therefore, the researcher, the 
collaborator and the observer decided not to continue the cycle, as the 
improvements were considered sufficient. There were improvements in the Cycle 
2, it indicated that the action were succeeded. 
3. The Result of the Pre-Test, Post-Test 1 and Post-Test 2 
 The researcher conducted pre-test and post-test to get a broader picture of the 
students’ speaking skill. The pre-test was given at the beginning of the research. 
The students were asked to make role play in front of the class in group of three. 
The topic of the role play was “In the Borobudur Temple”, “In the Bringharjo 
Market”, “In the Public Place” (The detailed of the pre-test tasks in the handouts, 
Appendix B). Their performances were scored into four categories including 
fluency, pronunciation, vocabulary and accuracy. Each of the categories was 
labeled 1 to 10. The detailed scoring rubric of the assessment can be seen on the 
Appendix E. Having collecting data of pre-test, the scores were processed with 
Microsoft Excel Program. It was done to see the mean score of the pre-test. The 
table below shows the mean score of the pre-test. 
Table 8: The Mean Score of the Pre-Test 
Aspects Fluency Pronunciation Vocabulary Accuracy 
Mean 6.2 5.75 5.9167 6.0167 
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 The table above shows that the mean score of aspect fluency in the first cycle 
was 6.2. Then the mean score of pronunciation aspect in the first cycle was 5.75 
and 5.916 for the vocabulary aspect. The mean score of the accuracy aspect was 
6.016. 
 Then, the students were given a test at the third meeting or the last of the 
Cycle 1. Their performances of having role play were used as the Post-Test 1. 
Both the researcher and the collaborator gave scores for their performances. The 
mean score of the students’ fluency aspect was 6.928, then for the pronunciation 
aspect was 6.946, and the mean score of the vocabulary aspect was 6.910 and the 
last was 6.982 for the accuracy aspect. The result of the Post-Test 1 is on the table 
below. 
Table 9: The Mean Score of the Post-Test 1 
Aspects Fluency Pronunciation Vocabulary Accuracy 
Mean 6.928 6.946 6.910 6.982 
 
 In addition, the students were given the Post-Test 2. It was given at the end of 
the Cycle 2. They were asked to make role play of a receptionist and a tourist. The 
performances during the role play were scored by the researcher and the 
collaborator. 
Table 10: The Mean Score of the Post-Test 2 
Aspects Fluency Pronunciation Vocabulary Accuracy 
Mean 7.718 7.640 7.703 7.703 
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 The mean score of fluency in the post-test 1 and the post-test 2 were higher 
than the pre-test students’ mean score. There was improvement from 6.2 to 6.92 
and 7.71. After that, the mean score of pronunciation in the post-test 1 and the 
post-test 2 were higher than the pre-test students’ mean score. There was 
improvement from 5.75 to 6.94 and 7.64. Then for the vocabulary aspect, there 
was improvement from 5.91 for the students’ mean score pre-test then improved 
to 6.91 for the post-test 1 and 7.703 for the post-test 2. There were improvements 
too in the accuracy aspect, that the students’ mean score for pre-test from 6.016 to 
6.98 for post-test 1 and 7.703 for post-test 2. The chart below presents the 
comparison of the mean of the pre-test, post-test 1 and post-test 2 
 
Figure 6: The Chart of comparison of the mean score among the tests 
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4. The Result of the Questionnaire of the Students’ Responses in Speaking 
through Role Play 
 After the teaching actions have been implemented, the researcher gave 
questionnaire to the students. The questionnaire was about the students’ response 
in speaking through role play. From the questionnaire toward the students’ 
response in speaking through role play, there were 31 students on the Neutral (N), 
1 student on Disagree (TS), and no student on the others. The detailed of the result 
can be seen on the table below. 
Table 11: The Result of Questionnaire before implementing the actions 
Score Frequency Percentage Category 
29-35 0 0% Absolutely Agree 
22-28 0 0% Agree 
15-21 31 96.87% Neutral 
8-14 1 3.125% Disagree 
1-7 0 0% Absolutely Disagree 
  
To make the data clearer, the researcher presents the data in the following chart. 
 
Figure 7: The Chart of Questionnaire Result 1 
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 From the data above, it can be seen most of the students are neutral with the 
teaching learning process before using role play. Meanwhile, the result of the 
questionnaire toward the students’ response in speaking through role play, there 
were 30 students on the Agree, then 2 students on Absolutely Agree, and no 
student on the others categories. The result can be seen on the table below. 
Table 12: The Result of Questionnaire befor implementing the actions 
Score Frequency Percentage Category 
65-80 2 6.25% Absolutely Agree 
49-64 30 93.75% Agree 
33-48 0 0% Neutral 
17-32 0 0% Disagree 
1-16 0 0% Absolutely Disagree 
To make the data clearer, the researcher presents the data in the following chart. 
 
Figure 8: The Chart of Questionnaire Result 2 
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fact that indicated that the students’ speaking skills were improved. In addition, it 
was proved that there were not any hesitantly about the result of the actions. 
B. General Findings  
 The sub-chapter presents the general finding of the actions applied in Cycle 1 
and Cycle 2 in the research. In connection with the aim of the research that was 
improving speaking skill of students Grade XI of Travel Tourism Program of 
SMK N 6 Yogyakarta through role play, the actions applied were done to attain 
the goal. 
 In Cycle 1, the implementation of role play was successfull to improve their 
speaking skill because role play provided lots of opportunities to practice their 
speaking skill. The opportunities enabled them to make the related expressions to 
their job in the future. They said that the role play activities encouraged them to 
learn many things such as fluency, vocabulary, pronunciation and accuracy. First 
of all, they learnt dialogues related to their job. Then, they practiced pronouncing 
the dialogues. In addition, role play boosted the students’ self confidence.  
 However, problems reed to the students’ motivation in the teaching learning 
process still existed. The researcher found that they lacked motivation. Some of 
them did not pay attention to and participate in the teaching learning process. 
They also asked the researcher to dismiss earlier. The result of students’ 
improvement in the four indicators had still questionable too. 
 To solve the problems mentioned above, the researcher implemented actions 
in Cycle 2. In the second cycle, the teacher gave them a warning when they asked 
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to go home earlier. After that, the researcher also gave them a game. The game 
was about pronunciation game. All of the students sat on the floor in the big 
circle. The table below shows the result of the actions applied in Cycle 1 and 
Cycle 2. 
Table 13: The Result of Actions Applied in Cycle 1 and Cycle 2 
No 
The students’ 
speaking condition 
before the action of 
Cycle 1 
The students’ speaking 
conditions after the 
action of Cycle 1 
The students’ 
speaking conditions 
after the action of 
Cycle 2 
1 
The students lacked 
confidence. 
The students’ self-
confidence was better. 
Most of the students 
spoke confidently. 
2 
The students made 
pronunciation 
mistakes. 
There pronunciation 
mistakes decreased. 
Their pronunciation 
was better. 
3 
The students had 
limited vocabulary 
relating to tourism. 
The vocabulary mastery 
was richer. 
The vocabulary 
mastery was much 
richer. 
4 
There was little 
opportunity to make 
them speak-up. 
There were many 
opportunities for them to 
speak-up. 
There were many 
varieties of 
opportunities for 
them to speak-up. 
5 The students were less 
enthusiastic on the 
teaching learning 
process. 
They looked enthusiastic 
on the new topic only and 
they still asked the teacher 
to go home earlier. 
They enthusiastically 
got involved in the 
teaching learning 
process. 
6 The activities were 
monotonous. 
The activities were more 
varied. 
The activities were 
more varied and 
enjoyed. 
7 The mean score of the 
students’ speaking 
skill was 5.970 
The mean score of the 
students’ speaking skill 
was 6.941 
The mean score of 
the students’ 
speaking skill was 
7.691 
      
 In line with the table above, there were improvements on the students’ 
motivation at the end of Cycle 2. They were motivated to improve their 
performance on the role play. They have made some efforts so that they could 
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perform role play successfully. One of the efforts was rehearsing their dialogues 
many times before they actually carried out it in front of the class. They had more 
active during the teaching learning process because they were given varied 
activities in one meeting. 
 In reference to the table, it could be seen that their speaking skills improved 
and their vocabulary mastery was better. They learnt many new words and 
expressions in the dialogues which were useful for their future needs. The 
students’ pronunciations were better than theirs in the first cycle. They were more 
enthusiastically when joined the second cycle. In the table above, also shows that 
there was a statistical difference among the pre-test, post-test 1 and post-test 2. 
The mean score of post-test 2 was 7.691 and the post-test 1 was 6.941, and then 
the mean score of pre-test was 5.970. That indicated, there were improvements in 
the speaking skill in both of the cycle. 
 In connection with the qualitative analysis and the quantitative analysis, 
the students’ speaking ability improved. Therefore, it can be concluded that the 
role play was effectively improved the students’ speaking skill. 
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CHAPTER V 
CONCLUSIONS, IMPLICATIONS AND SUGGESTIONS 
 
A. CONCLUSION 
The action research was implemented for the eleventh grade students of SMK 
N 6 Yogyakarta. The research was begun in October until November 2013 in the 
first semester in the academic year of 2013 - 2014. The aim of this research was 
improving the students’ English speaking skill through role play. The XI Travel 
Tourism Program was chosen to be the object of the research. The actions were 
carried out in two cycles. 
In Cycle 1, there were successful and some unsuccessful actions. Therefore, 
to overcome the unsuccessful actions, there were some additional and revised 
actions in Cycle 2, such as conducting a game for the pronunciation game, sitting 
on the floor in the big circle and gave the materials in pieces of paper. By 
implementing those actions in Cycle 2, the speaking ability of the students 
improved. It could be seen from the students’ involvement, the students’ opinions, 
and the collaborator’s opinion, and also the positive feedback of the interview 
about the actions.  
Several changes occurred after the actions were implemented. There were 
changes in the aspects of fluency, pronunciation, vocabulary, and accuracy. The 
researcher and the collaborator also felt some changes of the teaching learning 
process, the teacher herself, and also the students as they are presented below.  
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1. The Changes in English Teaching and Learning Process 
 Before the implementation of the actions, the situation of the English class 
was monotonous. The activity made the students felt bored. They were little 
opportunity activity to make them speak-up. Thus, having the actions, the English 
teaching and learning was focused to improve students’ communication skills. 
The activities included students’ practices and sometimes made the students more 
active in using the target language for communication. What the students learned 
were not only grammar rules, but also expressions or language use and 
vocabularies needed in the communication. The English class activity was 
interesting and enjoyable after implementing the actions. There were many 
various activities that made the teaching learning process was not boring anymore. 
The communicative activity was effectively used in every activity. 
2. The Changes of the Students 
Prior to the actions, the students used to be silent and passive while the 
teacher explained the rules in front of the class. Moreover, the students had also 
less confidence to speak in English. As the class activities were monotonous, the 
students got bored easily so that they used to sleep, did the irrelevant jobs and also 
they wanted to dismiss earlier. By implementing the role play, most of the 
students spoke confidently and their pronunciation was better. They were also 
mastering the tourism vocabulary much from the dialogues. They were very 
enthusiastic to do the activities and had a high participation in every activity.  
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 Some aspects were used as indicators namely fluency, pronunciation, 
vocabulary and accuracy. Based on the result of the tests, the students’ speaking 
skill had significantly improved from the pre-test to the both of post-tests. It could 
be seen from the mean scores of students’ speaking skill that increased from the 
pr-test to post-test 1 or post-test 2. The mean score of the students’ speaking skill 
was 5.970 in the post-test 1 was increased to 6.941 in the post-test 1. Then in the 
post-test 2, the mean score of the students’ speaking skill was 7.691. These 
increasing mean scores indicate that role play was a useful activity to improve 
students’ speaking skill. 
3. The Changes of the Teacher 
 In this study, the English teacher acted as a collaborator, accompanied by the 
observer. In relation to the English teaching, some efforts had improved her 
knowledge and experience about applying role play in the English teaching and 
learning process. The teacher showed his great appreciation on the efforts to 
improve the students’ speaking skills. Although, he was seldom joined the 
teaching learning activity. He would show the other English teacher that teaching 
English could be done in more fun and enjoyable ways without neglecting the 
materials. The most important thing was that he realized and knew that the 
students were eager to learn and speak English well. 
B. IMPLICATIONS 
 In the conclusion, it was found that the implementation of role play activity 
could improve the students’ speaking skill. Moreover, the students were interested 
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and actively involved in the teaching and learning process. It means that the 
teacher could apply role play as one of speaking activities since role play provides 
some benefits. First, by implementing role play as a speaking activity, the students 
speaking skill was improved. It was indicated from students’ improvements on 
some aspects, namely fluency, pronunciation, vocabulary and accuracy. Second, 
the use of role play could improve students’ involvement and motivation in 
teaching learning of speaking. Therefore, the students became active in the 
teaching learning activities. 
 These imply that the uses of role play could improve the students’ speaking 
skill through its enjoyable, motivating and interesting speaking activity. 
Therefore, the English teacher is encouraged to apply it in the process of teaching 
speaking. 
C. SUGGESTION 
 The researcher offers several suggestions for the students, English teachers 
and other researchers after conducting this research. The recommendations are 
presented below. 
1. To English teachers 
 With regard to the effectiveness of the implementation of role play activity in 
teaching speaking which can improve the students’ speaking skill, it is suggested 
that the English teachers can apply role play activity. As role play needs a lot of 
preparation, the English teachers are suggested to be creative to enrich the 
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materials and to find interesting situation of role play to attract the students’ 
interest and involvement in the teaching and learning process of speaking. 
2. To the Students 
 The implementations of role play as a speaking activity are useful and 
important to improve the students’ speaking skill. And also, the students become 
more active to speak English. This suggests students implement role play activity 
in their learning process. 
3. To other Researchers 
The researcher realizes that this research gives an emphasis on the use of role 
play activity to improve the students’ speaking skill. The findings of the research 
may be used as references for other researchers who want to conduct similar 
research.
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Improving Students’ Speaking Skill through Role Play  
At Grade XI At Travel Tourism Program of SMK N 6 Yogyakarta   
In the Academic Year of 2013/ 2014 
COURSE GRID 
 
School    : SMK N 6 Yogyakarta 
Subject   : Bahasa Inggris 
Grade/Semester  : XI/1 
Standard of Competence : 2.Communicating in English at an Elementary level 
Basic Competence : 2.1.Understanding simple daily conversations in professional and non-professional contexts with non-
native speakers. 
Time Allocation : 4 x 45 minutes 
 
Cycle/ 
Meeting 
Theme Learning Objective Indicators 
Learning Materials 
Teaching 
Activities 
Role Play 
Activity Grammar Pronunciation Dialog 
Vocabulary 
Items 
(1) (2) (3) (4) (5) (6) (7) 
1/1 “Asking 
For “and 
“Giving 
Informatio
n” about 
Tourism 
Students are able to 
make simple 
conversation and able 
to use the expressions 
of “asking for and 
giving information 
about tourism”, in the 
real daily life. 
1. Students are 
able to 
pronounce 
words related 
to the class 
with correct 
stress. 
2. Students are 
1. Yes-
No 
Question 
 Yes-
No 
questions 
are the 
simplest 
/ˈmɔː.nɪŋ/ 
 /əˈraɪv/ 
 /bʌs/  /kɒst/ 
 /θɪŋk/ /ˈtɪk.ɪt/ 
 /baɪ/ /ˈfɜːst/  
/ˈtræv.əl/ 
  /ˈtræv.əl.ər/  
  /ˈeɪ.dʒənt/ 
 /ˈeɪ.dʒən.si/ 
Agency: 
morning sir. 
How can I 
help you? 
Traveler: 
Well, I have 
sometime 
free time 
next month 
Verb : 
can, help, 
could, tell, 
time, arrive, 
much, call, 
think, buy. 
Noun : 
bus, I, you, 
tickets. 
a. p
presentati
on 
1) T
he teacher 
shows the 
picture 
about 
(Unscripted 
Role Play) 
Do role play 
activity. Work 
in pairs. Each 
pair will get 
the role of the 
situations. 
Make sure for 
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able to utter 
expressions of 
“asking for 
and giving 
information 
about 
tourism”. 
3. Students are 
able to use the 
expressions of 
“asking for 
and giving 
information 
about 
tourism” in 
the class 
fluently. 
4. Students are 
able to use the 
expressions of 
“asking for 
and giving 
information 
about 
tourism” in 
the class 
through pair 
work 
activities with 
type of 
questions. 
They can 
simply be 
answered 
by “yes” or 
“no”. 
Examples: 
a. Dian
 : Are you a 
student? 
Ryan : 
Yes, I am. 
b. Trian : Is 
Lala 
Coming 
today? 
Maya : 
Yes, she is. 
Study the 
tables below. 
Is/Am/Ar
e 
Subject 
Noun 
Adjectiv
e 
Adjective 
of place 
I’ll thinking 
to go to 
Australia. 
Agency: 
Hmmm…th
at is sound 
great. How 
long is your 
vacation? 
Traveler: 
Just one 
week. My 
last day 
work is 26th 
of July, and 
I go back 
on the 3rd of 
August. 
Agency: 
Okay, 
(looking for 
the 
brochure). 
Here’s our 
Sydney 
brochure. 
Have a look 
and see if 
there’s a 
hotel that 
you like. 
Traveler: : 
 asking for 
and giving 
informatio
n about 
tourism. 
2) T
The 
teacher 
asks 
students to 
listen to 
conversati
ons related 
to the 
picture. 
3) T
The 
teacher 
provides 
ask and 
answer 
section 
related to 
the words 
and look 
for the 
meaning 
of each 
word. 
not showing to 
each other’s 
card. Practice 
it by using the 
expressions 
that we had 
learned before, 
and then 
please perform 
in front of 
class. 
 
A: You are a 
travel agent. 
You will show 
brochures of 
vacation. Then 
you explained 
the most 
interested 
place for 
vacation in 
Yogyakarta. 
You will give 
the 
information. 
 
B: You are a 
traveler. You 
are asking the 
information 
about the most 
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intelligible 
pronunciation
, grammar 
and good 
choice of 
vocabularies. 
Students are able 
to use pattern 
of “yes-no 
questions”, 
“WH 
questions” and 
“Questions 
with modals” 
in the daily 
contexts. 
? 
Examples: 
1) State
ment : 
Chandra is 
a student. 
 Question : 
Is Chandra 
a student? 
2) Statement
 : 
Vaya is in 
her room. 
Question: Is 
Vaya in her 
room? 
 
Do/Does/ 
Did 
Subject 
Verb 
Object/ 
Adverb 
? 
Examples: 
Present 
tense : The 
students live 
in a 
dormitory. 
(Look at the 
brochure) 
Ooh… This 
one is good. 
“The first 
season 
hotel”. It’s 
expensive, 
but I told 
it’s very 
nice. 
Agency: 
Yes, it’s 
very high 
class hotel. 
I’m sure 
you’ll enjoy 
stay there. 
Would you 
like me to 
make the 
book now, 
sir? 
Traveler: 
Hmm…yes 
please. 
4) T
the teacher 
asks 
students to 
see the 
provided 
dialogues. 
 
b. P
Practice 
1) S
students 
are asked 
to practice 
the 
dialogue 
with a 
partner. 
(Scripted 
Role Play) 
2) S
student 
discusses 
the 
questions. 
3) S
students 
are asked 
to practice 
beautiful of 
place for 
vacation in 
Yogyakarta. 
 
114 
 
 
 
Do students 
live in a 
dormitory? 
 
Past tense: 
Dodi played 
a football 
yesterday. 
 Did Dodi 
play a 
football 
yesterday? 
2. Infor
mative 
Questions 
Informative 
questions are 
used to ask 
about 
qualities, 
people, time, 
etc. they 
consist of 
who, what, 
when, why, 
which, and 
how, those 
are usually 
called WH-
questions. 
Most WH-
pronounci
ng the 
words on 
the 
handout 
related to 
the topic. 
4) S
students 
look for 
the word 
that they 
did not 
know how 
to 
pronounce 
it. 
5) S
some pairs 
of the 
students 
read the 
dialogue 
aloud 
(voluntaril
y) 
6) S
students 
are asked 
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questions 
begin with a 
Question 
Word + 
Auxiliary + 
Subject + 
Verb+? 
Let’s study 
them 
carefully. 
Examples: 
a. Who is the 
man in the 
green hat? 
b. What are 
you doing? 
c. Where are 
you going? 
d. When did 
you come? 
3. Question 
tags 
A question 
tags is made 
up of an 
auxiliary 
verb + a 
personal 
pronoun. A 
question tag 
voluntarily 
and orally 
tell the 
correct 
answer. 
c. P
productio
n 
(doing 
unscripte
d role-
play) 
1) S
students 
are asked 
to make a 
dialogue 
based on 
the clue in 
role-play’s 
card and 
based on 
the picture 
situation. 
2) S
students 
perform 
the 
dialogue 
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is used at the 
end of a 
sentence, to 
ask for 
confirmation 
of something 
we are not 
sure about, 
or to ask for 
agreement. 
Examples: 
a. You like a 
tea, don’t 
you? 
b. It isn’t 
raining, is 
it? 
c. Those men 
won’t help 
us, will 
they? 
 
Exceptions: 
a. Let’s go for 
lunch, shall 
we? 
b. Don’t be 
late, will 
you? 
c. I am right, 
in front of 
the class 
in pairs 
(voluntaril
y). 
3) T
teacher 
gives 
feedback. 
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aren’t I? 
Note: 
a. If the 
intonation 
of your 
voice drops 
on the tag, 
then you 
aren’t 
making a 
question, 
but you are 
asking to 
someone to 
agree with 
you. 
Example: 
It is a nice 
day, isn’t 
it?  Yes, 
it is 
beautiful. 
b. If the 
intonation 
of your 
voice goes 
up on the 
tag, it 
means you 
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are making 
a question. 
Example: 
You have 
not see 
Randy 
today, have 
you?     
No, I 
haven’t. 
 
a. Expre
ssions of 
asking for 
goods/servi
ces : 
1) Can I 
help you? 
2) C
ould you 
tell me if 
there is a 
bus from 
Yogyakarta 
to Jakarta in 
the 
morning? 
3) C
an I buy the 
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tickets on 
the bus? 
4) H
ow can I 
help you? 
5) W
ould you 
like me to 
make the 
book now, 
sir? 
6) C
an you give 
me the 
brochure? 
b. E
xpressions 
of giving 
goods/servi
ces: 
1) Sure, 
here you 
are. 
2) Yes, 
please. 
3) Of 
course, you 
could. 
4) With 
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my 
pleasure. 
5) Yes, 
you can. 
c. Expre
ssions of 
refusing 
goods/servi
ces: 
1) Not 
now, please. 
2) Sorry, 
I’ll call you 
latter. 
3) Actual
ly, I want 
too. But, I’ll 
think first. 
4) Thank
s, but I’ll call 
you latter. 
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Improving Students’ Speaking Skill through Role Play  
At Grade XI At Travel Tourism Program of SMK N 6 Yogyakarta   
In the Academic Year of 2013/ 2014 
COURSE GRID 
 
School    : SMK N 6 Yogyakarta 
Subject   : Bahasa Inggris 
Grade/Semester  : XI/1 
Standard of Competence : 2.Communicating in English at an Elementary level 
Basic Competence : 2.2 Understanding simple message through direct and indirect communication. 
Time Allocation : 2 x 45 minutes 
 
Cycle/ 
Meeting 
Theme Learning Objective Indicators 
Learning Materials 
Teaching 
Activities 
Role Play 
Activity Grammar Pronunciation Dialog 
Vocabulary 
Items 
(1) (2) (3) (4) (5) (6) (7) 
1/3 Talking 
on the 
Phone 
Students are able to 
understand expressions 
which are used in 
telephone conversation 
and can do related 
activities, such as 
leaving and taking 
message in the phone. 
1. Students are 
able to 
pronounce 
words related to 
the class with 
correct stress. 
2. Students are 
able to utter 
expressions of 
“Talking on the 
1) Personal 
Pronouns:  
Personal 
pronouns refer 
to specific 
people or 
things. 
Personal 
pronouns can 
be used as the 
subject and 
/ˈfaɪ.næns/ 
/dɪˈpɑːt.mənt/ 
/əˈfreɪd/ 
/ˈmiː.tɪŋ/ 
/ˈleɪ.tər/  
/ˈæk.tʃu.ə.li/ 
 /ˈmes.ɪdʒ/ 
/ˈmes.ɪdʒ/ 
 
Claire : 
Hello, 
finance 
department.  
Jennifer : 
Hello, can I 
speak to 
Adrian 
Hopwood, 
please?  
Claire : 
Verb : 
need, tell 
Noun : 
finance, 
department
, meeting, 
message, 
mind 
Adjective: 
afraid, 
a. Present
ation 
1) T
the teacher 
shows the 
picture a 
woman that is 
making a 
telephone in 
an office. 
Do 
unscripte
d role 
play 
activity. 
Work 
with your 
partner 
and 
prepare it 
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Phone”. 
3. Students are 
able to use the 
expressions of 
“Talking on the 
Phone” in the 
class fluently. 
4. Students are 
able to use the 
expressions of 
“Talking on the 
Phone” in the 
class through 
pair work 
activities with 
intelligible 
pronunciation, 
grammar and 
good choice of 
vocabularies. 
5. Students are 
able to use 
pattern of 
“Pronouns” in 
the daily 
contexts 
object of a 
sentence. Look 
at the table 
below. 
Singular: 
Subject: I, you, 
he, she, it 
 
Objective: 
Me, you, him, 
her, it 
 
Possessive: 
My, mine, 
your, yours, 
his, her, hers, 
its 
 
Plural 
Subjective: we, 
you, they 
Objective: us, 
you, them 
Possessive: 
our, ours, your, 
yours, their, 
theirs. 
 
Examples: 
Subject 
Pronoun: 
I’m afraid 
he’s in a 
meeting at 
the 
moment. 
Can I help?  
Jennifer : No, I need 
to talk to 
Mr. 
Hopwood, I 
think. What 
time will he 
be out of 
the 
meeting?  
Claire : 
In about an 
hour. Can 
you call 
back later?  
Jennifer : 
Okay, I’ll 
do that.  
Claire : 
Or can I 
take a 
message?  
Jennifer : Actually, 
would you 
mind? 
Could you 
tell him that 
Adverb : 
later, 
actually, 
 
2) T
the teacher 
asks students 
to answer the 
questions 
orally. 
3) T
the teacher 
asks the 
students to 
listen the 
conversation 
between 
Claire and 
Jennifer. 
4) T
the teacher 
provides ask 
and answer 
section related 
to the words 
and look for 
the meaning 
and the 
phonetic 
transcription 
symbols of 
each word. 
5) T
well in 
some 
minutes. 
Each pair 
will get 
the role of 
the 
situations. 
Look 
lively 
each of 
your part. 
Good 
luck! 
(Post-test 
1) 
a. As a 
traveler 
 T
raveler 
asks 
informatio
n to travel 
agent 
about 
interesting 
vacation in 
Jogjakarta. 
 T
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a) I like 
cookies. 
b) Do 
you like 
traveling? 
c) He 
came late. 
d) She is 
beautiful. 
e) It 
doesn’t work. 
f) We 
will leave 
tomorrow. 
g) Do 
you need a 
table for two? 
h) They 
played 
doubles. 
Object 
Pronoun: 
a) My 
mother taught 
me. 
b) I will 
help you. 
c) Should 
I tell him? 
Jennifer 
McAndrew
s called and 
that I’m in 
the office 
all day if he 
could call 
me back?  
Claire : 
Can I take 
your 
number, 
please?  
Jennifer : 
Yes, it’s 
5556872  
Claire : 
5556872. 
Okay, I’ll 
make sure 
he gets the 
message.  
Jennifer : 
Thanks 
very much 
for your 
help, bye!  
Claire : 
Goodbye! 
the teacher 
asks students 
to see the 
provided 
dialogues. 
b. P
Practice 
(Unscripte
d Role 
Play) 
1) T
the students 
are asked to 
practice the 
similar 
dialogue with 
a partner. 
2) T
the student 
discusses the 
questions. 
3) t
The students 
are asked to 
practice 
pronouncing 
the words on 
the handout 
related to the 
raveler 
chooses 
one of the 
vacations 
in 
brochure, 
and then 
the 
traveler 
asks to 
travel 
agent 
about 
price of 
hotel. 
 T
he traveler 
gets the 
reservatio
n form. 
b. As a 
travel 
Agent 
 T
ravel agent 
gives 
some 
informatio
n and 
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d) I 
usually go 
with her. 
e) Can 
the mechanic 
repair it? 
f) Chandr
a will guide 
us. 
g) Did 
Sigit and 
Chandra ask 
you to 
singing? 
h) Sigit 
and Chandra 
beat them. 
2.  Refle
xive / 
Intensive 
Pronouns:  t
he "self" 
pronouns 
These 
pronouns can 
be used only to 
reflect or 
intensify a 
word already 
topic. 
4) t
The students 
look for the 
word that they 
did not know 
how to 
pronounce it. 
5) t
The students 
learn about the 
telephone 
expressions 
and personal 
pronoun. 
6) s
Some pairs of 
the students 
read the 
dialogue aloud 
(voluntarily) 
7) t
The students 
are asked 
voluntarily 
and orally tell 
the correct 
answer. 
 
show the 
brochure 
to the 
traveler. 
 
 T
ravel agent 
gives hotel 
brochure 
and tells 
about the 
price.
 
 T
ravel agent 
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there in the 
sentence. 
  
Reflexive / 
intensive 
pronouns 
CANNOT 
REPLACE per
sonal 
pronouns. 
 
Singular: 
Myself, 
yourself, 
himself, 
herself. 
 
Plural: 
Ourselves, 
yourselves, 
themselves. 
 
Examples: 
a) I
 saw myself 
in the mirror. 
b) You 
can finish it 
by yourself. 
c) Fathir 
c. P
roduction  
(Post Test 1) 
1) t
The students 
are asked to 
make a 
dialogue based 
on the clue in 
role-play’s 
card and based 
on the 
situation. 
2) t
The students 
perform the 
dialogue in 
front of the 
class in pairs. 
gives the 
reservatio
n form 
that has 
been 
written by 
the travel 
agent to 
the 
traveler. 
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sent himself a 
copy. 
d) Maya 
sent herself a 
copy. 
e) My cat 
hurt itself. 
f) We can do 
it ourselves. 
g) Can 
you help 
yourselves? 
They cannot 
look after 
themselves. 
 
a. M
Making 
Contact: 
1) Hello/Go
od 
morning/Goo
d afternoon… 
2) This is 
Finance 
department. 
3) Could I 
speak to … 
please? 
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4) I’d like to 
speak to … 
b. Taking a 
call: 
 Jennifer 
speaking here, 
can I help you? 
c. AAsking 
for a 
name/inform
ation: 
1) Who’s 
speaking 
please? 
2) Are you 
sure you have 
the right 
numbers? 
d. CConnect
ing: 
1) I’ll 
connect you 
now to Mr. 
Burhan. 
2) I’m Sorry 
Mr. Burhan 
didn’t here. 
e. T
Telephone 
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problems: 
1) Could you 
repeat that 
please? 
2) I’m afraid, 
I can’t hear 
you. 
f. LLeaving/
taking a 
message: 
1) Can I 
leave/take a 
message? 
2) Would 
you like to 
leave a 
message? 
3) Could you 
give me your 
name, please. 
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Improving Students’ Speaking Skill through Role Play  
At Grade XI At Travel Tourism Program of SMK N 6 Yogyakarta   
In the Academic Year of 2013/ 2014 
COURSE GRID 
 
School    : SMK N 6 Yogyakarta 
Subject   : Bahasa Inggris 
Grade/Semester  : XI/1 
Standard of Competence : 2.Communicating in English at an Elementary level 
Basic Competence : 2.2 Understanding simple message through direct and indirect communication. 
Time Allocation : 2 x 45 minutes 
 
Cycle/ 
Meeting 
Theme Learning Objective Indicators 
Learning Materials 
Teaching 
Activities 
Role Play 
Activity Grammar Pronunciation Dialog 
Vocabulary 
Items 
(1) (2) (3) (4) (5) (6) (7) 
2/4 At the 
Hotel 
Students are able to 
understand expressions 
which used in direct 
communication to serve 
costumers at the hotel 
and the students can be 
applying in the real 
job.. 
1. Students are 
able to 
pronounce 
words related to 
the task with 
correct stress. 
2. Students are 
able to utter 
expressions of 
“guests 
 
Reported speech 
is used to report 
what someone 
says or said. 
There are three 
kinds of reported 
speech. 
1) Repor
ted Statement 
/spel/   /steɪ/  
/ˈpɑː.ti/ 
 /ˈviː.zə/ 
/puːl/ 
/flɔːr/  
/ˈsɪŋ.ɡl̩/ 
/ˈdʌb.l̩/ 
/’peɪ.ɪŋ//haʊ/ /
dʒʌst//naɪt/ 
/təˈnaɪt/ 
 
Front Desk: 
Welcome to 
the Wyatt 
Hotel. How 
may I help 
you? 
Traveler : 
I’d like a 
room 
please? 
Front Desk
Verb: spell, 
stay. 
Noun : 
Party, visa, 
pool, floor. 
Exclamatio
n:  please. 
Adjective: 
single, 
double, 
a. Presenta
tion 
1) The 
teacher 
shows the 
picture of 
hotel and the 
receptionist 
activity. 
2) The 
Do 
Unscripted 
role play 
activity. 
Work with 
your 
partner. 
Each pair 
will get the 
role of the 
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handling at the 
hotel”. 
3. Students are 
able to use the 
expressions of 
“guests 
handling at 
hotell” in the 
class fluently. 
4. Students are 
able to use the 
expressions of 
“guests 
handling at 
hotel” in the 
class through 
pair work 
activities with 
intelligible 
pronunciation, 
grammar and 
good choice of 
vocabularies. 
5. Students are 
able to 
understand with 
pattern of 
“reported 
speech” in the 
Examples: 
a) Susan : “ I 
work in an 
office.” 
Susan says that 
she works in 
an office. 
b) Lia said “ I 
want to bring 
my camera 
tomorrow.” 
Lia said that 
she wanted to 
bring her 
camera 
tomorrow. 
2) Reported 
Commands 
Examples: 
a) Father : “Do 
your 
homework!” 
Father told me 
to do my 
homework. 
b) Teacher : 
“Don’t talk to 
your friends 
when I’m 
  : Would 
you like a 
single or a 
double? 
Traveler : 
I’d like a 
double, 
please? 
Front Desk
 : May I 
have your 
name, 
please? 
Traveler : 
Timothy 
Findley. 
Front Desk
 : Could 
you spell 
that please? 
Traveler : 
F-I-N-D-L-
E-Y. 
Front Desk
 : How 
many are in 
your party? 
Traveler : 
Just two. 
Front Desk
 : How 
many nights 
paying. 
Adverb : 
how, just, 
night, 
tonight. 
 
teacher asks 
students to 
answer the 
questions 
orally. 
3) The 
teacher asks 
the students 
to 
pronounce 
some words 
in the table 
appropriate 
with the 
phonetic 
transcription 
symbols.  
4) The 
teacher 
provides ask 
the students 
to match 
pictures and 
the name in 
the column, 
then the 
students 
answer the 
questions. . 
situations. 
Look lively 
each of 
your part. 
Please look 
carefully at 
each of the 
picture, 
and play it. 
Good luck! 
(Post Test) 
1.  
greeting and 
ask to the 
receptionist 
about the 
room. 
2. 
greetings 
and gives 
information 
about kinds 
of room. 
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daily contexts. speaking!” 
Teacher told 
me not to talk 
to my friends 
when she is 
speaking. 
3) Reported 
Questions 
Examples: 
a) Peter : “Do 
you smoke?” 
Peter asked me 
if I smoked. 
b) Sani : 
“What do you 
usually do in 
the morning?” 
Sani asked to 
me what I 
usually did in 
the morning 
 
 
 
 
would you 
like to stay? 
Traveler : 
Just tonight. 
Front Desk
 : How 
will you be 
paying? 
Traveler : Is 
Visa OK? 
Front Desk
 : That’ll 
be fine. 
Would you 
like a wake-
up call? 
Traveler : Yes, I’d 
like a wake-
up call for 
6:30. Do 
you have a 
pool? 
Front desk
 : Yes, we 
do. It is on 
the 2nd 
floor. 
Here’s your 
key. That’s 
room 405 
on the 
fourth floor. 
b. Practice 
(Scripted 
Role Play) 
1) The 
students are 
asked to 
read and 
practice a 
dialog with 
her/his pairs 
in the class. 
2) The 
students 
look for 
some 
expressions 
based on the 
dialog. 
3) The 
students fill 
in the blank 
dialog based 
on the 
recording. 
4) The 
students 
voluntarily 
practice the 
complete 
There are 
two kinds of 
room 
  
and 
. 
3.  
choose the 
. 
They ask 
about the 
. 
4.  
tells if the 
price for 
is about 
132 
 
 
 
dialog in 
their own 
chair. 
5) The 
students are 
asked to 
study some 
expressions 
of “how 
handling 
guests in 
hotel”. 
 
c. Producti
on  
1) The 
students are 
asked to make 
a dialogue 
based on the 
clue in role-
play’s card 
and based on 
the situation. 
2) The 
students 
perform the 
dialogue in 
front of the 
$200 per 
night. She 
asks how 
long you 
and your 
partner book 
the room. 
5.  
book from 7th  
August and 
for one week. 
Then, they 
pay with  
 
. 
They also 
give 
additional 
information, 
if they want 
to room with  
 
. 
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class in pairs 
(voluntarily). 
 6.  
accepts their 
request. Then 
write their ID 
into 
 
7.  
  
Name : Mr. 
Darwis. 
Address: 
Washington 
DC no.07. 
Sex : Male. Id 
number: 
010908.Telep
hone number: 
080-190 
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Appendix 2Lesson Plan and Handouts 
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PRE-TEST TASKS 
 
In group of three, practice the dialogue play about the role: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 In the Borobudur Temple. 
A : Tourist asked to the tour guide about the name of the 
temple. 
B : Tour guide answer the tourist’s question. 
C : Another tourist asked to the tour guide about the 
address of the temple. 
B : The tour-guide’s question. 
A+C : Say thanks and good bye. 
1. In the Bringharjo market. 
A : Tourist asked the preference of the Batik to the tour-
guide. 
B : The tour-guide gives her/his opinion. 
C : The tourist’s friends give another suggestion for the 
batik. 
B : The tour-guide agrees with the suggestion. 
A  : The tourist says thanks. 
In the Public Place (bus-way’s terminal, Prambanan) 
A : Tourist asks to the bus-way’s official the name of the bus 
to go to Malioboro. 
B : Bus-way’s official answers the question. 
C : Other passenger inviting the tourist to go to together with 
him/her. 
B : The bus-way’s official support the other-passenger’s 
inviting. 
A  : The tourist says thank and go to together with the 
passenger. 
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LESSON PLAN 
 
Nama Sekolah : SMK N 6 YOGYAKARTA 
Kelas/semester : XI/I 
Mata Pelajaran  : B. Inggris 
Skill   : Speaking 
Alokasi Waktu : 2 x 45 menit 
Topik   : At the Travel Agency 
Sub-topik  : “Asking For and Giving Information about Tourism” 
 
Standard of Competence:   
2. Communicating in English at an Elementary level 
 
Basic Competence: 
2.1 Understanding simple daily conversations in professional and non-
professional contexts with non-native speakers. 
 
A. Learning Objectives: 
 Students are able to make simple conversation and able to use the expressions 
of “asking for and giving information about tourism”, in the real daily life.  
 
B. Indicators: 
1. Students are able to pronounce words related to the class with correct stress. 
2. Students are able to utter expressions of “asking for and giving information 
about tourism”. 
3. Students are able to use the expressions of “asking for and giving information 
about tourism” in the class fluently. 
4. Students are able to use the expressions of “asking for and giving information 
about tourism” in the class through pair work activities with intelligible 
pronunciation, grammar and good choice of vocabularies. 
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5. Students are able to use pattern of “yes-no questions”, “WH questions” and 
“Questions with modals” in the daily contexts. 
 
C. Learning Materials 
1. Language Functions 
Input : (Listening) 
A short dialogue of asking for and giving information about tourism in the travel 
agency. 
Agency : Good morning sir. How can I help you? 
Traveler : Well, I have sometime free time next month I’ll thinking to go to 
Australia. 
Agency : Hmmm…that is sound great. How long is your vacation? 
Traveler : Just one week. My last day work is 26th of July, and I go back on 
the 3rd of August. 
Agency : Okay, (looking for the brochure). Here’s our Sydney brochure. 
Have a look and see if there’s a hotel that you like. 
Traveler : (Look at the brochure) Ooh… This one is good. “The first season 
hotel”. It’s expensive, but I told it’s very nice. 
Agency : Yes, it’s very high class hotel. I’m sure you’ll enjoy stay there. 
Would you like me to make the book now, sir? 
Traveler : Hmm…yes please. 
 
2. Key Vocabulary and Key Grammar 
a. Key Vocabulary 
Verb : can, help, could, tell, time, arrive, much, call, think, buy. 
Noun : bus, I, you, tickets. 
 
b. Key Grammar 
Traveler  : Can I buy the tickets on the bus? 
Travel Agent : Yes, you can. You can buy your tickets on the bus. 
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There are two kinds of answering: 
1. The short one : Yes, you can. 
2. The Long one : Yes, you can. + You can buy your tickets on the bus. 
 
 
 
1. Yes-No Question 
 Yes-No questions are the simplest type of questions. They can simply be 
answered by “yes” or “no”. 
Examples: 
a. Dian : Are you a student? 
 Ryan : Yes, I am. 
b. Trian : Is Lala Coming today? 
 Maya : Yes, she is. 
Study the tables below. 
a.   
 
 
 
Examples: 
1) Statement : Chandra is a student. 
Question : Is Chandra a student? 
2) Statement : Vaya is in her room. 
Question : Is Vaya in her room? 
 
 
b.   
 
 
Examples: 
Am 
Is 
Are 
Subject 
Noun 
Adjective 
Adjective of place 
? 
Do 
Does 
Did 
Subject Verb 
Object 
Adverb 
? 
Grammar in Focus 
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Present tense : The students live in a dormitory. 
     Do students live in a dormitory? 
Past tense  : Dodi played a football yesterday. 
     Did Dodi play a football yesterday? 
 
2. Informative Questions 
Informative questions are used to ask about qualities, people, time, etc. they 
consist of who, what, when, why, which, and how, those are usually called WH-
questions. Most WH-questions begin with a Question Word + Auxiliary + 
Subject + Verb+? 
Let’s study them carefully. 
Examples: 
a. Who is the man in the green hat? 
b. What are you doing? 
c. Where are you going? 
d. When did you come? 
 
3. Question tags 
A question tags is made up of an auxiliary verb + a personal pronoun. A 
question tag is used at the end of a sentence, to ask for confirmation of something 
we are not sure about, or to ask for agreement. 
Examples: 
a. You like a tea, don’t you? 
b. It isn’t raining, is it? 
c. Those men won’t help us, will they? 
Exceptions: 
a. Let’s go for lunch, shall we? 
b. Don’t be late, will you? 
c. I am right, aren’t I? 
Note: 
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a. If the intonation of your voice drops on the tag, then you aren’t making a 
question, but you are asking to someone to agree with you. 
 
Example: 
It is a nice day, isn’t it?  Yes, it is beautiful. 
b. If the intonation of your voice goes up on the tag, it means you are making a 
question. 
Example: 
You have not see Randy today, have you?     No, I haven’t. 
 
3. Media and Sources 
Tools : Laptop, Speaker, Whiteboard, Board maker, etc. 
Media : Big Picture, card of situation, handout. 
Sources :  
a. Sutinah, E., Nurhayani, I,. Kartini, N. E., Mulyana, H., Aisyah, N., Kesuma, 
R. F., Astuti, E. M., 2010. Get Along with English for Vocational School 
Grade XI Elementary Level. Jakarta: PT Gelora Aksara Pratama. 
b. Oxford Advanced learner’s dictionary. 
c. Real objects in the classroom.  
 
D. Learning Method 
PPP (Presentation, Practice, Production) 
 
E. Procedures (Stages of teaching-learning) 
1. Opening/Pre-teaching 
a. Greeting 
b. Praying 
c. Checking students’ attendance 
d. Warming up by giving questions leading to the topic. 
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Situation in the travel agency 
(Big Picture in front of the class) 
 
 
 
 
Questions: 
1. Where are they? 
2. What do you think 
about the activity in 
the picture? 
3. What does the man 
probably say, when 
he asks to the 
woman? 
4. What is probably the 
woman’s response? 
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2. Main Activity 
a. Presentation 
1) The teacher shows the picture about “asking for and giving information about 
tourism.” 
2) The teacher asks students to listen to conversations related to the picture. 
3) The teacher provides ask and answer section related to the words and look for 
the phonetic transcription symbol and meanings of each word. 
4) The teacher asks students to see the provided dialogues. 
b. Practice 
1) Students are asked to practice the dialogue with a partner. 
2) Student discusses the questions. 
3) Students are asked to practice pronouncing the words on the handout related to 
the topic. 
4) Students look for the word that they did not know how to pronounce it. 
5) Some pairs of the students read the dialogue aloud (voluntarily) 
6) Students are asked voluntarily and orally tell the correct answer. 
c. Production 
1) Students are asked to make a dialogue based on the clue in role-play’s card 
and based on the picture situation. 
2) Students perform the dialogue in front of the class in pairs (voluntarily). 
3) Teacher gives feedback. 
 
F. TASKS 
1. Task 1 
Text 1 
Listen and do the exercise below! 
Agency : Good morning sir. How can I help you? 
Traveler : Well, I have sometime free time next month I’ll thinking to go to 
Australia. 
Agency : Hmmm…that is sound great. How long is your vacation? 
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Traveler : Just one week. My last day work is 26th of July, and I go back on the 3rd 
of August. 
Agency : Okay, (looking for the brochure). Here’s our Sydney brochure. Have a 
look and see if there’s a hotel that you like. 
Traveler : (Look at the brochure) Ooh… This one is good. “The first season 
hotel”. It’s expensive, but I told it’s very nice. 
Agency : Yes, it’s very high class hotel. I’m sure you’ll enjoy stay there. Would 
you like me to make the book now, sir? 
Traveler : Hmm…yes please. 
Answer the questions orally. 
1. What are the expressions uses in the conversation? 
2. Where is the destination of the traveler want? 
3. How long vacation that the traveler wants to spent? 
 
Text 2 
Learn and practice the following conversation. Then answer the questions orally. 
Travel Agent : Can I help you? 
Traveler : Could you tell me if there is a bus from Yogyakarta to Jakarta in 
the morning? 
Travel Agent : They are at 6.30, 8.00 and 9.50 Am 
Traveler : What time does the 8.00 am arrive in Jakarta? 
Travel Agent : It gets into Jakarta at 4.05 Am. 
Traveler : And how much does it cost? 
Travel Agent : Rp 150.000, it is about $15 
Traveler : Well I’ll call back. I’ll have to think about it first. Can I buy the 
tickets on the bus? 
Travel Agent : Yes, you can. You can buy your tickets on the bus. 
Traveler : I see. Thank you. 
Travel Agent : You’re welcome. 
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Answer the questions orally: 
1. What is the text above? 
2. Where does the conversation happen? 
3. How many people are involved in the conversation? 
4. What is the expressions use in the conversation? 
 
2. Task 2 
Your teacher will pronounce some words taken from the text you have read. 
Listen and repeat. 
a. Morning : /ˈmɔː.nɪŋ/ 
b. Arrive :  /əˈraɪv/ 
c. Bus :  /bʌs/  
d. Cost :  /kɒst/ 
e. Think :  /θɪŋk/ 
f. Ticket : /ˈtɪk.ɪt/ 
g. Buy : /baɪ/ 
h. First :  /ˈfɜːst/  
i. Travel : /ˈtræv.əl/ 
j. Traveler :  /ˈtræv.əl.ər/  
k. Agent  :  /ˈeɪ.dʒənt/ 
l. Agency : /ˈeɪ.dʒən.si/ 
Please look at the second dialogue and looking for the words that you did not 
know how to pronounce it. 
 
3. Task 3 
Your teacher will pronounce the following expressions. Listen and repeat. 
a. Expressions of asking for goods/services : 
1) Can I help you? 
2) Could you tell me if there is a bus from Yogyakarta to Jakarta in the morning? 
3) Can I buy the tickets on the bus? 
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4) How can I help you? 
5) Would you like me to make the book now, sir? 
6) Can you give me the brochure? 
b. Expressions of giving goods/services: 
1) Sure, here you are. 
2) Yes, please. 
3) Of course, you could. 
4) With my pleasure. 
5) Yes, you can. 
c. Expressions of refusing goods/services: 
1) Not now, please. 
2) Sorry, I’ll call you latter. 
3) Actually, I want too. But, I’ll think first. 
4) Thanks, but I’ll call you latter. 
 
4. Task 4 
Work in pairs. Fill in the blank to complete the dialogue by listening the 
recording. Then, practice it! 
Aldy : Where do you (1) _________? 
Bella : I work for vocation Tour and Travel. 
Aldy : What do you there? 
Bella : I’m a (2) ________. I take people on tours and travel cities in Indonesia. 
Aldy : that _________(3)? 
Bella : yes, it’s (4)_____________, I love it. And what do you do? 
Aldy : I work in a (6)______________restaurant. I cook hamburger there. 
Bella : Mr. Donald’s? 
Aldy : No, I (7)_______ Mac Burger. 
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5. Task 5 
Do role play activity. Work in pairs. Each pair will get the role of the situations. 
Make sure for not showing to each other’s card. Practice it by using the 
expressions that we had learned before, and then please perform in front of class. 
 
 
 
 
 
 
 
 
G. Closing 
1.  Students and teacher summarize the whole lesson and reflection. 
3.  Students and teacher do a prayer. 
 
H. Assessment 
The scoring technique is using rubrics of speaking.  The aspects are fluency, 
pronunciation, accuracy, vocabulary, and content.  
(Rubric of speaking were enclosed) 
Perfect scoring =(fluency + pronunciation + accuracy + vocabulary)  
 
  
 
Approved by      Yogyakarta,    October 2013 
English Teacher     Researcher 
 
 
Bambang Pratikno, M.Hum.   Beauty Kharismawati S.
A: You are a travel agent. You 
will show brochures of 
vacation. Then you explained 
the most interested place for 
vacation in Yogyakarta. You 
will give the information. 
B: You are a traveler. 
You are asking the 
information about the 
most beautiful of place 
for vacation in 
Yogyakarta. 
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Traveling is a marvelous activity for some persons, but it is horrible for 
some of them when making a plan for journey. Travel agency is a better place 
for them to help them making some plans for their journey or to ask some 
questions about the tourism. Can you help them to give the best information 
about their journey? Find challenging tasks which help you to be a travel 
agent in this unit. 
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Please look at the picture carefully, and then answer the questions below! 
 
 
 
1. Where are them? 
2. What do you think about the activity in the picture? 
3. What does the man probably say, when he asks to the woman? 
4. What is probably the woman response? 
 
 
 
 
149 
 
 
 
 
 
Text 1 
Listen and do the exercise below. Please work in pairs. 
Agency : Good morning sir. How can I help you? 
Traveler : Well, I have sometime free time next month I’ll thinking to go to 
Australia. 
Agency : Hmmm…that is sound great. How long is your vacation? 
Traveler : Just one week. My last day work is 26th of July, and I go back on the 3rd 
of August. 
Agency : Okay, (looking for the brochure). Here’s our Sydney brochure. Have a 
look and see if there’s a hotel that you like. 
Traveler : (Look at the brochure) Ooh… This one is good. “The first season 
hotel”. It’s expensive, but I told it’s very nice. 
Agency : Yes, it’s very high class hotel. I’m sure you’ll enjoy stay there. Would 
you like me to make the book now, sir? 
Traveler : Hmm…yes please. 
Answer the questions orally. 
1. What are the expressions uses in the conversation? 
2. Where is the destination of the traveler want? 
3. How long vacation that the traveler wants to spent? 
 
Text 2 
Learn and practice the following conversation. Then answer the questions orally, 
work in pairs. 
Travel Agent : Can I help you? 
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Traveler : Could you tell me if there is a bus from Yogyakarta to Jakarta in 
the morning? 
Travel Agent : They are at 6.30, 8.00 and 9.50 Am 
Traveler : What time does the 8.00 am arrive in Jakarta? 
Travel Agent : It gets into Jakarta at 4.05 Am. 
Traveler : And how much does it cost? 
Travel Agent : Rp 150.000, it is about $15 
Traveler : Well I’ll call back. I’ll have to think about it first. Can I buy the 
tickets on the bus? 
Travel Agent : Yes, you can. You can buy your tickets on the bus. 
Traveler : I see. Thank you. 
Travel Agent : You’re welcome. 
Answer the questions orally: 
1. What is the text above? 
2. Where does the conversation happen? 
3. How many people are involved in the conversation? 
4. What is the expressions use in the conversation? 
 
 
Your teacher will pronounce some words taken from the text you have read. 
Listen and repeat. 
a. Morning :  
b. Arrive  :  
c. Bus  : 
d. Cost  :  
e. Think  : 
f. Ticket  : 
g. Buy  : 
h. First  : 
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Please look at all dialogues and looking for the words that you did not know how 
to pronounce it. 
 
Your teacher will pronounce the following expressions. Listen and repeat. 
 
 
1) Can I help you? 
2) Could you tell me if there is a bus from Yogyakarta to Jakarta in the 
morning? 
3) Can I buy the tickets on the bus? 
4) How can I help you? 
5) Would you like me to make the book now, sir? 
6) Can you give me the brochure? 
 
 
1) Sure, here you are. 
2) Yes, please. 
3) Of course, you could. 
4) With my pleasure. 
5) Yes, you can. 
 
 
1) Not now, please. 
2) Sorry, I’ll call you latter. 
3) Actually, I want too. But, I’ll think first. 
4) Thanks, but I’ll call you latter. 
 
 
a. Expressions of asking for goods/services : 
 
b. Expressions of giving goods/services: 
 
c. Expressions of refusing goods/services: 
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Yes-No questions are the simplest type of questions. They can simply be 
answered by “yes” or “no”. 
Examples: 
a. Dian : Are you a student? 
 Ryan : Yes, I am. 
b. Trian : Is Lala Coming today? 
 Maya : Yes, she is. 
Study the tables below. 
a.   
 
 
 
Examples: 
1) Statement : Chandra is a student. 
Question : Is Chandra a student? 
2) Statement : Vaya is in her room. 
Question : Is Vaya in her room? 
b.   
 
 
 
 
 
Am 
Is 
Are 
Subject 
Noun 
Adjective 
Adjective of place 
? 
Do 
Does 
Did 
Subject Verb 
Object 
Adverb 
? 
1. Yes-No Questions 
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Examples: 
Present tense : The students live in a dormitory. 
     Do students live in a dormitory? 
Past tense  : Dodi played a football yesterday. 
     Did Dodi play a football yesterday? 
 
 
 
Informative questions are used to ask about qualities, people, time, etc. they 
consist of who, what, when, why, which, and how, those are usually called WH-
questions. Most WH-questions begin with a Question Word + Auxiliary + 
Subject + Verb. 
Let’s study them carefully. 
Examples: 
a. Who is the man in the green hat? 
b. What are you doing? 
c. Where are you going? 
d. When did you come? 
 
 
A question tags is made up of an auxiliary verb + a personal pronoun. A 
question tag is used at the end of a sentence, to ask for confirmation of something 
we are not sure about, or to ask for agreement. 
Examples: 
a. You like a tea, don’t you? 
b. It isn’t raining, is it? 
c. Those men won’t help us, will they? 
Exceptions: 
a. Let’s go for lunch, shall we? 
b. Don’t be late, will you? 
2. Informative Questions 
 
3. Question tags 
 
154 
 
 
 
c. I am right, aren’t I? 
Note: 
a. If the intonation of your voice drops on the tag, then you aren’t making a 
question, but you are asking to someone to agree with you. 
Example: 
It is a nice day, isn’t it?  Yes, it is beautiful. 
b. If the intonation of your voice goes up on the tag, it means you are making a 
question. 
Example: 
You have not see Randy today, have you?     No, I haven’t. 
 
 
Work in pairs. Fill in the blank to complete the dialogue. Then, practice it! 
Aldy : Where do you (1) _________? 
Bella : I work for vocation Tour and Travel. 
Aldy : What do you there? 
Bella : I’m a (2) ________. I take people on tours and travel cities in 
Indonesia. 
Aldy : that _________(3)? 
Bella : yes, it’s (4)_____________, I love it. And what do you do? 
Aldy : I work in a (6)______________restaurant. I cook hamburger there. 
Bella : Mr. Donald’s? 
Aldy : No, I (7)_______ Mac Burger. 
 
 
Tasks are enclosed.
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LESSON PLAN 
 
Nama Sekolah : SMK N 6 YOGYAKARTA 
Kelas/semester : XI/I 
Mata Pelajaran  : B. Inggris 
Skill   : Speaking 
Alokasi Waktu : 2 x 45 menit 
Topik   : Talking on the phone 
 
Standard of Competence:   
2. Communicating in English at an Elementary level 
 
Basic Competence: 
2.2 Understanding simple message through direct and indirect 
communication. 
 
A. Learning Objectives: 
 Students are able to understand expressions which are used in the telephone 
conversation and can be doing the related activities, such as leaving and taking 
message in the phone.  
 
B. Indicators: 
1. Students are able to pronounce words related to the class with correct stress. 
2. Students are able to utter expressions of “Talking on the Phone”. 
3. Students are able to use the expressions of “Talking on the Phone” in the class 
fluently. 
4. Students are able to use the expressions of “Talking on the Phone” in the class 
through pair work activities with intelligible pronunciation, grammar and good 
choice of vocabularies. 
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5. Students are able to use pattern of “Pronouns” in the daily contexts. 
 
C. Learning Materials 
3. Language Functions 
Input : (Listening) 
It is a short dialogue via telephone between Claire and Jennifer. Let’s see what 
they talk about. 
Claire : Hello, finance department.  
Jennifer : Hello, can I speak to Adrian Hopwood, please?  
Claire : I’m afraid he’s in a meeting at the moment. Can I help?  
Jennifer : No, I need to talk to Mr. Hopwood, I think. What time will he be 
out of the meeting?  
Claire : In about an hour. Can you call back later?  
Jennifer : Okay, I’ll do that.  
Claire : Or can I take a message?  
Jennifer : Actually, would you mind? Could you tell him that Jennifer 
McAndrews called and that I’m in the office all day if he could call 
me back?  
Claire : Can I take your number, please?  
Jennifer : Yes, it’s 5556872  
Claire : 5556872. Okay, I’ll make sure he gets the message.  
Jennifer : Thanks very much for your help, bye!  
Claire : Goodbye! 
4. Key Vocabulary and Key Grammar 
a. Key Vocabulary 
Verb : need, tell 
Noun : finance, department, meeting, message, mind 
Adjective: afraid 
Adverb: later, actually 
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b. Key Grammar 
1) Personal Pronouns:   
Personal pronouns refer to specific people or things. Personal pronouns can be 
used as the subject and object of a sentence. Look at the table below. 
                          SINGULAR PLURAL 
 Subjectiv
e 
Objectiv
e 
possessive subjectiv
e 
objectiv
e 
possessive 
1st person I Me my, mine we us our, ours 
2nd perso
n 
You You your, your
s 
you you your, your
s 
3rd perso
n 
He 
she 
it 
him 
her 
it 
his 
her,  hers 
its 
they 
  
them their, their
s 
 Examples: 
Subject Pronoun Object Pronoun 
a) I like cookies. 
b) Do you like traveling? 
c) He came late. 
d) She is beautiful. 
e) It doesn’t work. 
f) We will leave tomorrow. 
g) Do you need a table for two? 
h) They played doubles. 
a) My mother taught me. 
b) I will help you. 
c) Should I tell him? 
d) I usually go with her. 
e) Can the mechanic repair it? 
f) Chandra will guide us. 
g) Did Sigit and Chandra ask you 
to singing? 
h) Sigit and Chandra beat them. 
 
158 
 
 
 
 
2)  Reflexive / Intensive Pronouns:  the "self" pronouns 
These pronouns can be used only to reflect or intensify a word already there 
in the sentence.            
 
Reflexive / intensive pronouns CANNOT REPLACE personal pronouns.     
Examples: 
a) I saw myself in the mirror. 
b) You can finish it by yourself. 
c) Fathir sent himself a copy. 
d) Maya sent herself a copy. 
e) My cat hurt itself. 
f) We can do it ourselves. 
g) Can you help yourselves? 
h) They cannot look after themselves. 
 
5. Media and Sources 
Tools : Laptop, Speaker, Whiteboard, Board maker, etc. 
Media : Big Picture, card of situation, handout. 
Sources :  
a. Sutinah, E., Nurhayani, I., Kartini, N. E., Mulyana, H., Aisyah, N., 
Kesuma, R. F., Astuti, E. M., 2010. Get Along with English for 
SINGULAR PLURAL 
 Male/ 
Female 
Male 
 
Female Male/Female 
1st person Myself - - ourselves 
2nd person yourself - - yourselves 
3rd person - himself herself themselves 
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Vocational School Grade XI Elementary Level. Jakarta: PT Gelora 
Aksara Pratama. 
b. Oxford Advanced learner’s dictionary. 
c. Real objects in the classroom. 
 
D. Learning Method 
PPP (Presentation, Practice, Production) 
 
E. Procedures (Stages of teaching-learning) 
1. Opening/Pre-teaching 
a. Greeting 
b. Praying 
c. Checking students’ attendance 
d. Reviewing the lesson before 
e. Warming up by giving questions leading to the topic. 
 
 
 
 
 
 
Do you think, a cow can make a telephone activity? No, it cannot. It just an 
humor, that the cow want to take out an insurace for protecting itself. That so 
funny! What do you think about the second picture? Do you ever made a 
telephone activity? Of course, yeah! Let’s find challenging tasks which help you 
to be a good telephone for your business activities! 
 
 
2. Main Activity 
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a. Presentation 
1) The teacher shows the picture a woman that is making a telephone in 
an office. 
2) The teacher asks students to answer the questions orally. 
3) The teacher asks the students to listen the conversation between 
Claire and Jennifer. 
4) The teacher provides ask and answer section related to the words and 
look for the meaning and the phonetic transcription symbols of each 
word. 
5) The teacher asks students to see the provided dialogues. 
 
b. Practice 
1) The students are asked to practice the similar dialogue with a partner. 
2) The student discusses the questions. 
3) The students are asked to practice pronouncing the words on the 
handout related to the topic. 
4) The students look for the word that they did not know how to 
pronounce it. 
5) The students learn about the telephone expressions and personal 
pronoun. 
6) Some pairs of the students read the dialogue aloud (voluntarily) 
7) The students are asked voluntarily and orally tell the correct answer. 
 
c. Production (Post Test 1) 
1) The students are asked to make a dialogue based on the clue in role-
play’s card and based on the situation. 
2) The students perform the dialogue in front of the class in pairs. 
 
F. TASKS 
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It is a short dialogue via telephone between Claire and Jennifer. Let’s see 
what they talk about. 
Claire : Hello, finance department.  
Jennifer : Hello, can I speak to Adrian Hopwood, please?  
Claire : I’m afraid he’s in a meeting at the moment. Can I help?  
Jennifer : No, I need to talk to Mr. Hopwood, I think. What time will he be 
out of the meeting?  
Claire : In about an hour. Can you call back later?  
Jennifer : Okay, I’ll do that.  
Claire : Or can I take a message?  
Jennifer : Actually, would you mind? Could you tell him that Jennifer 
McAndrews  called and that I’m in the office all day if he could 
call me back.  
Claire : Can I take your number, please?  
Jennifer : Yes, it’s 5556872  
Claire : 5556872. Okay, I’ll make sure he gets the message.  
Jennifer : Thanks very much for your help, bye!  
Claire : Goodbye! 
Answer the questions orally. 
1. What are the expressions uses in the conversation “making a telephone”? 
2. Who is the caller? 
3. Who is the person that receives the telephone? 
4. Who does she want to speak to? 
5. Is the caller leaves a message? 
 
 
 
162 
 
 
 
  
 Your teacher will pronounce some words taken from the text you have read. 
Listen and repeat. 
a. Finance : /ˈfaɪ.næns/ 
b.Department: /dɪˈpɑːt.mənt/  
c. Afraid : /əˈfreɪd/ 
d.Meeting : /ˈmiː.tɪŋ/ 
e. Later  : /ˈleɪ.tər/  
f. Actually : /ˈæk.tʃu.ə.li/  
g.Message : /ˈmes.ɪdʒ/ 
Mind   : /ˈmes.ɪdʒ/
 
After you heard the pronunciations of some words above, please look for the 
phonetic transcription symbols of some words above. 
a. Think   : 
Thing  : 
b. An hour  : 
Honor  : 
c. Seat   : 
Shit  : 
d. Tax   : 
Text  : 
e. Book   :  
 Box  : 
f. Provisionally  : 
Professionally : 
g. Prices   :  
Prizes  : 
h. Message  : 
Massage  : 
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 Your teacher will pronounce the following expressions. Listen and repeat. 
a. Making Contact: 
1) Hello/Good morning/Good afternoon… 
2) This is Finance department. 
3) Could I speak to … please? 
4) I’d like to speak to … 
b. Taking a call: 
 Jennifer speaking here, can I help you? 
c. Asking for a name/information: 
1) Who’s speaking please? 
2) Are you sure you have the right numbers? 
d. Connecting: 
1) I’ll connect you now to Mr. Burhan. 
2) I’m Sorry Mr. Burhan didn’t here. 
e. Telephone problems: 
1) Could you repeat that please? 
2) I’m afraid, I can’t hear you. 
f. Leaving/taking a message: 
1) Can I leave/take a message? 
2) Would you like to leave a message? 
3) Could you give me your name please? 
 
 
 Do role play activity. Work with your partner and prepare it well in 
some minutes. Each pair will get the role of the situations. Look lively each of 
your part. Good luck! (Post-test 1) 
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a. As a traveler 
 Traveler asks information to travel agent about interesting vacation 
in Jogjakarta. 
 Traveler chooses one of the vacations in brochure, and then the 
traveler asks to travel agent about price of hotel. 
 The traveler gets the reservation form. 
b. As a travel Agent 
 Travel agent gives some information and show the brochure to the 
traveler.  
 Travel agent gives hotel brochure and tells about the price.
 
 Travel agent gives the reservation form that has been written by the 
travel agent to the traveler.  
165 
 
 
 
 
G. Closing 
1. The lesson will be end up when all of the students do the role play. 
2. The teacher values the students’ role. 
3. The teacher asks to the students’ feeling after do the role play. 
4. The students and teacher do a prayer. 
H. Assessment 
The scoring technique is using rubrics of speaking.  The aspects are fluency, 
pronunciation, accuracy, vocabulary, and content.  
(Rubric of speaking were enclosed) 
Perfect scoring =(fluency + pronunciation + accuracy + vocabulary)  
Approved by      Yogyakarta,    October 2013 
English Teacher     Researcher   
 
 
Bambang Pratikno, M. Hum.   Beauty Kharismawati S.
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Do you think, a cow can make a telephone activity? No, it cannot. 
It just an humor, that the cow want to take out an insurace for 
protecting itself. That so funny! What do you think about the second 
picture? Do you ever made a telephone activity? Of course, yeah! Let’s 
find challenging tasks which help you to be a good telephone for your 
business activities! 
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It is a short dialogue via telephone between Claire and Jennifer. Let’s see what 
they talk about. 
Claire  : Hello, finance department.  
Jennifer : Hello, can I speak to Adrian Hopwood, please?  
Claire  : I’m afraid he’s in a meeting at the moment. Can I help?  
Jennifer : No, I need to talk to Mr. Hopwood, I think. What time will he be 
out of the meeting?  
Claire  : In about an hour. Can you call back later?  
Jennifer : Okay, I’ll do that.  
Claire  : Or can I take a message?  
Jennifer : Actually, would you mind? Could you tell him that Jennifer 
McAndrews called and that I’m in the office all day if he could call 
me back.  
Claire  : Can I take your number, please?  
Jennifer : Yes, it’s 5556872  
Claire  : 5556872. Okay, I’ll make sure he gets the message.  
Jennifer : Thanks very much for your help, bye!  
Claire  : Goodbye! 
 
Answer the questions orally. 
1. What are the expressions uses in the conversation “making a telephone”? 
2. Who is the caller? 
3. Who is the person that receives the telephone? 
4. Who does she want to speak to? 
5. Is the caller leaves a message? 
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 Your teacher will pronounce some words taken from the text you have read. 
Listen and repeat. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
After you heard the pronunciations of some words above, please look for the 
phonetic transcription symbols of some words above. 
 
 
 
 
 
 
 
 
a. Finance :  /ˈfaɪ.næns/ 
b. Department : /dɪˈpɑːt.mənt/  
c. Afraid :  /əˈfreɪd/ 
d. Meeting : /ˈmiː.tɪŋ/ 
e. Later  : /ˈleɪ.tər/  
f. Actually : /ˈæk.tʃu.ə.li/  
g. Message : /ˈmes.ɪdʒ/ 
h. Mind   :  /maɪnd/ 
Think : 
Thing : 
Tax: 
Task: 
Provisionally: 
Professionally
: 
BOX: 
Book: 
Seat:  
Sit: 
Message: 
Massage: 
Prices: 
Prizes: 
An hour: 
Honor: 
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 Your teacher will pronounce the following expressions. Listen and repeat. 
a. Making Contact: 
1) Hello/Good morning/Good afternoon… 
2) This is Finance department. 
3) Could I speak to … please? 
4) I’d like to speak to … 
b. Taking a call: 
 Jennifer speaking here, can I help you? 
c. Asking for a name/information: 
1) Who’s speaking please? 
2) Are you sure you have the right numbers? 
d. Connecting: 
1) I’ll connect you now to Mr. Burhan. 
2) I’m Sorry Mr. Burhan didn’t here. 
e. Telephone problems: 
1) Could you repeat that please? 
2) I’m afraid, I can’t hear you. 
f. Leaving/taking a message: 
1) Can I leave/take a message? 
2) Would you like to leave a message? 
3) Could you give me your name please? 
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1) Personal Pronouns:   
Personal pronouns refer to specific people or things. Personal pronouns can be 
used as the subject and object of a sentence. Look at the table 
below.                          
SINGULAR PLURAL 
 Subjective objective possessive subjective objective possessive 
1st person I Me my, mine we Us our, ours 
2nd person You You your, yours you You your, yours 
3rd person he 
she 
it 
Him 
her 
it 
his 
her,  hers 
its 
they 
  
them their, theirs 
  
Examples: 
Subject Pronoun Object Pronoun 
a) I like cookies. 
b) Do you like traveling? 
c) He came late. 
d) She is beautiful. 
e) It doesn’t work. 
f) We will leave tomorrow. 
g) Do you need a table for two? 
h) They played doubles. 
a) My mother taught me. 
b) I will help you. 
c) Should I tell him? 
d) I usually go with her. 
e) Can the mechanic repair it? 
f) Chandra will guide us. 
g) Did Sigit and Chandra ask you to 
singing? 
h) Sigit and Chandra beat them. 
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2)  Reflexive / Intensive Pronouns:  the "self" pronouns 
These pronouns can be used only to reflect or intensify a word already there 
in the 
sentence            
Reflexive / intensive pronouns CANNOT REPLACE personal pronouns.     
Examples: 
a) I saw myself in the mirror. 
b) You can finish it by yourself. 
c) Fathir sent himself a copy. 
d) Maya sent herself a copy. 
e) My cat hurt itself. 
f) We can do it ourselves. 
g) Can you help yourselves? 
h) They cannot look after themselves. 
 
 
 Do role play activity. Work with your partner and prepare it well in 
some minutes. Each pair will get the role of the situations. Look lively each of 
your part. Good luck! (Post-test 1) 
a. As a traveler 
 Traveler asks information to travel agent about interesting vacation in 
Jogjakarta 
SINGULAR PLURAL 
 Male/ 
female 
Male 
 
Female Male/Female 
1st person myself - - Ourselves 
2nd person yourself - - Yourselves 
3rd person - himself herself themselves 
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 Traveler chooses one of the vacations in brochure, and then the traveler 
asks to travel agent about price of hotel. 
 The traveler gets the reservation form 
b. As a travel Agent 
 Travel agent gives some information and show the brochure to the 
traveler 
 Travel agent gives hotel brochure and tell about the price 
 Travel agent gives the reservation form that has been written by the travel 
agent to the traveler. 
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LESSON PLAN 
 
Nama Sekolah : SMK N 6 YOGYAKARTA 
Kelas/semester : XI/I 
Mata Pelajaran  : B. Inggris 
Skill   : Speaking 
Alokasi Waktu : 2 x 45 menit 
Topik   : At the Hotel 
 
Standard of Competence:   
2. Communicating in English at an Elementary level 
 
Basic Competence: 
2.3 Understanding simple message through direct and indirect 
communication. 
 
A. Learning Objectives: 
 Students are able to understand expressions which used in direct 
communication to serve costumers at the hotel and the students can be applying in 
the real job.  
 
B. Indicators: 
1. Students are able to pronounce words related to the task with correct stress. 
2. Students are able to utter expressions of “how handling guests at the hotel”. 
3. Students are able to use the expressions of “how handling guests at the hotel” 
in the class fluently. 
4. Students are able to use the expressions of “how handling guests at the hotel” 
in the class through pair work activities with intelligible pronunciation, 
grammar and good choice of vocabularies.   
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5. Students are able to understand with pattern of “reported speech” in the daily 
contexts. 
 
C. Learning Materials 
1. Language Functions 
Please read the conversation below, then practice with your chair mate. 
After that, look for and attention the expressions. 
It is conversation between a front desk and a costumer that he want to book a 
room in this hotel. 
Front Desk: Welcome to the Wyatt Hotel. How may I help you? 
Traveler : I’d like a room please? 
Front Desk : Would you like a single or a double? 
Traveler : I’d like a double, please? 
Front Desk : May I have your name, please? 
Traveler : Timothy Findley. 
Front Desk : Could you spell that please? 
Traveler : F-I-N-D-L-E-Y. 
Front Desk : How many are in your party? 
Traveler : Just two. 
Front Desk : How many nights would you like to stay? 
Traveler : Just tonight. 
Front Desk : How will you be paying? 
Traveler : Is Visa OK? 
Front Desk : That’ll be fine. Would you like a wake-up call? 
Traveler : Yes, I’d like a wake-up call for 6:30. Do you have a pool? 
Front desk : Yes, we do. It is on the 2nd floor. Here’s your key. That’s room 
405 on the fourth floor. 
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2. Key Vocabulary and Key Grammar 
a. Key Vocabulary 
Verb  : spell, stay. 
Noun  : Party, visa, pool, floor. 
Exclamation :  please. 
Adjective : single, double, paying. 
Adverb  : how, just, night, tonight. 
 
b. Key Grammar 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Reported speech is used to report what someone says 
or said. There are three kinds of reported speech. 
1) Reported Statement 
Examples: 
a) Susan : “ I work in an office.” 
Susan says that she works in an office. 
b) Lia said “ I want to bring my camera tomorrow.” 
Lia said that she wanted to bring her camera 
tomorrow. 
2) Reported Commands 
Examples: 
a) Father : “Do your homework!” 
Father told me to do my homework. 
b) Teacher : “Don’t talk to your friends when 
I’m speaking!” 
Teacher told me not to talk to my friends when 
she is speaking. 
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3. Media and Sources 
Tools : Laptop, Speaker, Whiteboard, Board maker, etc. 
Media : Big Picture, role-play card, handout. 
Sources :  
a. Sutinah, E., Nurhayani, I., Kartini, N. E., Mulyana, H., Aisyah, N., 
Kesuma, R. F., Astuti, E. M., 2010. Get Along with English for 
Vocational School Grade XI Elementary Level. Jakarta: PT Gelora 
Aksara Pratama. 
b. Oxford Advanced learner’s dictionary. 
c. Real objects in the classroom. 
 
D. Learning Method 
PPP (Presentation, Practice, Production) 
 
E. Procedures (Stages of teaching-learning) 
1. Opening/Pre-teaching 
a. Greeting 
b. Praying 
c. Checking students’ attendance 
 
 
3) Reported Questions 
Examples: 
a) Peter : “Do you smoke?” 
Peter asked me if I smoked. 
b) Sani : “What do you usually do in the morning?” 
Sani asked to me what I usually did in the morning 
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d. Reviewing the lesson before 
e. Warming up by giving questions leading to the topic. 
(Look at the picture!) 
Answer the questions orally based on the picture above! 
1. What are the people doing? 
2. Where are they? 
3. In your opinion, what kind of job that the man do? 
4. Can you give other example of jobs, besides in the picture? What are 
those? 
5. What should you say first when you do as the woman in the picture? 
 
2. Main Activity 
a. Presentation 
1) The teacher shows the picture of hotel and the receptionist activity. 
2) The teacher asks students to answer the questions orally. 
3) The teacher asks the students to pronounce some words in the table 
appropriate with the phonetic transcription symbols.  
4) The teacher provides ask the students to match pictures and the name in 
the column, then the students answer the questions. . 
b. Practice 
1) The students are asked to read and practice a dialog with her/his pairs in 
the class. 
2) The students look for some expressions based on the dialog. 
3) The students fill in the blank dialog based on the recording. 
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4) The students voluntarily practice the complete dialog in their own chair. 
5) The students are asked to study some expressions of “how handling 
guests in hotel”. 
c. Production (Post-test 2) 
1) The students are asked to make a dialogue based on the clue in role-
play’s card and based on the situation. 
2) The students perform the dialogue in front of the class in pairs 
(voluntarily). 
 
F. TASKS 
 
Please pronounce some words below! 
 
 
 
 
 
 
 
 
 
 
 
a. Spell : /spel/  
b. Stay :  /steɪ/ 
c. Party : /ˈpɑː.ti/  
d. Visa : /ˈviː.zə/ 
e. Pool : /puːl/ 
f. Floor :/flɔːr/  
g. Single:/ˈsɪŋ.ɡl ̩/ 
h.  
 
h. double  :/ˈdʌb.l ̩/ 
i. paying : /’peɪ.ɪŋ/ 
j. How : /haʊ/ 
k.  Just : /dʒʌst/ 
l. Night  :/naɪt/ 
m. Tonight : /təˈnaɪt/ 
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 Below are kinds of jobs at hotel. Please match each picture with the 
name in the column. 
a.  
 
b.  
c.  
d.  
e.  
f.  
g.  
 
 
 
 
 
 
 
 
 
1. Receptionist  5.Room boy 
2. Maids   6.Bellhops 
3. Manager 
4. Security   7.Waiters 
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Please read the conversation below, then practice with your chair mate. 
After that, look for and attention the expressions. 
It is conversation between a front desk and a costumer that he wants to book a 
room in this hotel. 
Front Desk: Welcome to the Wyatt Hotel. How may I help you? 
Traveler : I’d like a room please? 
Front Desk : Would you like a single or a double? 
Traveler : I’d like a double, please? 
Front Desk : May I have your name, please? 
Traveler : Timothy Findley. 
Front Desk : Could you spell that please? 
Traveler : F-I-N-D-L-E-Y. 
Front Desk : How many are in your party? 
Traveler : Just two. 
Front Desk : How many nights would you like to stay? 
Traveler : Just tonight. 
Front Desk : How will you be paying? 
Traveler : Is Visa OK? 
Front Desk : That’ll be fine. Would you like a wake-up call? 
Traveler : Yes, I’d like a wake-up call for 6:30. Do you have a pool? 
 Front desk : Yes, we do. It is on the 2nd floor. Here’s your key. That’s room 
405 on the fourth floor. 
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 Please listen to the recording carefully, then fill in the blank based on 
what you hear. It will be played twice. 
Receptionist : ……………………. (1). May I help you, Sir? 
Guests  : Good Morning! ………………………………………..(2). 
Receptionist : Sure Sir, single or double? 
Guests  : Double. Double, of course! 
Receptionist : Just a moment, Sir…(look at the computer)… yes Sir, 
……………………………………………………… (3). 
Guests : Ah! She wants to know if we could get a room on the 
ground floor. 
Receptionist : Let me see... (Look at the computer)…Yes! We have just 
one room next to the lift. …………………(4)? 
Guests  : All right. We will take that one. 
……………………….(5)? 
Receptionist : For a double room, it is Rs 1500-, per day. 
Guests  : Okay. What about food? ……………………………… 
(6)? 
Receptionist : Yes, we do have a restaurant. You could order food from 
your room itself. 
Guests  : You have hot water throughout the day, don’t you? 
Receptionist : Yes, Sir. …………………………………….(7). We also 
provide room-heaters since it’s very cold here. 
Guests  : Oh good, one last information. Would you be able to 
arrange transport for us to go around Kodaikanal? 
Receptionist : Certain. But that will cost you extra, Sir. 
Guests  : That’s fine. We will discuss that later. Probably after 
breakfast, ………………………………………….(8).  
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Receptionist : Sure, Sir. ………………………………………….(9). The 
attender will carry your suitcases. Its room number 15. In 
case you require anything else, please do call room service. 
Guests  : Yes, of course! Thank you so much. Ah, yes… 
……………………………………………………….(10)? 
Receptionist : Sure, Sir. Have a nice stay here. 
Guests  : Thank you. 
 
 
Focus on the expression below. Then, practice after the teacher pronounces it. 
Expressions used in handling guests: 
a. I would like to book ...  
b. I would like to reserve ...  
c. I would require ...  
d. I would be grateful ...  
e. For the week/month of ...  
f. From the 1st july  
g. A room with bath and shower  
h. An air-conditioned room  
i. A room which faces the sea  
j. I would be grateful if you would confirm this reservation.  
k. Please answer as soon as possible.  
l. I am writing to confirm ...  
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Reported speech is used to report what someone 
says or said. There are three kinds of reported 
speech. 
1) Reported Statement 
Examples: 
a) Susan : “ I work in an office.” 
Susan says that she works in an office. 
b) Lia said “ I want to bring my camera tomorrow.” 
Lia said that she wanted to bring her camera 
tomorrow. 
2) Reported Commands 
Examples: 
a) Father : “Do your homework!” 
Father told me to do my homework. 
b) Teacher : “Don’t talk to your friends when I’m 
speaking!” 
Teacher told me not to talk to my friends when 
she is speaking. 
3) Reported Questions 
Examples: 
a) Peter : “Do you smoke?” 
Peter asked me if I smoked. 
b) Sani : “What do you usually do in the 
morning?” 
Sani asked to me what I usually did in the 
morning 
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 Do role play activity. Work with your partner. Each pair will get the role 
of the situations. Look lively each of your part. Please look carefully at each 
of the picture, and play it. Good luck! 
 (Post Test) 
1.  greeting and ask to the receptionist about the room. 
2. greetings and gives information about kinds of room. There are 
two kinds of room   and . 
3.  choose the . They ask about the . 
4.  tells if the price for is about $200 per 
night. She asks how long you and your partner book the room. 
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5.  book from 7th  August and for one week. Then, they pay with  
 
. They also give additional information, if they want to room with  
 
. 
 
6.  accepts their request. Then write their ID into 
.  
 
7.  Name : Mr. Darwis. Address: Washington DC no.07. Sex : 
Male. Id number: 010908.Telephone number: 080-190 
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G. Closing 
1. The lesson will be end up when all of the students do the role play. 
2. The teacher assesses the students and gives feedback.. 
3. The students and teacher do a prayer. 
H. Assessment 
The scoring technique is using rubrics of speaking.  The aspects are fluency, 
pronunciation, accuracy, vocabulary, and content.  
(Rubric of speaking were enclosed) 
Perfect scoring = (fluency + pronunciation + accuracy + vocabulary )  
      
 
Approved by      Yogyakarta,    October 2013 
English Teacher     Researcher 
 
 
 
Bambang Pratikno, M. Hum.   Beauty Kharismawati S. 
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Answer the questions 
orally based on the 
picture above! 
1. What are the 
people doing? 
2. Where are they? 
3. In your opinion, 
what kind of job 
that the man do? 
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Please pronounce some words below! 
 
 
 
 
 
 
 
 
 
 
 
  
 Below are kinds of jobs at hotel. Please match each picture with the 
name in the column. 
 
a. 
a. Spell : /spel/  
b. Stay :  /steɪ/ 
c. Party : /ˈpɑː.ti/  
d. Visa : /ˈviː.zə/ 
e. Pool : /puːl/ 
f. Floor :/flɔːr/  
g. Single:/ˈsɪŋ.ɡl ̩/ 
 
 
h. double  :/ˈdʌb.l ̩/ 
i. paying : /’peɪ.ɪŋ/ 
j. How : /haʊ/ 
k. Just : /dʒʌst/ 
l. Night  :/naɪt/ 
m.Tonight : /təˈnaɪt/ 
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b. 
 
c.  
d.  
e.  
f.  
 
1. Receptionist 
2. Manager 
3. Room boy 
4. Security 
5. Maids  
6.  Waiters 
7. Bellhops 
 
190 
 
 
 
  
Please read the conversation below, then practice with your chair mate. 
After that, look for and attention the expressions. 
It is conversation between a front desk and a costumer that he wants to 
book a room in this hotel. 
Front Desk : Welcome to the Wyatt Hotel. How may I help you? 
Traveler  : I’d like a room please? 
Front Desk : Would you like a single or a double? 
Traveler  : I’d like a double, please? 
Front Desk : May I have your name, please? 
Traveler  : Timothy Findley. 
Front Desk : Could you spell that please? 
Traveler  : F-I-N-D-L-E-Y. 
Front Desk : How many are in your party? 
Traveler  : Just two. 
Front Desk : How many nights would you like to stay? 
Traveler  : Just tonight. 
Front Desk : How will you be paying? 
Traveler  : Is Visa OK? 
Front Desk : That’ll be fine. Would you like a wake-up call? 
Traveler : Yes, I’d like a wake-up call for 6:30. Do you have a pool? 
 Front desk : Yes, we do. It is on the 2nd floor. Here’s your key. That’s 
room 405 on the fourth floor. 
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 Please listen to the recording carefully, then fill in the blank based on what 
you hear. It will be played twice. 
Receptionist : ……………………. (1). May I help you, Sir? 
Guests  : Good Morning! ………………………………………..(2). 
Receptionist : Sure Sir, single or double? 
Guests  : Double. Double, of course! 
Receptionist : Just a moment, Sir…(look at the computer)… yes Sir, 
……………………………………………………… (3). 
Guests : Ah! She wants to know if we could get a room on the 
ground floor. 
Receptionist : Let me see... (Look at the computer)…Yes! We have 
just one room next to the lift. …………………(4)? 
Guests  : All right. We will take that one. ……………………….(5)? 
Receptionist : For a double room, it is Rs 1500-, per day. 
Guests  : Okay. What about food? ……………………………… (6)? 
Receptionist : Yes, we do have a restaurant. You could order food 
from your room itself. 
Guests  : You have hot water throughout the day, don’t you? 
Receptionist : Yes, Sir. …………………………………….(7). We also provide 
room-heaters since it’s very cold here. 
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Guests  : Oh good, one last information. Would you be able to 
arrange transport for us to go around Kodaikanal? 
Receptionist : Certain. But that will cost you extra, Sir. 
Guests  : That’s fine. We will discuss that later. Probably 
after breakfast, ………………………………………….(8).  
Receptionist : Sure, Sir. ………………………………………….(9). The attender 
will carry your suitcases. Its room number 15. In case 
you require anything else, please do call room service. 
Guests  : Yes, of course! Thank you so much. Ah, yes… 
……………………………………………………….(10)? 
Receptionist : Sure, Sir. Have a nice stay here. 
Guests  : Thank you. 
 
 
Focus on the expression below. Then, practice after the teacher pronounces it. 
Expressions used in handling guests: 
a. I would like to book ...  
b. I would like to reserve ...  
c. I would require ...  
d. I would be grateful ...  
e. For the week/month of ...  
f. From the 1st july  
g. A room with bath and shower  
h. An air-conditioned room  
i. A room which faces the sea  
j. I would be grateful if you 
would confirm this reservation.  
k. Please answer as soon as 
possible.  
l. I am writing to confirm ...  
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Reported speech is used to report what someone says 
or said. There are three kinds of reported speech. 
1) Reported Statement 
Examples: 
a) Susan : “ I work in an office.” 
Susan says that she works in an office. 
b) Lia said “ I want to bring my camera tomorrow.” 
Lia said that she wanted to bring her camera 
tomorrow. 
2) Reported Commands 
Examples: 
a) Father : “Do your homework!” 
Father told me to do my homework. 
b) Teacher: “Don’t talk to your friends when I’m 
speaking!” 
Teacher told me not to talk to my friends when 
she is speaking. 
3) Reported Questions 
Examples: 
a) Peter : “Do you smoke?” 
Peter asked me if I smoked. 
b) Sani : “What do you usually do in the 
morning?” 
Sani asked to me what I usually did in the 
morning 
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 Do role play activity. Work with your partner. Each pair will get the role of 
the situations. Look lively each of your part. Please look carefully at each of the 
picture, and play it. Good luck! 
 (Post Test 2) 
8.  greeting and ask to the receptionist about the room. 
9. greetings and gives information about kinds of room. There 
are two kinds of room   and . 
10.  choose the . They ask about the 
. 
11.  tells if the price for is about $200 per 
night. She asks how long you and your partner book the room. 
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12.  book from 7th  August and for one week. Then, they pay 
with  
 
. They also give additional information, if they want to room with  
 
. 
 
13.  accepts their request. Then write their ID into 
.  
 
14.  Name : Mr. Darwis. Address: Washington DC no.07. Sex : 
Male. Id number: 010908.Telephone number: 080-190.
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Appendix 4Interview Guidelines 
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Interview Guidelines 
A. Before Implementing the Actions 
1. To the English Teacher 
1. Hal-hal apa saja yang membuat speaking itu penting di era global seperti 
sekarang ini, menurut Bapak? 
2. Apakah murid-murid tertarik untuk pembelajaran Bahasa Inggris, khususnya 
speaking Pak? 
3. Menurut Bapak, hambatan atau kesulitan apa saja saat mengajarkan speaking 
untuk siswa jurusan UPW kelas XI ini? 
4. Bagamaina solusi yang Bapak terapkan untuk keluar dari permasalahan 
tersebut? 
5. Apakah Bapak tahu aktivitas speaking through role play? Jika iya, apakah 
pendapat Bapak tentang metode ini, dan apakah Bapak pernah 
menggunkannya sebelumnya? 
6. Apakah harapan Bapak selanjutnya tentang pembelajaran speaking di kelas XI 
UPW ini pak? 
 
2. To the Students 
1. Bagaimana pendapat kamu tentang pembelajaran Bahasa Inggris yang pernah 
kamu ikuti selama menjadi siswa kelas XI jurusan UPW ini? 
2. Menurut kamu dari listening, speaking, reading dan writing, yang paling 
kamu suka skill yang mana?  
3. Seberapa pentingkah pembelajaran speaking untuk menduknug jurusan kamu 
ini, apalagi nantinya kamu akan menjadi seseorang yang siap kerja setelah 
lulus dari SMK ini? Contohnya hal-hal apa saja? 
4. Menurut kamu, apakah ada hambatan atau kesulitan saat belajar speaking? 
5. Apakah harapan kamu tentang pembelajaran speaking di kelas XI UPW ini? 
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B. After Implementing the Actions (Cycle 1) 
1. To the English Teacher 
1. Bagaimana tanggapan Bapak, terkait dengan aktifitas saya yang sudah di 
lakukan pada saat pembelajaran dan praktek, mengajarkan speaking dengan 
aktifitas role play? 
2. Selama pengamatan Bapak, apakah ada kendala atau hambatan yang ditemui 
pada saat pembelajaran dan praktek speaking dengan menggunakan aktivitas 
role play? 
3. Menurut Bapak, apakah pembelajaran speaking dengan aktifitas role play 
seperti pada cycle 1 ini,dapat meningkatkan kemampuan belajar murid-murid 
dalam pembelajaran speaking? 
4. Apkah aktifitas role play ini efektif, ketika diterapkan di kelas XI UPW SMK 
N 6 Yogyakarta untuk pembelajaran speaking? 
5. Bagaimana saran untuk kegiatan di Cycle 2? 
 
2. To the Students 
1. Menurut kamu, bagaimana pendapat kamu tentang aktifitas role play untuk 
pembelajaran speaking di kelas ini? 
2. Apakah kamu tertarik dengan pembelajaran speaking dengan aktifitas role 
play? 
3. Menurut kamu, apakah ada kesulitan atau hambatan yang kamu temui ketika 
kamu melakukan aktifitas role play dalam mempelajari speaking? 
4. Menurut kamu, apakah pembelajaran speaking dengan aktifitas role play ini 
dapat meningkatkan kemampuan speaking kamu? 
5. Bagaimana saran untuk kegiatan selanjutnya? 
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C. After Implementing the Action (Cycle 2) 
1. For the Teacher 
1. Bagaimana penilaian Bapak terhadap kemampuan speaking siswa di Cycle 2 
ini? 
2. Apa saja kekurangan yang ada di Cycle 2 ini menurut pendapat Bapak? 
3. Menurut Bapak, kemajuan apa saja, yang di capai siswa kelas XI UPW dalam 
Cycle 2 ini? 
4. Apa saran Bapak, untuk pembelajaran speaking dengan menggunakan role 
play? 
5. Apakah menurut Bapak, siswa kelas XI UPW ini menyukai kegiatan speaking 
dengan menggunakan role play, seperti sekarang ini? Jika iya, apa indicator 
yang terlihat dari mereka, Pak? 
 
2. For the Students 
1. Apa pendapat kamu untuk kegiatan speaking selama belajar 6 kali pertemuan 
ini? 
2. Apakah kamu menyukai kegiatan speaking dengan aktifitas role play seperti 
ini? 
3. Apakah kegiatan role play ini, dapat meningkatkan kemampuan speaking 
kamu? 
4. Kemajuan apa saja yang kamu rasakan setelah mengikuti kelas speaking 
dengan aktifitas role play seperti sekarang ini? 
5. Kesan apa yang kamu dapat setelah mengikuti kegiatan speaking dengan 
aktifitas role play ini? 
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Appendix 5Scoring Rubrics 
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SCORING RUBRICS 
1) Fluency 
Criterion: Speaking fluently in natural hesitations. 
Table 1: Fluency Score and Indicators 
Score Indicators 
10 
The student speaks very fluently in communication to perform the 
expected competency. 
9 
The student speaks fluently in communication to perform the expected 
competency but there are natural hesitations. 
8 
The student speaks quite fluently in communication to perform the 
expected competency, although there are hesitations which are not 
quite natural. 
7 
The student speaks quite fluently in communication to perform the 
expected competency, although there are often hesitations which are 
not quite natural. 
6 
The student does not speak quite fluently in communication to 
perform the expected competency, sometimes she/he impended by 
language that she/he speaks rather slowly and hesitantly, sometimes 
those problems disrupt the performance. 
5 
The student does not speak quite fluently in communication to 
perform the expected competency, sometimes she/he impended by 
language that she/he speaks slowly and hesitantly, sometimes those 
problems disrupt the performance. 
4 
The student does not speak quite fluently in communication to 
perform the expected competency, sometimes she/he impended by 
language that she/he speaks hesitantly and sometimes pauses quite 
long; those problems disrupt the performance. 
3 
The student speaks very slowly and discontinuously (like speaking 
per word with simple pattern) even pauses very long in communication 
to perform the expected competency. 
2 
The student speaks very slowly and often discontinuously (like 
speaking per word with simple pattern); suddenly stop in 
communication to perform the expected competency. 
1 
The students communicates very difficult to perform the expected 
competency; he/she speaks very slowly and always discontinuous 
(like speaking per word with simple pattern) and even stop. 
 
2) Pronunciation 
Criterion: Speaking in unambiguous sound and use appropriate intonation 
and pauses. 
 
209 
 
 
 
 
Table 2: Pronunciation Score and Indicators 
Score Indicators 
10 
The student speaks never makes pronunciation mistakes in 
performing the expected competency; intonation and stress are 
appropriate; all sounds are unambiguous and can be understood. 
9 
The student speaks almost never makes pronunciation mistakes in 
performing the expected competency; intonation and stress are 
appropriate; a few sounds are ambiguous and can be understood. 
8 
The student speaks rarely makes pronunciation mistakes in 
performing the expected competency; intonation and stress are 
sometimes not appropriate; some sounds are rather ambiguous but 
can be understood. 
7 
The student speaks rarely makes pronunciation mistakes in 
performing the expected competency; intonation and stress are 
sometimes no quite appropriate; some sounds are ambiguous but 
can be understood. 
6 
The student speaks often makes pronunciation mistakes in performing 
the expected competency; intonation and stress are appropriate; some 
sounds are ambiguous and rather difficult to be understood. 
5 
The student speaks make pronunciation mistakes very often in 
performing the expected competency; intonation and stress are 
inappropriate; some sounds are ambiguous and difficult to be 
understood. 
4 
The student speaks almost always makes pronunciation mistakes in 
performing the expected competency; intonation and stress are very 
inappropriate; some sounds are ambiguous and difficult to be 
understood. 
3 
The student speaks always makes pronunciation mistakes in 
performing the expected competency; some sounds are ambiguous 
because pronunciation is not clear; student speaks without considering 
intonation and stress. 
2 
The student speaks always make pronunciation mistakes in 
performing the expected competency; such as many sounds are 
ambiguous because pronunciation is not clear. 
1 
The student speaks cannot pronounce well at all in performing the 
expected competency; many sounds are ambiguous because 
pronunciation is not clear. 
 
3) Accuracy 
Criterion: using simple and complex grammatical structure correctly. 
Table 3: Accuracy Score and Indicators 
Score Indicators 
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10 
The student speaks never makes any grammatical mistakes in 
performing the expected competency; both in basic grammatical 
structures (like phrases, simple and compound sentence) and in complex 
structure like complex sentence. 
9 
The student speaks almost never makes any grammatical mistakes in 
performing the expected competency; basic grammatical structures like 
phrases, simple and compound sentence) but makes very mistakes in 
complex structure like complex sentence, however those mistakes do not 
impede meaning. 
8 
The student make grammatical mistakes very rare mistakes in basic 
grammatical structures (like phrases, simple and compound sentence) 
and make few mistake in complex structures (like complex sentences) 
in performing expected competency so that they rather impede meaning. 
7 
The student makes grammatical mistakes very rare mistakes in basic 
grammatical structures (like phrases, simple and compound sentence) 
and makes some mistakes in complex structures (like complex 
sentences) in performing the expected competency so that they rather 
impede meaning. 
6 
The student speaks sometimes makes grammatical mistakes very rare 
in basic grammatical structure (like phrases, simple and compound 
sentence) and makes quite a lot mistakes in complex structures (like 
complex sentences) in performing the expected competency so that they 
rather impede meaning. 
5 
The student often makes grammatical mistakes in basic grammatical 
structure (like phrases, simple and compound sentence) and makes 
quite a lot mistakes in complex structures (like complex sentences). 
4 
The student very often makes grammatical mistakes in basic 
grammatical structure (like phrases, simple and compound sentence) and 
makes many mistakes in complex structures (like complex sentences) 
the mistakes strongly impede communication in performing expected 
competency. 
3 
The student usually makes grammatical mistakes in most of basic 
grammatical structure (like phrases, simple and compound sentence) 
and there is no effort to use complex structure well, the mistakes 
strongly impede communication in performing expected competency. 
2 
The student always makes grammatical mistakes in most of basic 
grammatical structure (like phrases, simple and compound sentence) and 
there is no effort to use complex structure well, the mistakes strongly 
impede communication in performing expected competency. 
1 
The student has no mastery of grammar to perform the expected 
communication so that the grammatical structures are entirely 
incorrect. 
4) Vocabulary 
Criterion: using many vocabulary variations and appropriate word choices. 
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Table 4: Vocabulary Scores and Indicators 
Score Indicators 
10 
The student uses so many vocabulary variations and no mistakes in 
word choice in performing the expected competency. 
9 
The student uses many vocabulary variations and only makes very few 
mistakes in word choice in performing the expected competency. 
8 
The student uses quite many vocabulary variations and only makes few 
mistakes in word choice but those are sufficient in performing the 
expected competency.  
7 
The student uses few vocabulary variations and uses word choices, 
which are not appropriate but sufficient to perform the expected 
competency. He/she has to explain ideas to get the appropriate word. 
6 
The student uses very few vocabulary variations and uses word 
choices, which are not quite appropriate and not quite sufficient to 
perform the expected competency. He/she has to explain ideas to get the 
appropriate words. 
5 
The student uses limited vocabulary and inappropriate word choices 
to perform the expected competency. He/she often explain ideas because 
of the insufficient vocabulary and sometimes asks teacher to express 
certain ideas. 
4 
The student uses limited vocabulary and very inappropriate word 
choices to perform the expected competency. He/she often explain ideas 
because of the insufficient vocabulary and sometimes asks teacher to 
express certain ideas. 
3 
The student uses limited vocabulary to perform the expected 
competency. So that the communication is rather difficult to 
understand. Hs/she often asks teacher to express certain ideas. 
2 
The student uses very limited vocabulary to perform the expected 
competency. So that the communication is difficult to understand. 
He/she has to ask teacher to express certain ideas. 
1 
The student has no mastery of vocabulary to perform the expected 
competency so that the communication is unclear and very difficult to 
understand. He/she always asks to the teacher to be able express ideas 
Assessment rubric that uses in this research is based on speaking scoring 
rubric proposed by Purwaningsih (2009) on her thesis “Designing a Rubric to 
Assess Students’ Speaking Performance in SMK”. The rubric is shown below. 
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Appendix 6. Questionnaire 
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KUESIONER 
Assalamualaikum Wr. Wb. 
Adek-adek terimakasih atas waktu yang kalian berikan. Ini merupakan kuisoner 
untuk mengetahui bagaimana pembelajaran Bahasa Inggris selama ini, baik saat 
sebelum dengan peneliti ataupun saat dengan peneliti. Kerahasaiaan identitas 
adek-adek akan terjamin. Silahkan mengikuti petunjuk yang telah ada: 
Berdasarkan statements dibawah ini,beri tanda (V) salah satu angka dari 5 pilihan 
(1-5) yang mencerminkan frekuensi kesepahaman dengan statements yang ada. 
Nama  : 
No / Kls : 
1 = SANGAT TIDAK SETUJU 
2 = TIDAK SETUJU 
3 = NETRAL 
4 = SETUJU 
5 = SANGAT SETUJU 
NO PERNYATAAN 1 2 3 4 5 
1 Pelajaran Bahasa Inggris selama kelas XI 
ini telah memenuhi kebutuhan saya untuk 
terjun ke dunia kerja. 
     
2 Pembelajaran Bahasa Inggris selama kelas 
XI, cukup memberikan wadah untuk 
praktek speaking. 
     
3 Sebelum menggunakan role play, saya 
pernah praktek speaking dengan 
menggunakan real job situation saat 
pelajaran Bahasa Inggris di kelas XI. 
     
4 Ketika ada kesalahan pelafalan guru 
memberikan koreksi ataupun feedback. 
     
5 Saya telah fasih speaking sebelum 
mengikuti aktifitas role play. 
     
6 Saya pernah menerima materi tentang 
penggunaan ekspresi guest handling 
sebelum mengikuti aktifitas rola play. 
     
7 Saya sering ragu-ragu dalam berucap 
Bahasa Inggris, karena takut salah, 
     
8 Aktifitas role play yang dilakukan peneliti 
dapat memberikan wadah yang cukup 
untuk praktek speaking saya. 
     
9 Aktifitas role play dapat meningkatakan 
pemahaman saya tentang penggunaan 
ekspresi-ekspresi dalam dunia kerja saya 
kelak. 
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10 Aktifitas role play dapat meningkatakan 
kosakata saya yang berhubungan dengan 
tourism. 
     
11 Melalui aktifitas role play, saya 
memahami tentang intonasi yang 
digunakan dalam berbicara. 
     
12 Melalui aktifitas role play ini, kefasihan 
saya dalam speaking meningkat. 
     
13 Melalui aktifitas role play ini, saya dapat 
meningkatkan pemahaman saya saat 
berinteraksi. 
     
14 Aktifitas role play ini dapat meningkatkan 
ketepatan pelafalan dalam speaking saya. 
     
15 Peneliti sering memberikan feedback dan 
koreksi yang membangun ketika saya 
melakukan kesalahan dalam speaking. 
     
16 Penugasan dengan role play yang 
diberikan oleh peneliti telah mencakup 
kebutuhan speaking saya. 
     
17 Kegiatan yang di lakukan peneliti dapat 
memotivasi saya dalam praktek speaking. 
     
18 Penugasan yang diberikan peneliti untuk 
meningkatkan kemampuan speaking saya 
dalam aktifitas role play ini menggunakan 
penugasan oral. 
     
19 Pembelajaran speaking dengan role play 
ini sangat menarik bagi saya. 
     
20 Saya merasa enjoy saat praktek speaking 
dengan menggunakan role play. 
     
21 Aktifitas role play ini dapat meningkatkan 
kekreativitasan saya dalam prnggunaan 
vocabulary. 
     
22 Aktifitas role play ini dapat meningkatkan 
kemampuan speaking saya. 
     
23 Peneliti menggunakan media listening 
untuk meningkatkan kemampuan speaking 
saya. 
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FIELD NOTES 
 
R : Researcher 
ET : English Teacher 
O : Observer 
C : Collaborator 
SS : Students 
S : Student 
 
Field Note 1 
Sabtu, 11 Oktober 2013 
1 
07.15 R mengirim sms kepada ET untuk membuat janji, apakah hari ini dapat 
bertemu untuk menindak lanjuti obserbvasi yang telah dilaksanakan pada 3 
Juli 2013 yang lalu. 
2 
09.35 ET membalas sms, dan mengatakan bahwa menyetujui untuk 
melakukan pertemuan pada hari ini jam 13.30 di SMK N 6 Yogyakarta, saat 
kelas Bahasa Inggris berlangsung. 
3 
13.00 R telah sampai SMK N 6 Yogyakarta dan menunggu kedatanganE T, 
di ruang tunggu lantai 2 depan kantor guru. 
4 
13.37 ET telah sampai depan kantor dan menyapa R dan menanyakan ada 
keperluan apa sampai R datang menemui ET. 
5 
R menjelaskan niat kedatangan R untuk menindak lanjuti rencana penelitian 
yang pernah dibahas saat melakukan obserbvasi kelas pada tanggal 3 Juli 
2013 yang lalu. 
6 
ET memahami maksud kedatangan R dan mengijinkan R untuk melakukan 
penelitian dikelas XI UPW, yang diampu beliau dan dimulai pada tanggal 19 
Oktober setelah beliau selesai melakukan penelitian PPG di kelas tersebut. 
7 
R juga menjelaskan secara singkat tentang metode yang akan digunakan dan 
memberikan RPP pertemuan pertama, proposal skripsi, serta scoring rubric. 
R juga meminta ET untuk menjadi collaborator saat R melakukan penelitian, 
serta menjadi penilai saat kegiatan pre-test dan post-test berlangsung. ET 
menyetujui rencana R. 
8 
Sebelum berpamitan pulang, ET memperkenalkan R kepada salah seorang 
mahasiswa PPL dari Sanata Dharma yang bernama Priska. 
9 
Saat perkenalan singkat itu, R bermaksud meminta nomor telepon Priska 
untuk sekedar mengakrabkan diri. 
10 Tepat pukul 13.56 R berpamitan pulang kepada ET dan Priska. 
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Field Note 2 
Sabtu, 19 Oktober 2013 
1 05.50 R menerima sms dari ET, yang menanyakan apakah R jadi 
menggunakan kelas beliau untuk penelitian pada hari ini. 
2 07.01 R membalas sms ET dan mengatakan jadi menggunakan kelas beliau 
hari ini untuk penelitian. 
3 13.00 R telah sampai SMK N 6 Yogyakarta dan menunggu kedatanganE T, 
di ruang tunggu lantai 2 depan kantor guru. 
4 13.10 ET telah sampai depan kantor dan menyapa R dan menanyakan 
kesiapan R. 
5 R menjelaskan rencana yang akan R lakukan pada hari ini, yaitu sekedar little 
class observation dan setelah itu melakukan pre-test untuk seluruh SS. 
6 ET menyetujui rencana R dan mengajak R untuk segera masuk kedalam kelas 
UPW, mengingat bel telah berbunyi, yang menandai SS telah measuki jam 
pelajaran Bahasa Inggris. 
7 Setelah memasuki kelas tepat pukul 13.35, ET langsung menanyakan siapa 
yang tidak masuk pada hari ini. “Who is absent today?” Kemudian ET 
menanyakan kabar SS, “ How are you today?” 
8 SS menjawab” Heny, Ajeng dan Nada mereka nggak masuk pak 
bembeng”.Kemudian menjawab, “I’m fain thank you and you?” 
9 ET menjawab pertanyaan “I’m fine too, thank you”. Kemudian ET 
memperkenalkan R kepada SS dan member tahu maksud kedatangan R ke 
kelas mereka. 
10 SS masih ingat kepada R yang pernah melakukan observasi di kelas mereka 
pada semester yang lalu. 
11 ET memberikan attention gather kepada SS dengan memberikan lelucon 
dalam Bahasa Inggris. “Okay class, before we start our lesson today, I have a 
question. There are 5 birds in the branch, then a hunter kills 2 birds and the 
others have been flown. So, how many birds that have been left?” 
12 SS saling berebut menjawab. S menjawab “3 pak”. Dan kebanyakan dari SS 
menjawab 3 burung yang tersisa.  
13 Kemudian ET menjawab, “kok bisa 3? Ya jawabannya 2”. ET pun tersenyum 
renyah. 
14 SS balik bertanya “Kok bisa 2 pak?”, ET pun menjawab “ ya dual ah, kan 
yang saya tanyakan berapa banyak burung yang tersisa. Ya yang tersisa 
hanya 2, burung yang mati itu, kan yang 3 sudah terbang, jadi gak bisa 
dihitung”. Semua SS pun tertawa riuh. 
15 Sebelum R dipersilahkan untuk menggantikan ET, ET menanyakan apakah 
ada pertanyaan yang berkaitan dengan pelajaran pada minggu lalu, yaitu 
tentang “have group” dan “be group”. 
16 Banyak diantara SS yang belum paham dengan penjelasan ET. Kemudian 
kutrang lebih 15 menit, ET menjelaskan kembali tentang topik pembelajaran 
tersebut. 
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17 Setelah dikira cukup tentang penjelasan topic pembelajaran tersebut, ET 
mempersilahkan R untuk menggantikan beliau didepan kelas. ET duduk di 
kursi guru sembari mengamati kegiatan R. 
18 R ke depan kelas untuk menjelaskan maksud kedatangan R di kelas tersebut.  
19 Setelah semua SS dirasa cukup paham dan tidak ada pertanyaan yang lain, R 
menyampaikan kepada SS bahwa hari ini akan diadakan sebuah permainan 
yang menarik untuk SS. 
20 R meminta SS berhitung dari 1 sampai 10, untuk menentukan kelompok 
mereka. Mereka melakukannya dengan baik. 
21 Setelah semua SS memiliki kelompoknya masing-masing, R mulai 
menjelaskan maksud permainan tersebut. Pada kesempatan kali ini, seluruh 
SS diminta untuk melakukan pre-test dengan bermain peran sesuai dengan 
role-play cards yang telah disediakan oleh R. 
22 Urutan siapa yang perform duluan ditentukan oleh pengambilan nomor 
undian yang dilakukan kesepuluh kelompok tersebut. 
23 Setelah dirasa cukup siap, R dan ET sebagai Collaborator menyiapkan diri 
masing-masing serta membawa persenjataan mereka berupa scoring rubric 
dan daftar nama SS. 
24 Tidak semua SS mampu dengan fluently, accurately, dan memilki 
pronunciation yang baik serta memiliki banyak perbendaharaan kosakata.  
25 Ada salah seorang S yang dirasa fluent, good prunonciation dan memiliki 
banyak perbendaharaan. Namun, kebanyakan dari mereka memiliki kesulitan 
dalam pelafalan.  
26 R cukup kewalahan dalam menghandle kelas tersebut, karena kebetulan 
jadwal pelajaran Bahasa Inggris mereka pada hari Sabtu dan jam terakhir. 
Banyak siswa yang telah menyerukan untuk segera pulang. 
27 Setelah semua group menyelesaikan pre-testnya, R meminta 5 orang dari 
siswa UPW untuk menjadi volunteer interviewnya. Sebelum melakukan 
interview, R menutup pembelajaran pada hari ini. 
28 ET meninggalkan kelas tersebut dan menuju ke ruang guru, dan meminta R 
setelah aktivitas interview untuk menghampiri beliau di ruang guru. 
29 Setelah kurang lebih 25 menit, R telah selesai melakukan interview kepada 5 
orang SS dan berpamitan kepada mereka. 
30 R menuju ruang guru dan mendiskusikan kegiatan hari ini serta sedikit 
mewawancarai ET yang berkaitan dengan kegiatan belajar-mengajar di kelas 
tersebut. 
31 Akhirnya ET dan R sepakat untuk menggunakan kelas XI UPW untuk 
penelitian pada jadwal yang telah tersedia, yaitu hari Senin dan Sabtu pada 
jam terakhir. R juga bertanya kepada ET apakah surat penelitian dari SETDA 
perlu untuk diberikan kepada sekolah, mengingat ET sudah menyetujui dan 
mengizinkan R untuk melakukan penelitian di kelas ET. 
32 ET menyarankan untuk mencari surat izin penelitian ke SETDA agar tidak 
menyalahi aturan, walaupun sudah dilaksanakan penelitian tersebut. 
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33 R berterimakasih kepada ET dan memohon pamit. 
 
Field Note 3 
Kamis, 23 Oktober 2013 
1 
R mengurus surat izin penelitian di kantor Gubernur DIY, komplek 
Kepatihan dengan membawa proposal skripsi asli yang telah disetujui oleh 
dosen pembimbing, serta surat pengantar dari kampus. 
2 
Kurang lebih menunggu 20 menit, surat itu telah jadi dan diperbanyak untuk 
keperluan tembusan diberbagai tempat. Antara lain; tembusan kepda 
Gubernur DIY, Walikota Yogyakarta, Dinas Pendidikan dan Olahraga DIY, 
serta Sekolah yang bersangkutan. 
3 
R terakhir menyerahkan surat tembusan ke kantor walikotan Yogyakarta, 
namun sayangnya jam kerja pada kantor telah usai, karena jam menunjukkan 
pukul 14.35 wib. 
4 
Akhirnya R memutuskan untuk pulang dan memberikan surat tembusan itu 
pada keesokan harinya. 
 
Field Note 4 
Jumat, 24 Oktober 2013 
1 
Pukul 09.45 R datang ke kantor walikota untuk menyerahkan surat tembusan 
dari SETDA yang didapatkannya kemarin. 
2 
Namun ternyata R diminta untuk mengumpulkan proposal skripsi dengan 
diberi lembar persetujuan dari dosen pembimbing yang asli. 
3 
R memberikan syarat-syarat yang diminta. Kurang lebih 20 menit, R 
mendapatkan surat pengantar dari Dinas Perizinan kota Yogyakarta. 
4 
Surat-surat tembusan tersebut harus dikirim ke Walikota Yogyakarta, Ka. 
Biro Administrasi Pembangunan Setda DIY, Ka. Dinas Pendidikan Kota 
Yogyakarta, Serta Kepala Sekolah SMK N 6 Yogyakarta. 
5 
Karena mengingat hari ini, hari Jumat, R memutuskan untuk mengirimkan 
keseluruh tembusan yang dimaksud selain Kepala SMK N 6 Yogyakarta. R 
bermaksud memberikan surat izin tersebut besok ketika R mengadakan 
penelitian di SMK N 6 Yogyakarta. 
6 
Setelah dirasa cukup R memutuskan untuk pulang dan mempersiapkan bahan 
penelitian pada keesokan harinya. 
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Field Note 5 
Sabtu, 25 Oktober 2013 
1 
Pukul 11.00 R datang kesekolah bermaksud untuk memberikan surat izin 
penelitian yang didapatnya dari SETDA dan Dinas Perizinan. 
2 R memberikan surat-surat tersebut di ruang tata usaha SMK N 6 Yogyakarta. 
3 
Setelah selesai R menunggu di ruang tunggu untuk melakukan penelitian di 
kelas UPW pada pukul 12.30. 
4 R bertemu Priska dan menceritakan maksud kedatangan R tersebut. 
5 
Priska memberikan informasi bahwa hari ini SS pulang pagi karena ada 
pameran Flora dan seluruh SS diwajibkan untuk menghadirinya. 
6 
R meminta tolong kepada Priska untuk menjadi Observer R, selama R 
mengadakan penelitian. Priska pun menyetujuinya. 
7 R pulang dan mempersiapkan bahan peneletiannya kembali. 
 
Field Note 6 
Senin, 28 Oktober 2013 
1 R berangkat ke sekolah untuk mengadakan meeting 1 untuk Cycle 1. 
2 
R bertemu dengan O di ruang tunggu depan kantor guru, sekaligus menunggu 
ET. 
3 
Setelah ET datang dan duduk bersama-sama dengan R dan O, R 
mendiskusikan rencana pembelajaran pada hari ini. 
4 
Setelah bel tanda masuk berbunyi, tepat pukul 13.30, ET, R dan O berjalan 
bersama-sama menuju ruang 212. 
5 
Pada hari ini, R bertindak sebagai teacher dan  ET bertindak sebagai 
collaborator. 
6 
R memulai pelajaran denagan topik “At the Travel Agency” dan sub-topiknya 
“Asking For and Giving Information about Tourism” (meeting 1) hari ini. 
7 
R menyapa SS “Good afternoon, How are you today?” dan SS menjawab 
“Good afternoon miss, I’m fine thank you and you?” R menjawab, “I’m fine 
too thank you.” 
8 
R memulai pelajaran dengan menanyakan siapa yang tidak masuk hari ini, 
dan jawaban mereka adalah Heny, Desita, Naura dan Galih. 
9 
Karena keterbatasan fasilitas yang ada disekolah tersebut, R menyediakan 
handout untuk dibagikan kepada SS. 
10 
R memberikan stimulant kepada SS dengan memberikan 3 gambar dengan 
ukuran A3 dan ditempelkan di papan tulis. 
11 R menanyakan beberapa pertanyaan yang berkaitan dengan ketiga gambar 
tersebut. 
12 SS menjawab bersahut-sahutan dengan Bahasa Indonesia secara antusias. 
13 Jawaban dari mereka kurang lebih tepat untuk menjawab pertanyaan-
pertanyaan yang dilotarkan orally oleh R. 
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14 R dibantu dengan O membagikan handout untuk guidline bahasan 
berikutnya. 
15 Setelah seluruh SS serta ET mendapatkan handout tersebut, R meminta SS 
melihat gambar pada halaman pertama. 
16 R meminta SS untuk membuka halaman berikutnya dan mendengarkan 
recording dari speaker yang dibawa sendiri oleh R, mengingat 
keterbatasannya fasilitas pada sekolah tersebut. Materi recording tersebut 
berhubungan dengan gambar yang telah mereka lihat di papan tulis. 
17 Setelah mereka seksama mendengarkan recording, R meminta SS untuk 
melihat dialog yang telah tersedia dan menjawabnya secara orally dalam 
Bahasa Inggris. 
18 Hanya beberapa SS yang terlihat antusias untuk mengemukakan 
pendapatnya. 
19 Setelah selesai, R meminta SS untuk mempelajari dialog selanjutnya dengan 
teman sebangkunya. 
20 Sambil melihat keadaan kelas R menghampira S yang duduk dibangku pojok 
belakang kanan, S tersebut terlihat lesu dan mengantuk. R meminta S yang 
bersangkutan untuk segera mencuci muka di kamar mandi. 
21 R kembali kedepan kelas dan menanyakan apakah mereka selesai membaca 
dialog pendek tersebut. SS menjawab dengan nyaring bahwa mereka telah 
menyelesaikan tugasnya tersebut. 
22 R meminta beberapa SS untuk mempraktekkan dialog tersebut kedepan kelas. 
SS yang pertama mau maju untuk mempraktekkan, namun SS berikutnya 
tidak mau dan terpaksa mempraktekkan dialog mereka dibangku mereka. 
23 R sesekali membantu S untuk melafalkan time dan prices. 3 diantara 4 SS 
kesulitan melafalkan kedua hal tersebut. 
24 R meminta SS untuk menjawab pertanyaan yang telah tersedia satu per satu, 
dengan cara mengangkat tangan. Hal ini dilakukan agar keadaan kelas tidak 
terlalu riuh. 
25 Keadaan sudah agak gaduh ketika SS melihat SS jurusan lain sudah keluar 
dari kelas. SMK N 6 memang menerapkan jam pulang yang berbeda-beda, 
tergantung jurusan masing-masing. 
26 R mencoba mengefektifkan kelas kembali, walau sedikit pesimis dalam 
menghadapi SS XI UPW ini. 
27 R tetap menjelelaskan topik bahasan berikutnya yaitu tentang prunounciation 
yang berhubungan dengan kata-kata yang ada dalam dialog tersebut. 
28 SS mengikuti melafalkan kata-kata tersebut setelah R selesai melafalkan tiap 
katanya. 
29 Jam telah menunjukkan pukul 14.45, dan SS sudah tidak bisa dikendalikan 
lagi. SS meminta untuk segera dipulangkan tersebut, walaupun seharusnya 
mereka pulang pukul 15.00. 
30 Akhirnya R menutup pelajaran hari ini, namun sebelum itu, R meminta SS 
untuk mempelajari bahasan-bahasan berikutnya agar ketika pertemuan pada 
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Senin mendatang SS siap untuk bergabung dalam pelajaran Bahasa Inggris. 
31 SS menyanggupi syarat tersebut. Kemudian R meminta S untuk memimpin 
doa sebelum pulang. 
32 R, ET dan O keluar kelas. 
33 Karena sudah jam pulang sekolah ET juga memutuskan untuk segera pulang. 
 
Field Note 8 
Sabtu, 2 November 2013 
1 R berangkat ke sekolah untuk mengadakan meeting 2 untuk Cycle 1. 
2 R berangkat bersama-sama dengan O untuk melakukan meeting ke -2 ini. 
3 
R bertemu dengan ET di ruang tungggu dan ET menyampaikan maaf karena 
hari ini tidak dapat membantu penelitian karena ET akan melayat ketempat 
saudaranya. 
4 Akhirnya R meminta O untuk sekalian bertindak menjadi C. 
5 
Pada hari ini R merencanakan untuk meneruskan topik bahasan pada hari 
Sabtu yang lalu. 
6 
R menyapa SS dan menanyakan siapa yang absen pada hari ini. SS menjawab 
hari ini Heny yang tidak masuk dan Marli izin karena mengikuti paskibra. 
7 
R menanyakan mengapa Heny tidak pernah masuk. SS menjawan, Heny 
memang S yang bermasalah. 
8 
R terlebih dahulu menanyakan, “have you studied last night?” SS menjawab 
“No.” Setelah itu R mengecek pemahaman materi yang sempat tidak 
terbahas pada pertemuan sebelumnya. R menanyakan “Do you know what 
are expressions that are used in asking and giving information about 
tourism?”. Beberapa SS menjawab dengan jelasnya sesuai dengan materi 
yang telah tertulis dalam handout. 
9 
R bertanya kepada S yang Senin yang lalu tidak berangkat. “Can you give me 
example, expressions of asking and giving information?” S menjawab 
dengan terbata-bata dan tidak jelas. 
10 
Akhirnya R bertanya kepada S alasan S tidak masuk pada hari Sabtu. S 
menjawab bahwa dia sakit. 
11 R dan SS mendiskusikan satu per satu contoh ekspresi yang digunakan dalam 
“asking for and giving information about tourism”, yang ada dalam handout. 
12 Terlihat beberapa SS yang duduk dibelakang sibuk berbicara sendiri. 
13 Akhirnya R menegur S tersebut dan menanyakan apa yang mereka bicarakan. 
14 S menjawab bahwa dia terganggu suara bising yang timbul dari lomba balap 
motor yang diadakan di stadion Mandala Krida, yang berada di utara sekolah 
mereka. 
15 R berusaha mengoptimalkan situasi dibantu dengan C. 
16 Setelah SS melafalkan ekspresi-ekspresi yang ada pada handout. 
17 R memberikan materi tentang”Yes-No question”, “Informative question” 
dan “Question tags”. R hanya mengingatkan kembali apa yang pernah 
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diajarkan oleh ET pada pertemuan sebelumnya. 
18 SS telah paham dengan pembahasan-pembahasan pada materi-materi 
tersebut. Ini terbukti ketika R melakukan kesalahan pada penulisan contoh 
question tags pada papan tulis, SS berseru bersama membenarkan kekhilafan 
R tesebut. 
19 R kemudian menekankan pada stress dan intonasi saat berbicara. 
20 Seluruh SS tidak paham apa itu stress. Kemudian R mencontohkan kepada 
SS dua kata yaitu impotent /ˈɪm.pə.tənt/ dan important /ɪmˈpɔː.tənt/. Pada 
kedua kata ini, R mencontohkan bagaimana pentingnya stress atau penekanan 
pada suatu kata. Karena beda penekanan maka akan menimbulkan arti yang 
berbeda. Seluruh SS pun tertawa dan memperhatikan pelajaran dengan 
seksama kembali. 
21 Kemudian R bertanya kepada SS, “Do you ever heard falling intonation and 
rising intonation?” Semua SS menjawab “NO, we don’t know miss” 
22 Karena topik belum pernah didengar oleh SS, maka seluruh SS 
memperhatikan dengan seksama penjelasan tentang rising information dan 
falling information oleh R. 
23 Setelah dengan cermat SS mendengarkan penjelasan tentang materi tersebut, 
R meminta SS menyelesaikan penugasan selanjutnya. 
24 R meminta beberapa pasang SS untuk mempraktekan dialog yang telah 
mereka sempurnakan dengan menggunkan intonasi yang tepat. 
25 R cukup kesulitan mencari volunteer untuk mempraktekkan dialog tersebut. 
Karena yang mengangkat tangan hanya orang-orang itu saja. 
26 Akhrinya R membujuk pasangan SS yang berada di pojok belakang kiri 
untuk mempraktekan dialog yang telah mereka sempurnakan. 
27 Setelah dirasa cukup, R membagikan role-play card kepada seluruh SS di 
kelas tersebut. 
28 Kurang lebih 10 menit berlalu R meminta 3 pasang SS untuk mempraktikkan 
di depan kelas. Pasangan yang maju ini dipilih dengan cara menggunakan 
kartu, siapa yang mendapat kartu 3 terkecil terbawah maka dia yang akan 
maju. 
29 Dua pasang dari 3 pasang SS yang maju ternyata kurang lancar dalam 
pelafalan-pelafalan kalimat yang mereka lontarkan. Contohnya saja ketika S 
melafalkan kata who /huː/ jadi /wu:/. 
30 Keadaan kelas semakin riuh setelah menginjak pukul 13.40. Banyak SS yang 
menginginkan untuk pulang. 
31 Akhirnya R menutup pertemuan hari ini, dengan memberikan sedikit 
informasi, bahwa pertemuan selanjutnya akan diadakan post-test. 
32 S bertanya kepada R tentang penilaian itu akan mempengaruhi hasil belajar 
mereka atau tidak. R menjawab belum tahu, tergantung ET. 
33 Akhirnya kelas selesai, R dan C memutuskan untuk pulang. 
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Field Note 9 
Senin, 4 November 2013 
1 
R berangkat ke sekolah untuk mengadakan meeting ke-3 untuk Cycle 1, yang 
sekaligus merupakan post-test Cycle 1. 
2 R berangkat bersama-sama dengan O untuk melakukan meeting ke -3 ini. 
3 
Pagi ini pukul 07.48 R mendapat sms dari ET bahwa hari ini tidak dapat 
mengajar karena tidak enak badan. 
4 
Akhirnya R meminta O untuk sekalian bertindak menjadi C lagi untuk hari 
ini. 
5 
Hari ini R dan C datang tepat pukul 13.00 untuk mempersiapkan tempat 
untuk post-test pada hari ini.  
6 
Setelah bel berbunyi SS datang ke kelas dan mereka duduk di bangku 
masing-masing kemudian mendapatkan pengarahan dari R tentang 
bagaimana langkah-langkah pada post-test kali ini. 
7 
Sebelum itu R menanyakan kabar dan menanyakan siapa yang absen pada 
hari ini. SS yang tidak hadir pada hari ini Galih, Nada, Shella, Heny, Naura. 
8 
R juga menanyakan “have you studied last night?”, kebanyakan SS 
menjawab “yes, miss”. 
9 
Sebelum R melangkah ke post-test, R memberikan sedikit materi tentang 
“how to making a telephone call”. 
10 
R memberikan materi-materi berupa dialog dan grammar tentang pronoun. 
Ternyata materi itu dengan mudahnya diterima oleh SS dan R melanjutkan ke 
post-test. 
11 R meminta SS untuk mencari pasangannya masing-masing. Setelh seluruh SS 
telah mendapatkan pasangan masing-masing, R membagikan role play card 
kepada masing-masing S. 
12 R memberikan waktu 10 menit untuk mempersiapkan. Penentuan nomor 
urutan perform, menggunakan metode yang sama yaitu memilih kartu, dan 
yang paling kecil kelompok tersebut yang maju terlebih dahulu. 
13 SS mempersiapkan diri di luar ruang kelas. Kemudiian perform satu per satu 
pasangan. 
14 SS praktik di meja yang telah di persiapkan oleh R dan C, yang di set seolah-
olah adalah travel agency. Serta menggunakan brosur, serta laptop yang telah 
disediakan oleh R. 
15 Sembari mereka praktek, R dan C mengamati mereka dari segi 
Prunounciation, Vocabulary, Fluency dan accuracy. 
16 Setelah seluruh SS melakukan post-test, R menanyakan perasaan masing-
masing S tentang bagaimana post-test yang mereka lalui hari ini. 
17 R memberikan evaluasi secara menyeluruh tentang bagaimana performa 
mereka hari ini. R juga memberikan motivasi agar terus belajar dan belajar. 
18 Sebelum menutup pertemuan hari ini, R meminta 6 SS untuk membantu 
menjadi peserta interview. 
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19 Karena pada interview sebelumnya, susah untuk mendapatkan siswa yang 
mau di interview, kali ini R memberikan reward berupa makanan dan 
minuman kepada siswa yang mau menjadi peserta interview. 
20 Setelah kegiatan wawancara selesai, R dan C berpamitan untuk pulang 
kepada SS yang masih tersisa di area kelas, tepat pukul 15.30. 
21 R dan C mampir di tempat makan, untuk melakukan makan sore dan untuk 
mewawancarai C tentang Cycle 1. 
22 Kurang lebih 1 jam, R mengantarkan pulang C. dan R berpamitan untuk 
pulang. 
 
Field Note 10 
Sabtu, 9 November 2013 
1 R berangkat ke sekolah untuk mengadakan meeting 1 untuk Cycle 2. 
2 R berangkat bersama-sama dengan O untuk melakukan meeting ke-1 ini. 
3 
R bertemu dengan ET di ruang tungggu dan ET menyampaikan maaf karena 
beberapa pertemuan ET tidak dapat membantu R melakukan penelitian. 
4 R, O dan ET berjalan menuju ruang kelas. 
5 
Tampak di kelas SS belum pada siap dalam memulai pelajaran. Banyak 
diantara mereka yang masih asyik bermain dengan laptop mereka. Masih ada 
yang makan, serta yang di pojok tertidur di atas mejanya. 
6 
ET sengaja membiarkan dan beliau langsung duduk di meja belakang 
bersama O. 
7 
R menyapa SS dan menanyakan siapa yang absen hari ini. Hari ini tidak ada 
yang absen. 
8 
R menanyakan kepada seluruh SS apakah ada kesulitan selama belajar 
Bahasa Inggris khususnya saat belajar bersama R. 
9 
Salah satu S menjawab bahwa kesulitannya ketika mereka melafalkan suatu 
kata.  
10 
R menjawab untuk sering-sering membuka kamus saat SS menemui kendala 
saat melafalkan suatu kata dalam Bahasa Inggris. 
11 R dan C membagikan handout yang digunakan untuk pertemuan hari ini dan 
pertemuan yang akan datang. 
12 Salah satu S bertanya, “Hari ini kita aka belajar apa miss?” 
13 R menjawab, “Oh, dear..please in English. No problem. Try for the best. Oke 
everybody, do you get what I mean?” SS menjawab “okay miss.” 
14 R melanjutkan dengan berkata “Hay class, do you know hotel?, of course yes, 
isn’t right?” SS menjawab “of course, miss” R  berkata “please tell to your 
friend how is your experience when you are gonna to Hotel.” S menjawab,” I 
have gonna to hotel when we are holiday to Bali together with our classmate 
last year. There are so many facilities those are in the hotel. Such as, 
swimming pool, Bar and cozy bedroom”. R menjawab, “oh that’s good.” 
15 Kemudian R menjelaskan bahwa pertemuan hari ini akan membicarakan 
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“how to handle guest at Hotel”. 
16 R memberikan potongan-potongan gambar kemudian mereka diminta untuk 
mengamati gambar-gambarnya. 
17 Sayangnya keadaan kelas kurang begitu mendukung. Akhirnya R 
memberikan warning kepada SS “Okay class, you can leave this class if you 
are not ready or you are not with me, thanks” 
18 Akhirnya SS siap untuk mengikuti pelajaran. 
19 R melontarkan beberapa pertanyaan kepada SS dan diminta untuk 
mengangkat terlebih dahulu sebelum menjawab. 
20 Seluruh siswa diminta untuk berdiri kemudian mengesampingkan kursi 
mereka. SS diminta duduk melingkar dan kemudian R memutar lagu 
kemudian meminta SS untuk memberikan boneka itu kepada teman di 
samping mereka, dan begitu seterusnya sampai putaran musik berhenti.S 
yang mendapat boneka itu harus mampu melafalkan kata yang telah tertera 
pada pronounciation cards. Jika salah S akan mendapat punishment untuk 
mengerjakan soal berikutnya. 
21 Setelah 2x putaran, dalam posisi yg sama R meminta SS untuk berlomba” 
memasangkan gambar beserta definisinya. 3 S tercepat akan mendapatkan 
reward dari R. 
22 3 tercepat yaitu Neviona, Marli dan Stevani. Kemudian ketiga SS ini 
mendapat bintang yang mengantarkan mereka mendapat reward di akhir 
pertemuan. 
23 R membagikan selebaran dialog untuk masing-masing S. S diminta untuk 
mempelajari dialog yang dimaksud untuk persiapan ketika R meminta secara 
acak S untuk mempraktekan dialog yang telah diberikan oleh R. 
24 SS diminta R untuk menyebutkan ekspresi-ekspresi yang di gunakan untuk 
menghandle customer di hotel. 
25 Banyak R yang menjawab ekspresi-ekspresi yang digunakan. “I’d like to 
book, miss” “I’d like to reserve” “I want a single bedroom” 
26 Semua SS yang duduk melingkar antusias untuk mendengarkan setiap materi 
yang ada. Termasuk ketika R menjelaskan tentang reported speech. Pada 
materi ini banyak SS yang kurang paham secara mendetail. Sehingga R harus 
mengulang sampai 2 hingga 3 kali. 
27 Waktu telah menunjukkan pukul 13.30. Sebelum menutup pertemuan hari ini 
R member informasi tambahan bahwa pertemuan yang akan datang akan 
diadakan post test terakhir. “Remember, next meeting is our last meeting, 
please do the best for your performance. I’ll give you the role-play cards 
now, then learn with your partner and practice it. I hope in the next meeting 
or in the last post-test, you can make the best performance and you get the 
best score. I promise, I’ll give you cute rewards. Do you get the point 
everybody?” SS menjawab “Yes, miss” 
28 R membagikan the role-play cards. Kemudian menutup pertemuan dengan 
berdoa. 
29 SS yang segera meninggalkan kelas berlomba bersalaman dengan R untuk 
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berpamitan. 
30 R, O dan ET keluar kelas. 
31 R dan O berpamitan kepan ET. 
 
Field Note 11 
Senin, 11 November 2013 
1 R berangkat ke sekolah untuk mengadakan meeting 2 untuk Cycle 2. 
2 R berangkat bersama-sama dengan O untuk melakukan meeting ke-2 ini. 
3 
Hari ini ET izin tidak dapat menemani R untuk melakukan penilaian pada 
Post-Test 2. 
4 R meminta O untuk menggantikan ET menjadi penilai. 
5 
Ketika R dan O sampai di dalam kelas, SS telah siap di meja masing-masing 
dan menghafalkan teks yang telah mereka hafalkan untuk persiapan Post-tes 
2. 
6 
R membuka kelas dengan menyapa SS. “Good Morning Everybody, who are 
absent today?” “No one miss, except Heny”, SS menjawab kompak.. “Good, 
and how are you today?” “We are fine, miss. And you? “I’m too thank you” 
7 
R meminta setiap pasangan S untuk mengambil nomor undian untuk perform 
pada Post-Test ke-2 ini. 
8 
Setelah semua SS mendapatkan nomor undiannya, R meminta SS untuk 
mempersiapkan penampilannya di luar ruang kelas. Pasangan S yang 
mendapat nomor undian pertama diberi waktu 5 menit untuk persiapan di 
luar. 
9 
Pada Post-Test kali ini SS diminta untuk mempraktekkan dialog yang telah 
mereka buat sesuai dengan role-play cards yang telah diberikan oleh R pada 
pertemuan sebelumnya. 
10 Setiap pasangan S diberikan waktu perform -+ 5-7 menit. 
11 R dan C memberikan penilaian pada masing-masing S sesuai dengan scoring 
rubric yang telah tersedia. 
12 Setelah semua SS melakukan post-test speaking sesuai dengan role-play card 
masing-masing, R meminta seluruh SS masuk ke dalam ruang kelas. 
13 Saat 2 pasangan terakhir jam telah menunjukkan pukul 14.50. Seluruh SS 
sudah tidak dapat dikendalikan lagi. Akhirnya R mengatakan SS yang sudah 
ingin pulang silahkan meninggalkan kelas. 
14 Akhirnya pada pukul 15.10 seluruh SS telah melakukan post-test. Kemudian, 
R mengatakan, “Well everybody… we have done it. This is our last meeting. 
So thanks for your participation. I will announce the rewards next meeting. 
Thank you.” 
15 Setelah ditutup dengan doa yang dipimpin oleh ketua kelas, SS yang ingin 
segera pulang satu persatu bersalaman dengan R dan C. 
16 Kemudian R dan C bersama-sama keluar kelas dan menuju ruang basecamp 
C saat KKN. 
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17 R dan C bersama-sama me-review hasil pembelajaran selama Cycle-2 ini dan 
membuat janji untuk datang ke sekolah hari Sabtu besok untuk melakukan 
interview dan pengambilan data questionnaire. 
18 R dan C meninggalkan sekolah, dan R bersiap mengantar C untuk pulang. 
 
Field Note 12 
Sabtu, 16 November 2013 
1 
Pukul 06.30 ET mengirimkan sms kepada R, yang menanyakan apakah 
penelitian sudah selesai apa belum. R pun membalas bahwa pertemuan untuk 
penelitian telah selesai, akan tetapi hari ini tetap menggunakan satu jam 
pelajaran terakhir di kelas untuk pengambilan data questionnaire dan 
interview. 
2 
ET mengijinkan untuk menggunakan kelas tersebut, akan tetapi ET 
menjelaskan bahwa pertemuan yang akan datang tidak dapat digunakan 
kembali karena akan persiapan UAS. 
3 
Namun, hari ini ET tidak dapat menemani R kembali karena beralasan tidak 
enak badan. 
4 
Tepat pukul 12.30 R dan O, yang hari ini beralih fungsi kembali sebagai C, 
sampai di SMK N 6 Yogyakarta untuk mengadakan pengambilan data 
questionnaire dan interview. 
5 
Ketika R sampai di dalam kelas, SS yang belum siap untuk melakukan proses 
belajar-mengajar menyapa kedatangan R dan C. “Good afternoon Miss Betty 
and Miss Priska.” Kami pun menjawab dengan bersamaan, “Good afternoon 
everybody.” 
6 
Setelah C menduduki tempat duduknya dan bersiap mengambil beberapa 
gambar, R memulai pelajaran dengan menanyakan siapa yang tidak hadir 
pada hari ini. Ternyata ketidak hadiran pada hari ini cukup banyak, yaitu 5 
orang yang antara lain Naura, Galih, Heny, Mega Audina dan Andika. 
Seluruh SS pun siap di tempat duduknya masing-masing. 
7 
R mengumumkan bahwa hari ini akan digunakan untuk pengisian 
questionnaire, yang dilakukan oleh seluruh SS. Kemudian akan dilakukan 
interview untuk 5 orang volunteer di kelas tersebut. 
8 R dibantu C membagikan Questionnaire kepada SS.  
9 SS mengisi questionnaire dengan seksama dan sedikit gaduh. 
10 
Kurang lebih 15 menit seluruh SS telah menyelesaikan questionnaire mereka. 
R dan C kembali menarik dan mengumpulkan questionnaire dari tangan 
mereka. 
11 R meminta 5 orang SS untuk membantu R melakukan interview setelah 
kegiatan belajar-mengajar hari ini ditutup. 
12 Setelah R menutup pembelajaran hari ini, seluruh SS yang tidak menjadi 
peserta interview satu persatu berpamitan pulang. 
13 Kemudian R meng-interview satu persatu S. 
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14 Setelah semua SS melakukan interview R memberikan hadiah kecil berupa 
makanan ringan untuk peserta interview. 
15 R berpamitan pulang kepada SS yang masih ada di kelas tersebut. 
16 R dan C menuju ruang basecamp. Kemudian R melakukan interview C yang 
berkaitan dengan proses belajar mengajar selama Cycle-2 tersebut. 
17 R meminta observation sheet, beserta hasil post-test 1 dan 2 kepada C. 
18 Setelah semuanya selesai, R mengantarkan C pulang dan memberikan 
kenang-kenangan kepada C. 
 
Field Note 13 
Senin, 18 November 2013 
1 R berangkat kesekolah untuk bertemu dengan ET. 
2 
R sengaja tidak member tahu ET terlebih dahulu tentang maksud kedatangan 
R ke sekolah pada hari ini. 
3 R menunggu kedatangan ET di depan kantor guru. 
4 R bertemu dengan ET tepat pukul 13.40 di ruang tunggu. 
5 
Kurang lebih 5 menit R menjelaskan maksud kedatangan R ke sekolah untuk 
berpamitan kepada ET, dan berterima kasih atas bantuan yang telah ET 
berikan. 
6 
ET menerima dengan senang hati maksud kedatangan R. ET juga memberi 
sedikit nasehat agar R segera menyelesaikan studinya, dan dapat segera 
mendapat gelar sarjana. 
7 R memberikan sedikit cindera mata kepada ET. 
8 
R mengatakan juga ingin ke ruang kelas SS untuk memberikn sedikit cindera 
mata untuk SS yang memiliki perhatian dan partisipasi yang baik selama 
penelitian. 
9 R bersama-sama ET menuju ruang kelas. 
10 
Sesampainya di ruang kelas pelajaran agama pada jam sebelumnya belum 
usai. 
11 Kebetulan R bertemu dengan Fransisca salah satu S yang mendapat cindera 
mata atas prestasinya. R meminta tolong kepada S untuk memberikan titipan 
cinderamata tersebut kepada ke empat orang temannya. 
12 S paham dengan maksud R, dan nanti akan menyampaikan pesan singkat dan 
cinderamata kepada teman-temannya. 
13 R berpamitan kepada S dan kemudian berpamitan kepada ET. 
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INTERVIEW TRANSCRIPTS 
Rp: Respondent, R: Researcher, ET: English Teacher, S: Student,  
C: Collaborator 
 
Interview 1 
Rp : Teacher 
Date : October 19th 2013 
R : Selamat siang Pak. 
ET : Selamat siang mbak. Gimana mbak perasaannya pertama kali mengajar? 
(sambil terkekeh). 
R : Hehe…baik Pak, saya sudah biasa pak menghadapi kelas seperti ini Pak. 
Ya… walaupun saya agak kewalahan Pak. 
ET : Iya mbak, syukur kalau begitu mbak. Harus banyak belajar ya mbak buat 
persiapan jadi sarjana. 
R : Hehe… iya Pak. O iya Pak, ini saya sekalian mau bertanya-tanya tentang 
pembelajaran Bahasa Inggris selama ini ya Pak. 
ET : Oke mbak, tidak masalah (sambil guyon). 
R : Begini Pak, menurut bapak hal-hal apa saja yang membuat Speaking itu 
penting untuk tuntutan jaman seperti sekarang ini? 
ET : Jelas penting mbak, sekarang hampir semua hal menggunakan Bahasa 
Inggris menjadi bahasa perantaranya. Banyak pekerjaan yang membutuhkan 
kemampuan Bahasa Inggris baik pasif maupun aktif. Jadi, Bahasa Inggris itu 
ya penting sekali mbak. Yang membuat penting karena sekarang Bahasa 
Inggris merupakan salah satu bahasa internasional yang digunakan untuk 
berkomunikasi di dunia 
R : Iya Pak bener sekali, makanya itu saya mengambil Bahasa Inggris untuk 
mayor saya Pak. Hehe…Pak lha kalau begitu apakah siswa dari XI UPW ini 
sendiri, semangat mempelajari Bahasa Inggris khususnya Speaking Pak? 
Kan mengingat ketika mereka lulus, mereka akan menjadi seorang tour 
guide ataupun travel agency? 
ET : Nah itu permasalahannya mbak. Siswanya sendiri terlihat tidak fasih ketika 
berbicara dalam Bahasa Inggris, kenapa saya bisa bilang begitu? Ya karena 
kemarin ketika penelitian untuk PPG saya juga mengambil ketrampilan 
berbicara mbak. Ya walaupun sudah saya terapkan sepertinya kemampuan 
berbicara mereka masih kurang lancer, apalagi itu lho mbak pelafalannya 
kurang jelas. 
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R : Oh, kalau begitu benar ya Pak. Karena tadi saat pre-test yang saya lihat 
mereka agak kesusahan dalam melafalkan kata-kata tertentu walaupun kata 
itu itu familiar terdengar Pak. 
ET : Ya memang seperti itu mbak keadaannya. 
R : Lalu Pak, kemarin menggunakan test atau apa Pak untuk pengambilan nilai 
saat penelitian PPG Bapak? 
ET : Iya mbak, sama seperti mbak tadi pakai pre-test sama post-test. Kan saya 
Cuma pakai 2 cycle nah setiap akhir cycle saya menggunakan post-test untuk 
tolak ukurnya mbak. Kemarin untuk testnya seperti ini mbak… (sambil 
memperlihatkan tes dalam bentuk tes tulis yang menanyakan dalam 
pembuatan kalimat dalam have group dan be group) 
R : Sama Pak, nantinya saya juga akan seperti itu Pak. Lhah berarti saat tes 
Speaking mereka menuliskan apa yang harusnya mereka katakan saat 
menggunakan have group ataupun be group saat pembuatan kalimat ya Pak? 
ET : Enjehhh…betul mbak. 
R : Memangnya, kalau boleh tahu Pak, apa saja hambatan yang Bapak hadapi 
saat mengjar Speaking di kelas XI UPW ini sendiri Pak? 
ET : Motivasi siswa untuk terbiasa berbicara dalam Bahasa Inggris kurang 
mbak. Mereka ki dong saat saya tanya menggunakan Bahasa Inggris, tapi 
mereka enggan menggunakan Bahasa inggris saat menjawabnya. 
R : Lha memang Bapak menggunkan sejenis LKS atau buku pegangan nggak 
Pak? 
ET : Tidak mbak, saya tidak menggunkana buku pegangan. Karena kalau 
menggunakan buku pegangan siswa akan jenuh. Kan, tugas guru itu 
memotivasi siswa untuk giat belajar mbak. Jadi ya jangan sampai membuat 
jenuh. 
R : Oh, begitu ya Pak? Lha lalu bagaimana media untuk mengajarnya Pak? 
Dan bahan yang digunakan Bapak untuk mengajar berdasarkan apa pak? 
ET : Ya saya menjelaskan didepan kelas mbak, kadang juga saya putarkan film 
dengan meminjam LCD dari kantor. Ya karena disini memang terkendala 
dalam hal prasaranya untuk belajar-mengajar mbak. Trus untuk bahannya, 
saya fleksibel mbak, tergantung kekurangan siswa itu dimana. Saya 
memutuskan untuk mengajarkan Have group dan Be group karena saat 
dalam pengamatan mereka kurang memahami saat pembelajaran topik 
tersebut. 
R : O… berarti tidak sesuai dengan SKKD ataupun silabus yang ada ya Pak? 
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ET : Alah mbak, itu terlalu monoton ketika diajarkan didalam kelas. Kurikulum 
di Indonesia itu tidak seperti kurikulum internasional mbak (sambil bergaya 
sesuai dengan khas Pak Bambang-slengekan) 
R : Lhah kalau Bapak, apakah pernah mendengar istilah role-play untuk 
pembelajaran dikelas Pak? 
ET : Iya mbak pernah. 
R : Menurut Bapak bagaimana tanggapan Bapak ketika nanti saya 
menggunakan aktifitas role-play saat meningkatkan kemampuan berbicara 
siswa-siswa XI UPW ini Pak? 
ET : Woooh, bagus itu mbak. Saya setuju, tapi role-play yang seperti apa mbak? 
R : Ya role-play seperti biasa Pak, bermain peran sesuai dengan program yang 
mereka pelajari, ya contohnya bermain peran seperti seorang travel agency 
di travel agent. Begitu Pak. 
ET : O iya mbak, saya setuju sangat menarik itu mbak. Apalagi untuk 
membiasakan mereka berbicara dalam Bahasa Inggris. 
R : Baik Pak kalau begitu, saya sangat berterimakasih sekali atas bantuan 
Bapak ini ya Pak. Terimakasih sudah membantu skripsi saya. O iya Pak, 
nilai Pre-test yang tadi boleh saya minta Pak? 
ET : Alah mbak Betty, biasa saja…wong saya juga pernah mengerjakan skripsi. 
Oke mbak, ini silahkan (sambil memberikan nilai pre-test). 
R : Baik Pak, terimakasih. Kalau begitu saya pamit dulu Pak. 
ET : Ya mbak, ati ati di jalan. 
 
Interview 2 
RP : S (Wahyu Setyaningsih) 
Date : October 19th 2013 
R : Siang dek, namanya siapa? 
S : Eta Miss. (sambil nyengir) 
R : Eta? (memastikan dan sambil mengernit tanda tak paham, karena ketika di 
cek dalam presensi tidak ada) 
S : Itu nama panggilan saya Miss, nama sesuai dengan presensi ya Wahyu 
Setyaningsih Miss. 
R : Oh… ya ya. Dek, mau Tanya. Bagaimana pendapatmu tentang 
pembelajaran Bahasa Inggris saat dikelas XI UPW ini? 
S : Menyenangkan Miss, karena Pak Bambang itu orangnya lucu, tidak 
monoton karena tidak menggunakan buku. Lebih nyenengin daripada guru 
Bahasa Inggris kelas X kemarin. Monoton karena selalu mengerjakan soal di 
LKS. 
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R : O begitu ya. Lha berarti ngajarnya pakai apa dong dek kalau gak pake 
Buku ataupun LKS? 
S : Ya gak pakai apa-apa Miss. Cuma dijelaskan sama Pak Bambang dan kami 
paham. 
R : Kalau dalam Bahasa Inggris kamu suka ketrampilan apa? Membaca, 
menulis, mendengarkan atau berbicara? 
S : Saya suka berbicara Miss, kan saya orangnya rame Miss, hehe.. 
R : Wah bagus itu, tentu membantu kamu dalam pekerjaanmu nantinya ya.  
S : Iya miss, kan kita jurusan Usaha Perjalanan Wisata, jadi harus bisa 
berbicara Bahasa Inggris dengan fasih. 
R : Lha menurut kamu hambatan kamu saat belajar bahasa Inggris apanya dek? 
S : Kita kurang dikasih wadah untuk berbicara Bahasa Inggris Miss, lagian 
kalau dikelas kita malu Miss kalau mau pakai Bahasa Inggris. Ntar ndak 
dikira sok-sok an Miss. 
R : Oh..iya iya. Lalu harapanmu kegiatan Speaking di kelas ini, selanjutnya 
bagaimana? 
S : Kegiatannya lebih menyenangkan Miss. Mungkin pakai game? Atau yang 
lainnya Miss, yang penting seneng-seneng.hehe. 
R : Okay, makasih ya. 
 
Interview 3 
RP : S (Latifah Annisa) 
Date : October 19th 2013 
R : Siang dek, namanya siapa? 
S : Latifah annisa Miss. 
R : Dek, mau Tanya. Bagaimana pendapatmu tentang pembelajaran Bahasa 
Inggris saat dikelas XI UPW ini? 
S : Menyenangkan Miss, karena Pak Bambang itu orangnya lucu. Tidak 
seperti guru Bahasa Inggris kelas X kemarin. Monoton karena selalu 
mengerjakan soal di buku. 
R : Lalu sering menggunakan Bahasa Inggris tidak sewaktu di kelas? Kan 
nantinya tuh kalian bakalan menjadi agen perjalanan wisata yang 
hubungannya sama bule-bule kan? 
S : Enggak Miss. Aku malu kalau disuruh pakai Bahasa Inggris. Malu kalau di 
ketawain temen-temen. 
R : Lhoh emangnya temen-temennya pinter dan fasih dalam penggunaan 
Bahasa Inggris ya? Kok bisa tahu kamu salah apa gak? 
S : Ya enggak sih miss, tapi ya malu aja. 
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R : Memangnya mau yang seperti apa pembelajaran Bahasa Inggris yang bisa 
buat kamu gak malu?  
S : Ya yang seneng-seneng Miss. Ga usah pakai buku, bikin pusing dan ribet. 
R : Oh begitu ya? Okay kalau begitu ikuti terus kelas Miss Betty ya. Pasti 
kamu akan enjoy deh. Hehe.. 
S : Oke miss, kita tunggu lho. 
 
Interview 4 
RP : S (Mega Wulandari) 
Date : October 19th 2013 
R : Hallo, good afternoon.. namanya siapa? 
S : Katty Perry, Miss.. 
R : What?? (dengan nada lucu) 
S : Iya Miss, aku Katty Parrynya dikelas ini (sambil bergaya dan lucu). 
R : Haha… oke oke. Nama asli deh kalau gitu, gak ada ini di daftar presensi. 
(sambil ketawa) 
S : Kalau di presensi Mega Wulandari (dengan logat yang di buat kebarat-
baratan) 
R : Owalah, dek mega itu lucu bingittts (dengan mengimbangi siswa didik) 
S : Iya dong miss( masih menimpali lelucon) 
R : Oke dek, menurutmu pembelajaran Bahasa Inggris di kelas XI UPW ini 
seperti apa dek?  
S : Enak miss. Enjoy dan menyenangkan. Karena gak seperti saat kelas saat 
kelas X. Gurunya gak enak galak. Enakkan sama Pak Bembeng, lucuuu. 
R : Haha..cari guru apa cari badut dek? Kok lucu..hehe (dengan nada 
bercanda) 
S : Ya gini lho miss, kalau gurunya lucu siswanya seneng, jadi ya semangat 
belajarnya, gak kaya pas kelas X. 
R : Oh gitu ya dek? Bener juga sih, dulu pas saya jadi siswa juga maunya yang 
kaya gitu kok.hehe 
R : Dek Mega suka bebicara dalam Bahasa Inggris gak? Trus nemuin kesulitan 
gak saat belajar berbicara Bahasa Inggris? 
S : Suka Miss, suka beuuuud. Tapi kadang pelafalannya kurang bisa Miss. 
R : lhoh memangnya tidak diajarkan waktu kelas X atau kelas XI ini tentang 
pelafalan Bahasa Inggris? 
S : Enggak miss, ya bener-bener aja tuh miss sama Pak Bambang. Masalahnya 
tidak begitu dipentingkan Miss teorinya, yang penting ngomong. 
R : Iya sih dek bener juga. Kan biar kalian fasih kan ya. Lalu ada harapan gak 
buat pembelajaran selanjutnya biar kalian lebih mudah dalam berbicara 
dalam Bahasa Inggris? 
S : Pokoknya kayak Pak Bambang aja Miss, menyenangkan dan lucu. O iya 
sering pulang cepet juga miss. Hehehe.. 
R : Haha.. oke. Makasih ya. 
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Interview 5 
RP : S 1(Neviona), S 2(Stavani) 
Date : October 19th 2013 
 
R : Hallo what’s your name? 
S : My name is Neviona Christin, and I Stevania S.  
R : Okay… Bahasa inggris kalian lumayan fasih ya? 
S1 : Ya seperti itulah miss, kami memang senang menggunakan Bahasa Inggris, 
biar keliatan bule gituu (sambil bercanda) 
R : Haha iya, iya… lucu kalian itu. Lhah kalian gak malu ya dalam 
penggunaan Bahasa Inggris? Kan tadi ada tu teman-teman kalian gak mau 
menggunakan Bahasa Inggris di kelas karena mereka malu dan takut salah. 
S1 : Enggak miss. Ya PD aja miss, toh kita belajar kok ya. 
S2 : Iya Miss, tapi kadang kalau kita praktek langsung ngomong ke bule malu 
Miss. Bingung mau mulai ngomong apa. 
R : Lhoh pernah praktek sama bule juga ya? 
S2 : Iya miss, sering malah Miss, tapi dipelajaran produktif bukan dipelajaran 
Bahasa Inggris.  
S : Dan kita seneng banget kalau disuruh praktek miss. hehe 
R : Wah bagus sekali semangat kalian itu, terus di jaga ya. O iya, menemukan 
kendala gak saat belajar Bahasa Inggris khususnya Speaking? 
S1 : Enggak sih miss, tapi waktu kelas X gurunya gak enak dan pelajarannya 
monoton, makanya kita gak termotivasi. Tapi sekarang kan gurunya Pak 
Bambang jadi ya kita senang Miss belajar Bahasa Inggris. 
S2 : Iya Miss, Pak Bambang itu orangnya lucu bikin semangat kalau diajarin 
beliau. 
R : Haha.. iya iya, saya paham. Dari tadi saya pasti mendengarkan opini 
tentang beliau yang seperti ini. Lhah kalian kadang di benerin gak dalam 
pelafalan kalau salah? 
S2 : Enggak Miss, kita gak pake buku og Miss, jadi gak teori banget. 
R : Lha kalian sering gak mengikuti kegiatan Speaking di kelas? 
S1 : Enggak Miss, kita jarang dikasi penugasan untuk berbicara. Paling kita 
berbicara sendiri di dalam kelas. Haha. 
R : Haha.. oke oke. Tunggu pembelajaran menarik dengan aku ya adek-adek. 
Makasih waktunya. 
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Cycle 1 
Interview 6 
Rp : Priska (Collaborator) 
Date : November 4th 2013 
R : Hello Miss.. Gimana tanggapan Miss Priska terkait dengan aktifitas role-
play yang saya terapkan pada Cycle 1 ini, Miss? 
C : Bagus Miss, tapi sepertinya anak-anak masih kurang antusias ya sama 
pembelajaran role-play? Sepertinya anak-anak memang sudah antusias 
untuk berbicara, tapi mereka kurang antusias dalam penerimaan teori yang 
berkaitan dengan ketrampilan berbicara ini. 
R : Sepertinya memang begitu Miss. Anak-anak suka berbicara dalam Bahasa 
Inggris, apalagi saat mereka diminta untuk menjadi volunteer saat pelatihan 
harian banyak yang ingin menjadi volunteer, namun sayangnya pelafalan 
dan akurasi mereka kurang tepat ya Miss. Tapi menurut Miss Priska sendiri, 
aktifitas role-play ini sudah meningkatkan kemampuan berbicara mereka 
belum Miss? 
C : Kalau saya rasa sudah ya Miss Betty, ya walaupun itu hanya sedikit sekali 
kenaikannya, belum mengalami kenaikan yang signifikan. Mungkin kalau 
lebih jelasnya nanti Miss Betty dapat melihat dan membandingkan hasil pre-
test dan post-test pada Cycle 1 ini ya Miss Betty. 
R : Iya Miss, saya rasa juga begitu. Jujur saja Miss, saya kewalahan ketika 
anak-anak sudah susah untuk ditangani karena memang mereka 
menginginkan pulang dengan segera, apalagi kalau tidak ada Pak Bambang 
seperti ini. Menurut Miss Priska sendiri, sudah efektif belum pembelajaran 
Speaking dengan aktifitas role-play ini? 
C : Mungkin belum efektif ya Miss Betty, masalahnya masih ada kendala saat 
pemutaran recording masih memakan waktu lama karena kesusahan dalam 
pengoprasian media recording, mungkin buat pertemuan selanjutnya bisa 
menggunakan media lain, seperti papan chart atau gamabar yang besar yang 
dapat di tempelkan pada papan tulis, agar lebih mengefektifkan waktu. 
R : Iya Miss, memang benar dengan apa yang disampaikan Miss Priska. Lalu 
ada saran apa tidak ya Miss, yang berkait dengan permasalahan siswa ingin 
segera pulang dan sudah tidak efektif lagi, mengingat mereka memang 
mendapatkan jam terakhir di setiap pertemuan pelajaran Bahasa Inggris. 
Kalau menurut saya, ketika siswa diajak keluar lingkaran itu membuat 
mereka lebih enjoy dalam menikmati setiap materi yang diberikan. 
C : Benar sekali Miss Betty, saya setuju, akan tetapi sepertinya tidak ada ruang 
terbuka yang dapat kita manfaatkan untuk pembelajaran Speaking. 
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Bagaimana kalau di kelas saja, namun di buat konsep melingkar tanpa kursi, 
jadi mereka dapat melihat atau bertatapan antara satu siswa dan lainnya.Dan 
juga seperti penyampaian materi bisa dibungkus dengan sebuah permainan 
kaya di ulang tahun itu lho Miss. Pake lagu trus diputer tempat koreknya, 
trus saat lagu berhenti dia yang bertugas menyelesaikan penugasan. 
R : Iya Miss, bener juga. Ntar untuk materinya ndak tag jadiin satu kaya 
handout sebelumnya, jadi pecahan-pecahan aja, baru ntar kalau udah selesai 
dikasi handout buat belajar selanjutnya. 
C : Ya Miss itu mungkin lebih baik. Karena memang permasalahan utama 
pada perhatian siswa Miss. 
R : Baiklah kalau begitu Miss, terimakasih ya. Oh iya sekalian hasil post-test 
pertama Miss, saya minta. 
C : Ini Miss (Sambil menyerahkan hasil scoring post-test) 
 
Interview 7 
Rp : S (Desti sari) 
Date : November 4th 2013 
R : Hallo, ini kali pertama kita interview ya. Namanya siapa dek? 
S : Desti Sari, Miss. 
R : Wah dek Desti ini pemalu ya? Aku perhatiin dari awal dulu itu sampai hari 
ini pendiem dan selalu duduk di pojok, ee waktu wawancara juga lirih 
banget suaranya. 
S : Iya Miss, saya pemalu (sambil tersipu-sipu malu) 
R : Wah ya jangan malu-malu to kalau untuk urusan belajar itu. Lha kalau 
boleh tahu dek Desti sendiri merasa terbantu gak selama pembelajaran 
Speaking dengan menggunakan aktifitas role-play? 
S : Ya sedikit banyak terbantu Miss, tapi aku tetep malu e Miss. 
R : Coba cerita sama saya, kenapa kok bisa malu gitu? 
S : Takut salah Miss, makanya mending diem. 
R : Hmm kok gitu… kan kalau salah ntar malah jadi bener, yang penting mah 
ngomong aja pake Bahasa Inggris. Gak usah diperhatiin banget-banget 
grammarnya kalau mau ngomong, ya walaupun itu penting sih. 
S : Oh gitu ya Miss? Tapi gak bakal diketawain kan ya Miss? 
R : Enggaklah, emang temen-temennya tahu kalau dek Desti salah? Enggak 
kan? Hehe. Berarti besok lebih semangat lagi ya. 
S : Iya Miss. 
R : Ada kendala gak waktu bermain role-play untuk aktivitas Speaking? 
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S : Belum mungkin Miss. Mungkin karena aku belum terbiasa ngomong pake 
Bahasa Inggris, makanya masih kagok. Tapi terbantunya ketika ada handout 
Miss, bisa dipelajari di rumah. Apalagi pada bagian pronounciation, 
terbantu karena udah ada gimana cara ngomongnya. 
R : Oh begitu ya, bagus lah kalau begitu. Lebih semangat lagi ya untuk 
pertemuan berikutnya. 
 
Interview 8 
Rp : S (Moch Andika) 
Date : November 4th 2013 
R : Hallo, ini kali pertama kita interview ya. Namanya siapa dek? 
S : Andika Miss. 
R : Dika heboh banget ya kalau di kelas? Hehe, tapi saya lebih suka siswa 
yang aktif. Menurut dek Dika terbantu gak Speakingnya saat menggunakan 
role-play? 
S : Terbantu Miss.Saya lebih PD dan breani ngomong Miss. Tapi Miss, males 
banget e Miss kalau harus dengerin pelajaran gitu. Gimana ya Miss? 
R : Wahaha, iya kah? Yang bikin males akunya po? 
S : Enggak Miss, bukan Miss Betty tapi mungkin karena Pak Bambang jarang 
ngisi pelajaran full sampai jam pulang mungkin rasanya jadi BT. 
R : Oh gitu ya? Okelah kalau begitu besok Miss akan buat materinya lebih 
menarik lagi. Biar kalian gak BT. Kan teorinya penting juga dek. Contohnya 
saja tentang materi raising and falling intonation, sepertinya teman-teman 
banyak yang belum paham akan hal itu. 
S : Iya juga ya Miss. Kadang aku juga susah dalam melafalkan sesuatu, tapi 
dengan handout yang dikasi Miss Betty yang didalamnya ada cara bacanya, 
itu membantu saya dalam pelafalan Miss. 
R : Kan di kamus ada kan dek? 
S : Wah males Miss kalo harus buka kamus. Hehe. 
R : Wah jangan males. Wong Miss Betty aja kalau gak tahu ya buka kamus 
kok. 
S : Okelah Miss, akan saya coba. Hehe. 
 
Interview 9 
Rp : S (Nindyasmara) 
Date : November 4th 2013 
R : Hallo, ini kali pertama kita interview ya. Namanya siapa dek? 
S : Nyndyasmara Miss. 
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R : Wah panggilannya siapa ni? Nindy apa Asmara? Hehe.. 
S : Nindy Miss. 
R : Oh oke. Hehe… Dek, menurut kamu gimana aktivitas pembelajaran 
Speaking dengan menggunkan role-play ini? 
S : Bagus Miss, banyak prakteknya. 
R : Tapi dek Nindy sendiri paham gak ketika aku menjelaskan dengan full 
Bahasa Inggris? 
S : Jelas Miss. Malah lebih seneng kalau dengerin orang ngomong pake 
Bahasa Inggris. 
R : Oh.. jadi terbiasa gitu ya dek? Lalu menurut dek Nindy sendiri, apakah dek 
Nindy mengalami peningkatan skill speaking setelah menggunakan aktifitas 
role play ini? 
S : Iya Miss. Saya lebih percaya diri untuk ngomong, karena ada wadahnya. 
Hehe. Dan lagi saya jadi gak ragu dalam berucap Miss, karena kita kan udah 
diajarin cara pronounce words. 
R : Jadi terbantu ya dek. Trus ada kendala gak selama pembelajaran? 
S : Bosen Miss kalau menggunakan handout. 
R : Oh… lha trus maunya gimana biar gak bosen? 
S : Ya diselipin permainan atau video Miss. 
R : Wah kalau untuk video belum bisa e, karena belum dapat pinjaman dari 
kantor. Tapi mungkin akan dikemas lebih menarik lagi materinya ya. 
S : Oke. Aku tunggu lho Miss. 
R : Siap! 
 
Interview 10 
Rp : S (Neviona) 
Date : November 4th 2013 
R : Hallo dek Vio, apa kabar? 
S : Kabar baik Miss. Miss sendiri gimana? 
R : I’m great. Hehe. Dek gimana ni menurut kamu aktivitas pembelajaran 
Speaking yang kita lalui bareng? 
S : Bagus Miss. Aku suka dengan cara ngajarnya Miss Betty. Apalagi 
tambahan materi kaya falling dan rising intonation, ada stress juga, ada 
pelafalan juga. Itu hal baru buat kami Miss. Dan saya yakin, pasti sagat 
membantu untuk kualitas speaking kami. 
R : Wahaha, iya kah? Makasih lho ya dek. Cuman memang tidak semuanya 
senang dengan pembelajaran seperti ini dek. Mungkin ada saran untuk 
kedepannya? Atau ada kritik, mungkin terlalu cepat atau bagaimana? 
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S : Enggak Miss, udah cukup. Cukup pas. Tidak terlalu cepat kok Miss. 
R : Oke, kalau begitu masih bingung gak cara nggunain ekspresi-ekspresi yang 
digunakan saat menjadi travel agent? 
S : Enggak Miss, kan udah dijelasin sama Miss Betty dan di handout juga ada. 
Jadi sangat membantu sekali. 
R : Oke makasih ya dek. 
 
Interview 11 
Rp : S (Stevania S.) 
Date : November 4th 2013 
R : Hallo cece.. hehe..Kamu keturunan Chinese po kok temen kamu 
panggilnya cece? 
S : Iya Miss. Hehe. Miss Betty ternyata perhatian juga ya? 
R : Wah ya tentu dong. Dek gimana menurut kamu tentang pembelajaran 
Speaking dengan menggunakan aktifitas role-play ini? Apakah terbantu? 
Atau malah ada kendala dek? 
S : Terbantu Miss. Temen-temen lebih antusias dan lebih banyak yang 
memperhatikan pelajaran Miss. Dan juga kita dapetin ilmu-ilmu baru dari 
Speaking. Ya walaupun banyak temen-temen yang sering ngobrol sendiri sih 
Miss. 
R : Iya, mungkin memang materi Miss Betty kurang bisa menghandle kalian 
ya? Hehe 
S : Ah, gak juga Miss. Trgantung diri masing-masing kok Miss. Mungkin 
lebih baiknya besok tidag duduk dikursi masing-masing Miss, biar teman-
teman yang dibelakang tidak ribut sendiri-sendiri. 
R : Lalu apakah dengan pembelajaran dengan menggunakan aktifitas role play 
ini, kamu mendapat banyak masukan kosakata yang berhubungan dengan 
Tourism? 
S : Tentu dong Miss, selain diajari pronunciation kita juga mendapat kosakata-
kosakata baru. 
R : Baiklah kalau begitu, nantikan pembelajaran yang lebih menarik lagi ya. 
 
Cycle 2 
Interview 12 
Rp : English Teacher (Mr. Bambang) 
Date : November 16th 2013 
R : Selamat siang, Pak? 
ET : Selamat siang, mbak. Gimana perasaannya mbak? 
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R : Super sekali, Pak. Hehe.  
ET : Terimakasih ya mbak, ini karena penelitian ini siswa-siswa jadi aktif 
berbicara lho mbak. 
R : Iya, Pak. Alhamdulilah. Apakah menurut Bapak kemampuan berbicara 
peserta didik meningkat? 
ET : Iya mbak. Jujur saja saya sering tidak memperhatikan tingkat keakuratan 
dan ketepatan pelafalan saat berbicara. Tapi setelah ada action ini, saya 
perhatikan anak-anak itu tepat saat mengucapkan suatu kata. 
R : Jadi pronunciation siswa-siswa lebih baik begitu ya Pak? Lalu bagaimana 
dengan aspek Vocabulary, Accuracy serta Fluency Pak? 
ET : Seperti yang saya bilang tadi mbak, mungkin karena sering mendapatkan 
dialog-dialog baru dan mereka mendapatkan contoh berdialog yang baik, 
mereka jadi fasih saat praktek percakapan. Serta vocabulary mereka tentang 
Tourism juga bertambah mbak. 
R : Bagaimana pendapat Bapak tentang actions yang sudah saya lakukan? 
ET : Di Cycle 2 ini saya lihat anak-anak lebih termotivasi. Dimana disitu 
latihannya lebih variatif dan mendalam. 
R : Lalu Pak, apakah ada saran untuk penggunaan metode role-play untuk 
kedepannya? 
ET : Mungkin akan lebih efektif ketika role play ini didukung dengan fasilitas 
yang memadahi, contohnya video mungkin mbak. 
R : Baiklah kalau begitu Pak, terimakasih. 
ET : Ya mbak, sama-sama. 
 
Interview 13 
Rp : Priska (Collaborator) 
Date : November 16th 2013 
R : Alhamdulilah Miss Priska akhirnya selesai juga ya. 
C : Iyo Miss. Wah saya cukup kewalahan lho Miss ngadepin bocah-bocah. 
Besok aku udah gak mau kalau skripsi pake penelitian-penelitian segala. 
Ampuun.. 
R : Haha. Ya monggo Miss, memang karakter anaknya seperti itu. Tapi 
alhamdulilah sikap mereka lebih dapat dikendalikan ya Miss. 
C : Ya Miss, tau gitu dari awal kita kasih warning ya Miss kalau gak 
cooperate. haha 
R : Iya Miss, tapi yang penting ini sudah selesai. Haha.. Tapi yang lebih 
penting nih Miss, apa menurut Miss Priska kemampuan berbicara peserta 
didik meningkat Miss? 
243 
 
 
 
C : Sepertinya begitu Miss, selain dilihat saat post-test 2 ini, pada saat 
pengamatan di pertemuan sebelumnya, anak-anak sudah dapat diajak 
berkerja sama dengan baik, semuanya pada responsive gitu Miss. 
R : Lalu kalau menurut Miss Priska sendiri, apakah ada peningkatan 
kemampuan yang dapat di raih siswa-siswa di Cycle 2 ini? Apa saja kira-
kira Miss? 
C : Peningkatan yang sangat terlihat jelas itu tentang pelafalan, mereka lebih 
jelas dan mau membuka kamus saat mereka ragu untuk melafalkan, 
kemudian motivasi siswa ini terlihat saat pelajaran berlangsung dan banak 
siswa yang antusias dengan pelatihan soalnya agar terlibat, dan tidak adanya 
siswa yang mengantuk itu adalah salah satu indicator keberhasilan juga lho 
Miss. Hehe.. 
R : Iya Miss, jelas mereka tidak tidur karena mereka melingkar dan dapat 
melihat muka teman-satu dan yang lainnya. Apalagi karena saya kasih 
warning anak-anak tidak ada yang berseru untuk segera pulang. Lalu Miss, 
apakah ada saran untuk penggunaan metode role-play untuk kedepannya? 
C : Lebih baiknya memang siswa-siswa SMK ini lebih banyak melakukan 
role-play sesuai dengan job desc mereka kelak. Hal ini bertujuan agar 
mereka mendapat kesempatan yang berlebih untuk praktek berbicara. 
R : Baiklah kalau begitu Miss, terimakasih ya dan saya juga meminta hasil 
post-test yang tadi Miss. 
C : Okay. 
 
Interview 14 
Rp : S (Mega Audina) 
Date : November 16th 2013 
R : Hallo dek Mega Audina kan ya? Wah saya perhatikan dek Mega ini lebih 
berani untuk mengungkapkan pendapatnya ya pada pertemuan kemarin?  
S : Hehe..Iya Miss. Hehe. Karena sudah merasa lebih mampu dari 
sebelumnya? 
R : Lalu apa pendapat kamu untuk kegiatan Speaking selama dengan saya ini 
dek? 
S : Asyik Miss, apalagi yang kemarin. Ada game tapi isinya tentang materi 
pelajaran, gak kerasa lho Miss. 
R : Wah bersemangat sekali ya kamu. Apakah kamu menyukai aktivitas seperti 
yang kita lakukan ini? 
S : Suka banget Miss. Bisa ningkatin PD ilangin rasa malu. Lha mau gak mau 
di kasih situasi kemudian kita disuruh mempraktekan ya pasti mau lah Miss. 
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R : Selain merasa enjoy melakukan pembelajaran seperti ini, apakah menurut 
kamu kemampuan berbicara kamu meningkat? 
S : Pasti Miss. 
R : Oh iya? Kalau boleh tahu dalam aspek apa saja? 
S : Yang pasti, saya sendiri sudah gak malu-malu saat berbicara dengan 
Bahasa Inggris, trus saya juga tahu bagaimana melafalkan suatu kata yang 
benar ya walau gak keseluruhan sih Miss. 
R : Kesan apa yang kamu dapat setelah mengikuti kegiatan speaking dengan 
aktifitas role-play semacam ini? 
S : Kesanya lebih enjoy, senang, seperti bebas mengungkapkan kata-kata 
tetapi tetap dalam topik pelajaran Miss. 
R : Oke. Terimakasih ya. Semoga bermanfaat. 
 
Interview 15 
Rp : S (Moch Andika) 
Date : November 16th 2013 
R : Hallo dek Dika, masih BT nggak?? Hehe…  
S : Haha enggak Mis.. 
R : Yakin? Kok bisa gitu? 
S : Lha sekarang sudah gak Cuma dengerin og Miss. Kita duduk melingkar 
trus materinya di kemas dalam permainan juga. Jadi asyik dan gak kerasa 
kalau sudah jam pulang. 
R : Jadi udah gak minta pulang cepet-cepet nih? 
S : Haha, enggak Miss. 
R : Lalu kira-kira pembelajaran Speaking dengan metode role-play seperti ini 
apa membantu kamu dalam peningkatan kemampuan berbicara? 
S : Iya Miss, waktu post-test tadi saja saya gak persiapan teks lho Miss 
sebelumnya. Cuma buat garis besarnya lalu kami improvisasi. 
R : Wah bagus banget itu. Selamat ya. Ikut senang saya mendengarnya. Kesan 
apa yang kamu dapat setelah mengikuti kegiatan speaking dengan aktifitas 
role-play semacam ini? 
S : Kesanya jadi enggak BT menerima pelajaran Bahasa Inggris. Haha 
R : Hehe..Oke. Terimakasih ya. Semoga bermanfaat. 
 
Interview 16 
Rp : S (Marli Yosandra) 
Date : November 16th 2013 
R : Hallo dek siapa namanya?  
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S : Marli yosandra Miss. 
R : Dek Marli saat pre-test dan post-test saya perhatikan cas cis cus sekali 
ngomong Bahasa Inggrisnya? 
S : Iya po Miss? Saya emang dari kecil tinggal sama kakak saya, nah kakak 
saya punya suami bule dari Australia. Dulu ki ceritanya lucu no Miss. Waktu 
itu aku kelas 4, nah pas itu aku mau pinjem gunting tapi gak tau Bahasa 
Inggrisnya apa. Wah pokok e kagok banget dulu tu. 
R : Tapi ternyata sukse buat kamu bisa cas cis cus ngomong pake Bahasa 
Inggris kan? 
S : Iya sih Miss. Aku juga bersyukur punya kakak ipar bule Miss. Hehe. 
Makanya Ibuku minta aku buat tinggal sama kakakku. 
R : Lalu kira-kira berguna tidak pembelajaran Speaking dengan aktifitas role-
play seperti yang saya lakukan ini? 
S : Berguna banget Miss. Seenggaknya membantu kami dlam berbicara 
Bahasa Inggris, kan di kasi situasi-situasi kaya gitu Miss. Jadi istilahanya 
kita lancar berbahasa Inggris karena kami sering latihan Miss. 
R : Lha memang pada hari-hari biasa kalian tidak pernah apa berlatih Bahasa 
Inggris seperti dalam keadaan nyata seperti itu. Mungkin di Travel Agents 
sungguhan begitu? 
S : Kalau pelajaran Bahasa Inggris gak pernah Miss, paling gak cuma nggarap 
soal. Kalau di pelajaran produktif kami memang wajib praktek di suatuasi 
nyata dn menggunakan Bahasa Inggris tanpa memperhatikan teorinya jadi 
tetep ngomong gitu lho Miss walau grammarnya kurang tepat. 
R : Wah berarti yang membantu pelajaran produktif ya? 
S : Iya Miss. 
R : Oke makasih ya, semoga bermanfaat. 
 
Interview 17 
Rp : S1 (Neviona), S2 (Stevania) 
Date : November 16th 2013 
R : Hallo Vio, Hallo Cece. Gimana perasaan kalian setelah melewati 2x post-
test ini? Are you happy with them?  
S1,2 : Of course, we’re happy Miss. 
R : Sip! Lalu pendapat kalian bagaimana dengan aktifitas role-play untuk 
meningkatkan kemampuan berbicara kalian ini? 
S2 : Bagus Miss, harus selalu di tingkatkan dan sering digunakan. Biar kita 
selalu ada wadah untuk berlatih berbicara Bahasa Inggris. Gak hanya di 
kelas produktif aja Miss prakteknya. 
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R : Baiklah kalau begitu, hehe. Apakah kalian merasa kemampuan berbicara 
kalian meningkat setelah mengikuti beberapa kali pertemuan di kelas saya 
ini? Dan kira-kira aspek apa saja yang kalian rasakan meningkat? 
S1 : Saya merasakan Miss. Karena sering berlatih dan ada tes berbicara seperti 
itu, saya tertantang untuk berbicara lebih baik lagi dan lebih fasih untuk 
berbicara dalam bahasa Inggris. Apalagi masalah pronounciation Miss. 
Hehe.. 
S2 : Benar Miss. Saya lebih PD seperti lebih dihargai waktu ngomong gitu lho 
Miss. Haha. Dan juga vocabulary saya bertambah khususnya tentang 
tourism ini. 
R : Lalu kesan apa yang kalian dapat saat belajar menggunakan aktifitas role-
play seperti ini?? 
S1 : Kesannya itu, happy, enjoy gitu lho Miss. Kaya main-main tapi sebenarnya 
kita belajar. 
S2 : Iya saya juga suka banget Miss, gak borring. Jadi gak pengen cepet-cepet 
pulang Miss. 
R : Hehe..Oke. Terimakasih ya. Semoga bermanfaat.
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The Students’ Speaking Score in the Pre-Test 
 
NO Names 
Aspects Score 
 
 
F P V ACC 
R C R C R C R C R C 
1 Ajeng A. P. 0 0 0 0 0 0 0 0 0 0 
2 Apri Y. 5 7 5 5 6 6 6 5 5.5 5.75 
3 Avika Oktanti 7 7 5 6 6 5 6 6 6 6 
4 Desita Siwi P. 6 5 5 5 5 6 6 6 5.5 5.5 
5 Desti Sari F. 6 5 5 5 6 6 6 5 5.75 5.25 
6 Eliska R. S. 5 5 5 5 5 5 6 5 5.25 5 
7 Evi R. 6 5 5 6 5 5 6 6 5.5 5.5 
8 Fransisca Bella 6 5 5 6 6 6 5 4 5.5 5.25 
9 Frista Nur A. 5 4 5 6 5 6 6 5 5.25 5.25 
10 Galih Punto Aji 8 7 7 6 6 6 7 6 7 6.25 
11 Heny W. 0 0 0 0 0 0 0 0 0 0 
12 Iandatu Andika  5 5 5 6 6 6 6 7 5.5 6 
13 Jeniva Choriza  4 5 5 5 5 7 5 6 4.75 5.75 
14 Latifah Annisa 5 5 6 6 7 6 6 5 6 5.5 
15 Lutfi Aulia S. 6 7 6 6 6 5 7 6 6.25 6 
16 Marli Yosandra  8 8 7 8 8 8 9 8 8 8 
17 Maura Eno P.S. 7 8 6 6 5 6 6 6 6 6.5 
18 Mega Audina  6 6 6 6 6 5 6 5 6 5.5 
19 Mega W. 7 7 5 6 6 6 7 5 6.25 6 
20 Moch. Andhika  7 6 5 5 5 5 7 6 6 5.5 
21 Nada Safitri 0 0 0 0 0 0 0 0 0 0 
22 Naura Nasyifa  5 5 5 5 7 6 6 6 5.75 5.5 
23 Neviona C. 8 8 7 8 7 7 7 8 7.25 7.75 
24 Ni putu A. 6 6 6 5 5 5 6 5 5.75 5.25 
25 Nindyasmara 7 6 5 6 6 6 6 5 6 5.75 
26 Noviana S. 8 7 6 7 5 7 6 5 6.25 6.5 
27 Nur Indah U. 7 7 5 6 6 6 6 6 6 6.25 
28 Rutni Lusi A. 7 8 6 5 6 5 6 6 6.25 6 
29 Salsabila Nurul  6 5 6 6 7 6 6 6 6.25 5.75 
30 Shella Afryan  5 5 6 6 7 5 6 6 6 5.5 
31 Stevania S. 8 7 7 8 8 7 7 7 7.5 7.25 
32 Vitra Elani 7 7 6 5 6 5 6 6 6.25 5.75 
33 Wahyu S. 5 6 6 5 6 5 6 6 5.75 5.5 
Score 6.2666 6.133 5.633 5.866 6 5.833 6.233 5.8 6.033 5.908 
Average 6.2 5.75 5.916 6.016 5.970 
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The Students’ Speaking Score in the Post-Test 1 
 
NO Names 
Aspects Score 
 
 
F P V ACC 
R C R C R C R C R C 
1 Ajeng A. P. 7 7 7 8 7 7 7 7 7 7.25 
2 Apri Y. 7 7 7 7 7 7 7 7 7 7 
3 Avika Oktanti 7 7 6 7 7 8 7 6 6.75 7 
4 Desita Siwi P. 7 7 7 6 6 7 7 7 6.75 6.75 
5 Desti Sari F. 6 6 6 6 7 7 7 7 6.5 6.5 
6 Eliska R. S. 7 7 6 6 7 8 8 7 7 7 
7 Evi R. 7 7 7 7 7 8 7 8 7 7.5 
8 Fransisca Bella 6 6 8 8 6 7 7 7 6.75 7 
9 Frista Nur A. 8 7 7 7 7 7 7 7 7.25 7 
10 Galih Punto Aji 0 0 0 0 0 0 0 0 0 0 
11 Heny W. 0 0 0 0 0 0 0 0 0 0 
12 Iandatu Andika  7 7 8 7 6 8 6 7 6.75 7.25 
13 Jeniva Choriza  7 6 8 7 7 8 7 7 7.25 7 
14 Latifah Annisa 7 7 8 8 7 7 7 7 7.25 7.25 
15 Lutfi Aulia S. 7 7 7 6 7 7 8 7 7.25 6.75 
16 Marli Yosandra  8 8 8 8 8 8 9 8 8.25 8 
17 Maura Eno P.S. 7 8 7 7 7 7 6 7 6.75 7.25 
18 Mega Audina  7 7 6 7 6 6 7 7 6.5 6.75 
19 Mega W. 7 6 7 6 6 6 7 7 6.75 6.25 
20 Moch. Andhika  7 6 6 7 7 6 7 7 6.75 6.5 
21 Nada Safitri 0 0 0 0 0 0 0 0 0 0 
22 Naura Nasyifa  0 0 0 0 0 0 0 0 0 0 
23 Neviona C. 7 7 8 8 7 7 7 7 7.25 7.25 
24 Ni putu A. 7 7 6 7 7 7 7 7 6.75 7 
25 Nindyasmara 7 7 6 6 6 6 7 7 6.5 6.5 
26 Noviana S. 6 7 7 7 6 7 7 6 6.5 6.75 
27 Nur Indah U. 7 6 7 7 7 7 7 7 7 6.75 
28 Rutni Lusi A. 7 7 7 7 7 6 6 6 6.75 6.5 
29 Salsabila Nurul  7 7 7 7 7 6 6 7 6.75 6.75 
30 Shella Afryan  0 0 0 0 0 0 0 0 0 0 
31 Stevania S. 7 8 7 7 8 7 7 7 7.25 7.25 
32 Vitra Elani 7 7 6 7 7 7 7 7 6.75 7 
33 Wahyu S. 7 7 7 7 7 7 7 7 7 7 
Score 6.964 6.892 6.928 6.964 6.821 7 7 6.964 6.928 6.955 
Average 6.2 5.75 5.916 6.016 5.970 
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The Students’ Speaking Score in the Post-Test 2 
 
NO Names 
Aspects Score 
 
 
F P V ACC 
R C R C R C R C R C 
1 Ajeng A. P. 8 7 8 8 8 8 8 7 8 7.5 
2 Apri Y. 8 8 8 8 7 8 8 8 7.75 8 
3 Avika Oktanti 8 8 7 7 7 8 8 8 7.5 7.75 
4 Desita Siwi P. 8 8 7 8 8 7 8 7 7.75 7.5 
5 Desti Sari F. 7 7 7 7 8 8 7 7 7.25 7.25 
6 Eliska R. S. 7 8 7 7 7 8 8 8 7.25 7.75 
7 Evi R. 8 8 7 7 8 8 8 8 7.75 7.75 
8 Fransisca Bella 7 8 8 8 7 8 8 8 7.5 8 
9 Frista Nur A. 8 8 8 7 7 8 8 8 7.75 7.75 
10 Galih Punto Aji 8 8 8 8 8 9 8 8 8 8.25 
11 Heny W. 7 7 8 8 7 8 8 8 7.5 7.75 
12 Iandatu Andika  8 8 8 8 7 8 8 8 7.75 8 
13 Jeniva Choriza  8 7 8 8 8 7 7 7 7.75 7.25 
14 Latifah Annisa 8 8 7 8 7 8 8 7 7.5 7.75 
15 Lutfi Aulia S. 9 9 9 9 9 9 9 9 9 9 
16 Marli Yosandra  8 8 7 8 7 7 7 7 7.25 7.5 
17 Maura Eno P.S. 7 7 7 8 7 7 8 7 7.25 7.25 
18 Mega Audina  8 8 8 8 8 8 8 7 8 7.75 
19 Mega W. 8 8 7 7 8 8 8 8 7.75 7.75 
20 Moch. Andhika  8 8 7 7 8 7 7 8 7.5 7.5 
21 Nada Safitri 7 7 7 8 7 7 7 7 7 7.25 
22 Naura Nasyifa  8 9 9 8 8 8 8 8 8.25 8.25 
23 Neviona C. 7 7 7 8 7 7 8 7 7.25 7.25 
24 Ni putu A. 7 8 7 8 7 8 8 8 7.25 8 
25 Nindyasmara 8 8 8 8 9 8 7 7 8 7.75 
26 Noviana S. 8 8 7 8 7 7 8 8 7.5 7.75 
27 Nur Indah U. 7 7 7 7 8 7 7 8 7.25 7.25 
28 Rutni Lusi A. 7 8 8 8 8 8 8 7 7.75 7.75 
29 Salsabila Nurul  8 7 8 8 8 8 7 8 7.75 7.75 
30 Shella Afryan  8 8 9 8 8 8 8 8 8.25 8 
31 Stevania S. 7 7 7 7 8 8 7 8 7.25 7.5 
32 Vitra Elani 8 8 7 7 8 8 8 8 7.75 7.75 
33 Wahyu S. 8 7 8 8 8 8 8 7 8 7.5 
Score 7.687 7.75 7.562 7.718 7.625 7.781 7.75 7.656 7.656 7.726 
Average 6.2 5.75 5.916 6.016 5.970 
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The Questionnaire Result of the Students’ Response in Speaking through Role Play 
NO Name 
Number of Questions Score 
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 B A 
1 Ajeng  3 2 2 2 3 2 3 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 5 17 65 
2 Apri Y 2 2 3 2 2 2 3 4 4 5 4 4 4 4 4 4 4 4 4 4 4 4 5 16 66 
3 Avika O. 2 2 2 2 3 2 2 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 5 15 65 
4 Desita Siwi  3 1 2 2 2 2 3 4 4 5 4 4 4 4 4 4 4 4 4 5 5 4 5 15 68 
5 Desti Sari F. 2 3 2 2 2 1 3 4 4 5 4 4 4 4 4 4 4 5 4 4 4 4 5 15 67 
6 Eliska R. 3 2 2 2 3 2 4 4 4 5 4 4 5 4 4 4 4 4 5 5 4 4 4 18 68 
7 Evi R. 2 2 2 2 3 2 3 5 4 5 4 5 4 4 4 4 5 4 4 5 4 4 4 16 69 
8 Fransisca B. 3 3 2 2 3 2 4 4 4 5 4 4 3 4 4 4 4 4 3 5 4 4 4 19 64 
9 Frista Nur A. 3 3 2 3 3 2 4 4 4 5 4 4 5 4 4 3 4 4 4 4 4 5 4 20 66 
10 Galih Punto  3 3 2 2 3 2 4 4 4 4 4 4 3 4 4 3 4 4 5 4 4 4 4 19 63 
11 Heny W 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 
12 Iandatu A. 3 3 3 2 3 2 4 4 4 5 4 5 4 4 4 4 4 4 3 5 4 5 5 20 68 
13 Jeniva C. 2 3 3 2 3 2 2 5 4 5 4 4 4 4 4 4 4 5 3 5 4 4 5 17 68 
14 Latifah A. 3 2 2 2 3 2 2 4 4 5 4 4 4 4 4 4 4 4 4 4 4 4 4 16 65 
15 Lutfi Aulia  2 3 2 2 3 2 3 4 4 5 4 4 3 4 4 4 4 4 4 5 4 4 4 17 65 
16 Marli Y. 2 3 2 3 2 2 3 4 4 5 4 4 3 4 4 4 4 4 5 5 4 4 5 17 67 
17 Maura Eno  2 2 2 3 2 2 3 4 4 5 4 4 4 4 4 4 4 4 4 5 5 4 5 16 68 
18 Mega A. 3 3 2 2 3 2 3 4 4 3 4 4 4 4 4 4 4 4 4 5 4 4 5 18 65 
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Notes: B is total score of students’ response before actions 
 A is total score of students’ response after actions
19 Mega W. 2 3 2 2 2 2 3 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 5 16 65 
20 M. Andhika 2 3 2 2 1 2 3 4 4 4 4 4 5 4 4 4 4 4 4 4 4 4 4 15 65 
21 Nada Safitri 3 2 2 2 3 2 2 4 4 5 4 4 4 4 4 4 4 4 4 4 4 5 4 16 66 
22 Naura N. S. 2 3 2 3 3 2 2 4 4 5 4 4 5 4 4 4 4 4 4 4 4 4 4 17 66 
23 Neviona C. 2 3 2 2 4 2 2 4 4 5 4 4 4 4 4 4 4 4 4 4 4 4 4 17 65 
24 Ni putu A. 3 3 2 2 3 2 3 4 4 5 4 4 5 4 4 4 4 4 4 4 4 4 4 18 66 
25 Nindyasmara 3 2 2 2 3 2 2 4 4 5 4 4 4 4 4 4 4 4 4 4 4 4 4 16 65 
26 Noviana S. 3 3 2 2 3 2 2 4 4 5 4 4 4 4 4 4 4 4 4 5 4 5 5 17 68 
27 Nur Indah U. 2 2 2 2 3 2 2 4 4 4 4 4 5 4 4 4 4 4 4 4 4 4 5 15 66 
28 Rutni Lusi  2 3 2 2 3 2 1 4 4 4 4 4 5 4 4 4 4 4 4 5 4 4 4 15 66 
29 Salsabila N. 3 2 2 2 2 2 2 4 4 5 4 4 4 4 4 4 4 4 4 4 4 4 5 15 66 
30 Shella A. 3 3 2 2 3 1 2 4 4 5 4 4 4 4 4 4 4 4 4 4 4 4 5 16 66 
31 Stevania S. 2 2 2 2 2 2 2 4 4 5 4 4 5 4 4 4 4 4 4 4 4 4 5 14 67 
32 Vitra Elani 3 2 2 2 3 2 2 4 4 5 4 4 5 4 4 4 4 4 4 4 4 4 5 16 67 
33 Wahyu S. 2 2 2 2 3 2 2 4 4 5 4 4 5 4 4 4 4 4 4 4 4 4 5 15 67 
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Appendix 11. Photographs 
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PHOTOGRAPHS 
 
 
 
 
 
 
 
 
Class Observation: The teacher makes a joke to the students, but he 
does not pay attention to the students in the back rows. 
There are some students who do not pay attention to the teacher. 
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First interview: The students pay attention to the researcher’s 
questions. 
The students practice a dialogue in front of the class. 
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The student writes her 
answer in the white 
board. 
The student listens 
to a recording. 
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The teacher interviews the student. 
The researcher explains “personal pronoun” to the students 
using media chart. 
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The students pay attention to the researcher. 
 
They prepare their action in the daily role play task. 
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They play their role at the travel agency. 
They practice their role at the travel agency and using real object. 
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